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DEPARTMENT OF CURRICULUM AND PEDAGOGY  
2014 DEPARTMENT REVIEW 

 
SELF-STUDY REPORT 

The Head’s Overview 

The Department of Curriculum and Pedagogy at the University of British Columbia is embarking on a 

three-to-five year period during which it has unprecedented potential to enlarge and refine its mission 

in service of the people of British Columbia, Canada, and the world. At the same time the 

Department’s role is fully in tune with the values, goals, and aspirations of both the Faculty of 

Education and the University. Hence this external review process has come fortuitously at an 

important juncture in the life of the Department. What, then, is the purpose of a department review? 

 

Purpose of the Department Review 
Friedrich Nietzsche, the German philologist, was the first postmodern philosopher, at least a hundred 

years ahead of his time. In his (1888) book, Twilight of the Idols: Or How to Philosophize With the Hammer 

(Götzendämmerung), written in the last sane year of his life, he makes “a grand declaration of war” on 

all the prevalent ideas of his time, preparing the way for his follow-up book, The Anti-Christ, a final 

assault on institutional Christianity. Yet although Nietzsche makes a compelling case for the 

“Dionysian” artist and celebrates magnificently two of his great heroes, Johann Wolfgang von Goethe 

(the great German literary figure, playwright and poet) and Cesare Borgia (the illegitimate son of 

Pope Alexander VI), he also gives a moving, almost ecstatic portrait of his only worthy opponent: 

Christ. Both works show Nietzsche lashing out at self-deception, astounded at how often morality is 

based on vengefulness and resentment. Twilight of the Idols thus presents a vivid overview of many of 

Nietzsche's mature ideas—including his attack on Plato's Socrates and on the Platonic legacy in 

Western philosophy and culture—and anticipates his projected re-evaluation of all values. These late 

works, which Nietzsche characterized as "a very sharp, precise and quick digest of my essential 

philosophical heterodoxies," serve as a short introduction to the whole of his philosophy, and 

constitutes the most synoptic of all his books. 

 

Twilight of the Idols contains some marvelous sayings. For example, Nietzsche states that, “without 

music, life would be a mistake,” because he sees music as the most Dionysian (as distinct from 

Apollonian) of the arts, since it appeals directly to human instinctive, chaotic emotions and not to 

one’s formally reasoning mind. Another example is, “all truly great thoughts are conceived while 

walking,” something that has been very true in my practice. Indeed, some of my best ideas have 

emerged on long walks and, given what I fear may be announced by the government about changes in 

university funding, I expect I shall be taking some very long walks this year. It will be a case of trying 

to comprehend why these forces do not readily appreciate the “music” without which university life 

would be a mistake. As Nietzsche puts it in Twilight of the Idols, “And those who were seen dancing were 

thought to be insane by those who could not hear the music.” This saying reminds me of Buber’s (1970) 

Hasidic story in Tales of the Hasidim: The Early Masters: 
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Rabbi Moshe Hayyim Efraim, the Baal Shem’s grandson told: “I heard this from my 

grandfather: Once a fiddler played so sweetly that all who heard him began to dance, and 

whoever came near enough to hear, joined in the dance. Then a deaf man who knew 

nothing of music happened along, and to him all he saw seemed the action of madmen—

senseless and in bad taste.” (p. 53) 

  

Whereas accidental deafness is to be accommodated, willful deafness must always be contested. 

  

This Department Review has given us an opportunity this year to address such a form of “deafness” 

(based on ignorance, as it is) by undertaking a careful, collegial examination of our unit’s priorities 

and direction. It has inevitably involved a lot of work but it has been important work that sets the tone 

and direction for us in the future. As an academic unit, we have all entered into this endeavor with 

energy and boldness. It was Ralph Waldo Emerson who said, “Do not go where the path may lead, go 

instead where there is no path and leave a trail.” May our boldness enable us to blaze a trail that is 

less travelled and find in the future that it has made all the difference; Robert Frost’s The Road Not 

Taken sums up the important juncture we face as an academic unit: 

 

Two roads diverged in a yellow wood,͒ 

And sorry I could not travel both͒ 

And be one traveler, long I stood͒ 

And looked down one as far as I could͒ 

To where it bent in the undergrowth; ͒͒ 

Then took the other, as just as fair,͒ 

And having perhaps the better claim͒ 

Because it was grassy and wanted wear,͒ 

Though as for that the passing there͒ 

Had worn them really about the same,͒͒ 

And both that morning equally lay͒ 

In leaves no step had trodden black.͒ 

Oh, I kept the first for another day! ͒ 

Yet knowing how way leads on to way͒ 

I doubted if I should ever come back.͒͒ 

I shall be telling this with a sigh͒ 

Somewhere ages and ages hence:͒ 

Two roads diverged in a wood, and I, 

I took the one less traveled by,͒ 

And that has made all the difference. 

 

 

Nature of the Department Review 
This external review consists of three distinct phases: 

 

1. Department Self-Study 

2. External peer review 

3. Implementation of improvement plans 
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This report concludes the first phase. In November later this year, three external reviewers will visit 

campus to conduct interviews and generally assess the extent to which the EDCP self-study represents 

effectiveness on the four broad aims of 1) student success, 2) advancement of knowledge, 3) 

broadening of diversity, and 4) systemic sustainability of the department’s programs and activities. 

They will also help us to assess the extent to which, as an academic unit, EDCP is effective on the 

Dean’s criteria1 of what makes a good department: 

 

A good department will have: 

 

1. A caring and committed faculty who direct their energy not only to their scholarship and 

teaching but also to the department, the faculty and the institution. In other words, it is a 

commitment to community and place.  

2. Faculty who want to be here rather than elsewhere.  That is a commitment to place. 

3. Faculty who respect the value difference and who celebrate that we are very different and that 

we do very different scholarly work. 

4. Faculty who participate not equally but who participate in the work of the department and 

participate in the community, the faculty, and in the community making of the department 

and faculty. 

5. Faculty who celebrate the accomplishments of others. 

6. Faculty who quarrel joyously about ideas that matter but do not involve themselves in nasty 

business. 

7. It has a Head who encourages, mentors, celebrates accomplishments and is keen to advocate for 

her/his department. A Head is to advocate for you and stand between you and the Dean. 

8. It has a Head who is knowledgeable of institutional processes, policies and procedures. 

9. A staff that cares about their department and is committed to its mission. 

10. A staff that has the necessary skill set to fulfill their jobs. 

11. A staff that is (and who feel) valued for their contributions. 

12. A good department is a department that is committed to equity. No one likes to be in an 

environment where some people do not share the load. 

13. A good department is a department where people recognize their own privilege. 

14. A good department is a department where members have insight into their own behavior.  

 

This self-study report is framed within UBC Place and Promise, the university’s strategic vision for 2020 

and the Faculty of Education Strategic Plan in its attempt to map the progress the department has 

made since the last external review in 2004. During the period of 2004 to 2010, the Department has had 

five different Heads (two appointed, three acting). This leadership instability is possibly one reason 

why the projected review in 2007 never took place. It may also explain why the Department did not 

develop a response and action plan to the 2004 external review team’s report. The self-study report for 

this 2014 review has been written with a view to seeking critique and guidance from the external 

review team so that, as an academic unit, we can come up with ways of improving what we do and 

establishing priorities that set direction for the next five years. 

 
As I read the self-study report, one of the aspirations emerging is that, within the next three to five 

years, the Department of Curriculum and Pedagogy at UBC aims to become increasingly recognized 

both nationally and internationally as one of the leading academic units in curriculum and pedagogy 

1 Articulated by Dean Blye Frank at the annual EDCP department lunch, Thursday May 15, 2014. 
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in the Anglophone world. To do so, however, we must improve the scope and quality of our current 

education programs in addition to our research and publication record. The Department of 

Curriculum and Pedagogy is already recognized internationally as a centre for excellence in 

scholarship and teacher education. Its stellar reputation is based on four interrelated features: research 

excellence and our ability to secure external funding, academic teaching, commitment to the field of 

practice, and innovative programming.  

 

Notwithstanding its laudatory achievements since its inception, I believe the Department of 

Curriculum and Pedagogy can yet accomplish much more. There are needed initiatives in the areas of 

Indigenous Education, Internationalization, and Teacher Education. There are possibilities in Outdoor 

Environmental Education, International Baccalaureate (IB) Curriculum Studies, and Sustainability 

Education. This document presents the beginning of a forward-looking plan that establishes a path 

toward our collective goal of achieving further recognition as a premier academic unit in North 

America for our scholarship and research, our teacher education, our outreach, and our commitments 

to ethical practice, equity, and diversity. 

 

Four interrelated characterizations of our Department are examined (scholarly excellence, academic 

teaching, commitment to the field of K-12 public education, and innovative programming) in the 

Department’s thirteen program areas (Art Education; Business Education; Computing Studies 

Education; Curriculum Studies—including the joint EDCP/EDST Curriculum and Leadership 

program; Home Economics Education; Indigenous Studies Education; Mathematics Education; 

Museum Education; Music Education; Physical Education; Science Education; Social Studies 

Education; and Technology Studies Education) as they relate to the needed initiatives (Indigenous 

Education, Internationalization, Community Engagement, Sustainability, and Teacher Education) that 

will mark our Department’s commitments to ethical practice, equity, and diversity. The “Strategic 

Initiatives” figure below illustrates how I view these dynamic interrelationships. 
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One of the conclusions I draw from this examination is that the Department of Curriculum and 

Pedagogy is undersized relative both to the demand for its undergraduate, graduate, and professional 

programs and to our aspirations to extend UBC’s values and commitments, and our own tradition of 

excellence in scholarship, teaching, and innovative programming in priority Department-wide 

initiatives in Indigenous Education, Internationalization, Community Engagement, Sustainability, and 

Teacher Education. 

 

We in the Department of Curriculum and Pedagogy enter into this phase of the review process in a 

spirit of hopefulness and anticipation, believing that we serve purposefully and well the mission of 

both the University and the Faculty of Education. There are numerous signs that the Department is 

entering an era of renewed effectiveness and growth. We look forward to collaborating with our 

colleagues across the Faculty of Education in what promises to be a momentous period for the 

University of British Columbia. 

 

 

 

One final note: Much of the heavy lifting work in this self-study report has been undertaken by 

Jeanne Kentel and Andrea Webb, under the leadership of Samson Nashon. I am deeply indebted to 

and most appreciative of the dedicated and diligent work they have done on this project as well as all 

of the members of the department and faculty of education who have contributed to this process. 

Thank you indeed! 

 

 

 

Peter P. Grimmett, PhD       July 15, 2014 

Professor and Head 
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A. Department Overview 

EDCP Broad Aims 
The overarching aim of the Department of Curriculum and Pedagogy (EDCP) at the University of 

British Columbia (UBC) is to provide intellectual leadership, through re-conceptualist, critical, and 

action-oriented scholarship, teaching, and community engagement, to the local, national, and 

international fields of curriculum and pedagogy. A concomitant aim is to foster a social context in 

which teaching is sustainable, equitable, and given to social justice. In addressing this overarching set 

of aims, the Department of Curriculum & Pedagogy is committed to advancing research into teaching 

and learning in a variety of contexts and across the lifespan. In addition to addressing many of the 

curriculum areas represented in public education, we also focus on trans-disciplinary areas of 

scholarly inquiry such as curriculum theory, design and evaluation, history of curriculum, teacher 

education, digital media and learning technologies, curriculum and pedagogy in higher education, 

and teaching and learning in informal educational settings.  

 
About EDCP: Purposes, People, and Activities 
The Department of Curriculum and Pedagogy is a scholarly community that is characterized by 

intellectual vibrancy, in which we respectfully “quarrel joyously over ideas that matter”2 to foster 

excellence in research, teaching, and community engagement. Our scholars are curriculum theorists, 

teacher education scholars, historians, visual/performance arts-based researchers, and science, 

technology, and math (STEM) scholars, complemented by specialists in Indigenous education, place-

based education, and eco-justice/sustainability. EDCP is an academic unit characterized by theoretical 

depth, methodological diversity, and innovative praxiological and practice-oriented programming. 

The purpose of our approach to study is to improve education practice, policy, and theory in the 

spaces of teaching and learning we inhabit in a variety of contexts and across the lifespan. 

 

The Department is central to and serves both the undergraduate and graduate mandates of the 

Faculty of Education. EDCP carries the major responsibility at the undergraduate level in staffing the 

elementary and secondary teacher education programs. It also provides a strong contribution to the 

graduate program, serving a wide and diverse graduate student population with a variety of 

curriculum and pedagogy research programs. EDCP has a heavy concentration of undergraduate 

students relative to other departments in the Faculty.  

 

2 Dean Blye Frank first brought this particular citation to our attention in April, 2011. It is actually a re-worked version of 

Marge Piercy’s (1976) statement, taken from her utopian science fiction book, Woman on the Edge of Time (New York, NY: 

Ballentine Books) that Hilary Rose quotes in her (1994) book Love, Power, and Knowledge: Towards a Feminist Transformation of 
the Sciences (Cambridge, UK: Polity Press): 

Some day the gross repair will be done. The oceans will be balanced, the rivers flow clean, the wetlands and 

the forests flourish. There’ll be no more enemies. No Them and US. We can quarrel joyously with each other 
about important matters of idea. (p. 24) (Emphasis added) 
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Department History and Recent Trends3 

When you enter the Neville Scarfe Building (opened 1963) from the south you walk into the 

Department of Curriculum and Pedagogy (EDCP). On the first floor are offices for faculty members—

primarily part-time—teaching art, home economics, music, and technology. On the second floor are 

the Department Head and secretaries' offices, the mail and photocopy room, and the offices primarily 

for FT faculty (art, math, science, technology). Physical education, Indigenous education, and social 

studies offices and the graduate student ("the Palace") offices are on the third floor. Since 2011, EDCP 

has also had graduate student office space in the Scarfe basement.  EDCP has fifty-eight offices and 

fourteen classrooms, labs, and studios in the office and classroom blocks on the north and south sides 

of the building.    

 

The history of the Department of Curriculum Studies (CUST), now Curriculum and Pedagogy 

(EDCP), is coincident with UBC's Faculty of Education. School subject and curriculum divisions and 

programs were maintained from the earliest days of the Faculty, established at UBC in 1956. Of 

specific interest to the history of CUST, in 1965 a group of four faculty members proposed the creation 

of a Department of General Curriculum Theory, which Dean Neville Scarfe made a reality in 1966. The 

new department was responsible for "coordinating the curricular interests of those persons involved 

in: (a) curriculum theory and practice; (b) programmed learning; (c) audio-visual education; (d) teach 

teaching; and, (e) curriculum materials laboratory."  

 

Provision was also made to: (a) invite members of staff interested in curricular studies and research 

to participate in the work of the Department; (b) consult with Curriculum Committees of the British 

Columbia Teachers Federation, the Department of Education, and particular school systems in the 

province. The aforementioned provisions were incorporated in the following statement of purpose: 

(a) The study of practical and theoretical problems involved in selecting, organizing and presenting 

bodies of knowledge in formal and informal learning situations; (b) The examination of historical, 

sociological, cultural, and philosophical determinants of curriculum programs and practices; (c) 

What should be taught, to whom, in what form, at what level, and to what purpose; (d) How 

concepts, values and skills in various subject matter areas may be organized so as to make more 

efficient the teaching-learning process; (e) How subject matters may be best organized for radio, 

tape, and television presentation; (f) The design of administrative, supervisory, and evaluative 

procedures for academic, vocational, technical and technological programs of study; (g) The 

theoretical and practical problems involved in the design and development of instruments and 

instructions for programmed learning and team teaching curricula. (Katz, 1966, p. 86) 

 

Under the direction of Chairman Joseph Katz until 1977, this unit shifted identities from the 

Department of Curriculum (1967-1969) to the Department of Curriculum Theory and Library 

Education (1970-1980) and the Department of Curriculum and Instructional Studies (1981-1983). 

  

From its beginnings in 1966, the Department of Curriculum had an interdisciplinary, trans-curriculum 

mandate of foundations, theory and practice, however problematic the distinctions. Indeed, this was 

to be celebrated as Katz clarified in 1967: "Students interested in an interdisciplinary preparation for 

work in curriculum are now able to enter programs of study suitably arranged for them. The 

3This section is taken from the October 2008 account by Dr. Stephen Petrina, available at http://edcp.educ.ubc.ca/about/ 
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Department of Curriculum has promoted the cooperative endeavor of all subject matter departments 

in the study and development of curricula" (Katz, 1967, p. 96). In that same year, Katz invited the 

renowned curriculum scholar Ralph Tyler to give a seminar and symposium "On Achieving a 

Balanced Curriculum." Recall that it was in 1968 that the Journal of Curriculum Studies was launched 

with the same mandate that Katz articulated for the new department. 

 

Katz continued with an emphasis on unifying the disciplines through his retirement: "Subject matter 

specialists in and out of the Faculty have cooperated in helping to shape an interdisciplinary approach 

to curriculum design and development," he wrote in 1972. "Much more needs to be done along these 

lines to overcome the effects of unfortunate fragmentation of learning experiences. Given staff, it 

would be possible to introduce courses in general curriculum at the undergraduate level" (p. 46). A 

scholar of language, since the mid 1950s, his research had focused on comparative education through 

his retirement in 1977. 

 

In 1981, the Faculty of Education consolidated from twenty-two departments or quasi-departments to 

eight departments. The Department of Curriculum Theory and Library Education was re-formed into 

the Department of Curriculum and Instructional Studies (CINS) as a consolidation of Business 

Education, Communications Media and Technology, Curriculum and Instruction, Early Childhood, 

Elementary Education, Industrial Education, and School Librarianship. CINS was dissolved in 1983, 

with the various specializations distributed among the remaining seven departments. By that point, 

the general Curriculum and Instruction Ed.D. was overseen by the Centre for the Study of Curriculum 

and Instruction (CSCI).  

 

The Faculty’s first PhD was introduced in 1982, for a specialization in Human Learning, Development 

and Instruction, and a second PhD in Social Foundations of Educational Policy followed in 1983. By 

the mid 1980s, a student could get an Ed.D. degree in any of twelve specializations within the Faculty, 

reflecting rapid growth throughout the 1970s. The residency requirement continued as a means to 

assure the standards of the specialized discipline for the doctorate. The general Curriculum and 

Instruction degree in the Faculty by then included fifteen specializations: Art Education, Business 

Education, Early Childhood Education, Elementary Education, English Education, General 

Curriculum & Instruction, Industrial Education, Mathematics Education, Modern Language 

Education, Music Education, Reading Education, School Librarianship, Science Education, Social 

Studies Education and Teacher Preparation. In 1993, at the height of the Ed.D. era, a student could 

choose among 11 Ed.D. programs with 21 different specializations. The Curriculum and Instruction 

PhD was introduced in 1992. The PhD became more restrictive for specialization, but was preferable. 

PhDs in Language Education and Curriculum Studies were approved in 1994 and 1995. The PhD in 

Curriculum Studies displaced four Ed.D.s and eight specializations for instance (i.e., the Ed.D. degree 

in the individual subjects—art, music, science, social studies, etc.—was made dormant and a common 

CUST PhD became the preference). Coincident with a restructuring of the Faculty, PhD programs 

were added beside most of the Ed.D. programs and course requirements helped mark the transition to 

a PhD emphasis. For example, by the end of the 1990s, the PhD in Curriculum Studies required the 

completion of two doctoral seminars within 18-24 credits of total coursework (Currently, the only 

Ed.D. active in the Faculty is in Educational Leadership and Policy). 
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In CSCI, under the coordination of Ted Aoki, the mandate for curriculum established for the 

Department of Curriculum in the mid 1960s was maintained. Aoki was appointed the first 

Coordinator of CSCI, beginning 1 July 1976. Extremely influential in curriculum theory to this day, 

Aoki directed the Centre until 30 June 1978, when he left to Chair the Department of Secondary 

Education at the University of Alberta. CSCI was actually a product of a report submitted by the 

Northwest Regional Educational Laboratory (NWREL) in June 1975. The NWREL report, headed up 

by Arliss L. Roadin and James R. Sanders in Portland along with Blaine R. Worthen in Tennessee, was 

commissioned by UBC's Faculty of Education in 1974 to provide direction in curriculum and 

instruction. Within "A Design for Program Development in Curriculum and Instruction" are specific 

recommendations for CSCI and its concomitant graduate program.  

 

George Tomkins followed as Coordinator of CSCI until 1984. A member of the UBC faculty for 25 

years, Tomkins (e.g., 1979, 1981) made key contributions to curriculum theory, history, school 

geography, and Canadian Studies. With an increasing number of graduate students and courses in 

CSCI, Tomkins was able to coordinate a series of courses that remain integral to the EDCP graduate 

program. CSCI's courses, EDUC 562: Foundations of Curriculum, EDUC 563: Curriculum Evaluation, 

EDUC 564: Curriculum Development, and EDUC 508: Curriculum Implementation, are all courses or 

components within EDCP.  

 

Leroi Daniels succeeded Tomkins in 1984, directing and building CSCI through the summer of 1991, 

when John Willinsky was appointed Director and Hillel Goelman Associate Director. For nearly 

twenty years, CSCI offered an alternative to, or interdisciplinary study of, school subject-based 

graduate studies in curriculum and instruction (C&I). In 1992, CSCI Director Willinsky and Associate 

Director Goelman explained the distinction this way: "The academic difference between Departments 

and Centre [CSCI] might be characterized by the tendency of students in the Departments to pursue a 

school-subject concentration in their course work and thesis, while taking one or more courses in the 

area of C&I. Students in the Centre's program, on the other hand, take the majority of courses on 

broader issues in curriculum development, implementation, and evaluation" (pp. 66-67). At this time, 

it was still possible to draw distinctions between structures for graduate work versus teacher 

education. These differences were immediately called into question once the Department of 

Curriculum Studies (CUST) was re-formed. On the surface, intellectual differences between CSCI and 

CUST appeared minimal. As Willinsky and Goelman acknowledged in 1994, “the emphasis in C&I 

[and CSCI] has been on what might be better termed Curriculum Studies" (p. 3).  

 

In 1994, CUST was formed as a consolidation of Mathematics and Science Education (MSED) and 

Visual and Performing Arts in Education (VPAE). To complete the creation of CUST, social studies 

was moved from the Department of Social and Educational Studies (SEDS) and physical education 

was moved from the School of Physical Education and Recreation (PHED). Over a five-year period, 

C&I courses from CSCI were migrated to CUST, transforming the C&I programs to curriculum 

studies.  

 

Distinction from CUST dissolved through the final days of CSCI, and, under the leadership of Karen 

Meyer, the Centre was pressed to establish a unique identity. She described the mandate as follows: 

"the Centre is committed to inquiry into pedagogy as it is lived with the purpose of deepening 

understandings and re-imagining curriculum and pedagogical practices. Within spaces and tensions 
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of inter-disciplinarity, the Centre is a place where learners can gather to write and interpret new lines 

of curriculum, lines that communicate, collaborate, and connect" (Meyer, 2003, p. 21). Because CUST's 

mandate reiterated the earlier Department of Curriculum's mandate of teacher education and 

graduate work in curriculum studies, the future of CSCI as a separate unit became the focus of 

internal Faculty deliberations. In 2003, CSCI was scaled down and converted into a Centre for Cross 

Faculty Inquiry (CCFI).  

 

In the spring of 2008, CUST culminated one process of reform by revisiting its mandate of curriculum 

studies and pedagogy, renaming itself to the Department of Curriculum and Pedagogy, and 

establishing EDCP as a common acronym for all courses (on this process, see Petrina, 2006). Currently, 

as EDCP resolves historical trends and challenges of identity, it may help to remember the original 

intent of UBC's Department of Curriculum—that of maintaining an interdisciplinary, trans-curriculum 

study of curriculum. 

 
Provincial, University, and Faculty Contexts 
The provincial context of British Columbia appears to be changing. In 2007, the Ministry of Advanced 

Education released its Campus 2020 Report which recommended a new “BC Access and Excellence 

Strategy” for post-secondary education in the province. To enhance access, equity, and excellence, the 

Campus 2020 Report recommended a modular system that located post-secondary education 

institutionally in relation to local communities as well as global markets. It went on to state that, “a 

robust system of higher education is critical to the province’s economic success and to the well-being 

of the people” but opined that to achieve this, the institutions would have to serve a “common 

purpose” instead of determining their own course. On the basis of access and equity, the government 

created six new universities, each of which quickly moved to establish a teacher education program. 

By 2012, public whispers4 were heard from government and its supporters that nine teacher education 

programs are too many for the province to sustain. By 2013, the whispers became a clarion call about 

there being too many teachers produced in the province for too few jobs. In 2014, while plans are 

being mooted for teacher re-certification every five years, the Faculty of Education at UBC Okanagan 

is in the process of being dissolved, representing the first teacher education program to be cut. Such a 

provincial context, then, is proving to be highly challenging because it seems to indicate that higher 

education in BC is becoming more narrowly circumscribed by government policy and funding 

decisions. 

 

In the University context, Place and Promise, commits units at UBC, as one of the world’s leading 

universities, to “create an exceptional learning environment that fosters global citizenship, advance a 

civil and sustainable society, and support outstanding research to serve the people of British 

Columbia, Canada, and the world.” The values that support this vision are: academic freedom that 

defends free inquiry and scholarly responsibility; advancing and sharing knowledge that contribute to 

knowledge and understanding within and across disciplines; excellence that educates students to the 

highest standards; integrity that fulfills promises and ensures respectful relationships; mutual respect 

and equity that values and respects all members of its communities that create, strengthen, and enrich 

4 This was the first time that the government’s agenda to cut the number of teacher education programs in the province, first 

formulated in 2004 by the cabinet of Gordon Campbell and communicated at that time privately to the BC Universities’ 

Presidents’ Council, had been voiced in a direct way in public. 
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the learning environment; and public interest that embodies the highest standards of service and 

stewardship of resources and works within the wider community to enhance societal good. 

 

In the Faculty of Education context, the Department of Curriculum and Pedagogy is one of five 

academic units—including the Departments of Educational Counselling, Psychology, and Special 

Education (ECPS), Educational Studies (EDST), Language and Literacy (LLED), and the School of 

Kinesiology (KIN). The Faculty of Education Strategic Plan contains nine priorities and goals: research 

excellence; teaching and learning; community engagement; aboriginal engagement; international 

engagement; outstanding work environment; sustainability; development and alumni engagement; 

and education at Ponderosa Commons. Even though the last priority is more pertinent to the EDST 

and LLED departments, the Department of Curriculum and Pedagogy embraces all the Faculty 

priorities and goals. 

 

At the graduate level, the Faculty offers 69 distinct programs in 32 subject areas within seven distinct 

degree categories. All graduate students are admitted to the Faculty of Graduate and Post-Doctoral 

Studies (FGPS), the unit that confers degrees, approves all graduate programs, and establishes policies 

governing graduate programs at UBC. Whereas the internal Office of Graduate Programs and 

Research (OGPR) in the Faculty of Education provides a service coordination between the 

Department’s graduate programs and FGPS, the Department is ultimately accountable for its graduate 

programs to FGPS. The Faculty of Education also has a service unit at the undergraduate level, the 

Teacher Education Office (TEO). This office is responsible for providing coordination between and 

across departments for the Bachelor of Education (B.Ed.) and Diploma and Certificate programs. 

Undergraduate admissions and graduations, program planning, and record keeping are conducted 

through this service unit. Thus, the Department is responsible for more than 60 per cent of the 

undergraduate courses taught in the B.Ed. program that is administered by the TEO. From time to 

time, this leads to tensions particularly when political issues gain more traction than pedagogical 

concerns. The other Faculty of Education service unit with which the Department works closely is the 

Professional Development and Community Engagement (PDCE) unit. The Department collaborates 

with PDCE primarily to engage in local, national, and international community-based professional 

ventures. A secondary reason is to increase, through cost-recovery programs, the Department’s 

graduate FTE allocation which, given the international repute of its scholars world-wide, has been 

historically low in the Faculty of Education relative to other departments, i.e., EDST and ECPS.  

 

EDCP’s Specific Goals 
Along with a strong emphasis on academic citizenship, EDCP is committed to providing a supportive 

and respectful environment for its faculty, staff, and students to enhance and enable the central 

activities of scholarship and research, teaching and supervision, and community engagement in the 

Department. In this regard, EDCP developed a Policy Handbook in 2013-2014 that addresses the 

conduct of departmental affairs.  

 

In Scholarship and Research, we commit to the advancement of knowledge by actively supporting 

high quality scholarship characterized by theoretical depth, methodological rigor and diversity, 

multiple forms of knowledge mobilization, and ethical engagement with participants and their 

communities. Every EDCP member is expected to engage in scholarly research activities—including 

not going longer than three years without funding before applying again—that will extend 
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opportunities for research engagement to graduate students. We also commit to support one another, 

but particularly newer scholars, in scholarly writing and dissemination. We specifically commit to 

promoting diverse perspectives that include Indigenous ways of knowing and encouraging 

collaboration across disciplinary boundaries in the conduct, sharing, and critique of research. In this 

regard, the Department places a great deal of emphasis on its seminar series and research cafés that 

provide regular formal and informal opportunities for EDCP members to share, discuss, and debate 

ongoing and completed projects.  

 

In Teaching and Supervision, we commit to developing excellent and innovative pedagogy in our 

teaching and rigorously supportive challenge in our graduate supervision. This is also pertinent to our 

important contribution in the undergraduate teacher education program and to the International 

Faculty SoTL Leadership Program in Higher Education. Indeed, we commit to continuing to refine the 

balance between our work as an academic unit in teacher education, graduate programs, and 

community engagement. We also commit to recruiting high quality students into all our programs 

and providing such students with opportunities and support to undertake a rich and profound set of 

scholarly experiences that enable them to study wisely and successfully complete their respective 

programs. To achieve this, we commit to support one another in teaching and supervision by effecting 

reasonable and equitable supervision loads for faculty members. 

 

In Community Engagement, we commit to continue viewing people in the field as valued and 

valuable sources of knowledge with whom we collaborate on projects that mobilize the knowledge 

emerging from research activities. We also commit to extending our reach beyond the local to 

national, and international communities as a way of bringing these diverse perspectives into our 

curriculum and scholarly activity. Hence, in EDCP, community engagement has both a local and 

global focus. 
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B. Personnel and Organization 

Academic Personnel 
At present, then, the Department is understaffed in terms of the number of faculty members who are 

available to sustain the teaching and supervision commitments pertaining to our programs. The 26 

faculty members (24 professorial and two lecturers) in EDCP have worked together to provide 

educational programming for the following number of students over the past five years (see 

Appendix E).  

 

At the graduate level between 2009-2013, EDCP has had a total of 371 PhD students on its books since 

2009 (70 in 2009; 76 in 2010; 74 in 2011; 74 in 2012; and 77 in 2013). At the M.A. level, the Department 

has had a total of 232 students since 2009 (27 in Art Education; 99 in Curriculum Studies; one in Home 

Economics Education; 36 in Math Education; 20 in Music Education; seven in Physical Education; 19 

in Science Education; 12 in Social Studies Education; and 11 in Technology Studies Education.) The 

Department has also serviced 767 M.Ed. students (58 in Art Education; 249 in Curriculum Studies; 82 

in Home Economics; 87 in Math Education; 84 in Music Education; 92 in Physical Education; 18 in 

Science Education; 12 in Social Studies Education; and 85 in Technology Studies Education.) during 

the same five-year period. Beginning in 2012, the Department has also taught two cohorts of 18 (2012) 

and 15 (2013) students in Museum Education, amounting to 33 M.MEd. students. Thus, the 

Department of Curriculum and Pedagogy has serviced 1,403 graduate students over the last five years 

with just 25 tenured/tenure-track professorial members. This does not account for the fact that, almost 

invariably, at least two members are on leave in any given year. Hence, EDCP’s graduate load factor is 

somewhere in the average range of 11 graduate students per faculty member per year. The last year 

alone has seen the Department service 291 (77 Ph.D.; 46 M.A.; 153 M.Ed.; 15 M.MEd.) graduate 

students. This is, as the financial data show, incredibly efficient; it is also too heavy a burden for 

individual members to bear, given the expectations around scholarship at a research-intensive 

university.  

 

The undergraduate and diploma program enrollment5 numbers between 2009 and 2013 are equally 

impressive. In the Secondary Teacher Education Program, EDCP is heavily committed:  
 

ȊȱArt Education serviced a total of 118 B.Ed. students (30 in 2009; 28 in 2010; 18 in 2011; 16 in 2012; and 

26 in 2013).  

ȊȱBusiness Education serviced 74 B.Ed. students (29 in 2009; 17 in 2010; 11 in 2011; 11 in 2012; and 15 in 

2013).  

ȊȱScience Education serviced 285 B.Ed. students (61 in 2009; 58 in 2010; 53 in 2011; 55 in 2012; 58 in 

2013).  

ȊȱComputing Science Education serviced 14 B.Ed. students (four in 2009; four in 2010; one in 2011; three 

in 2012; and two in 2013).  

ȊȱHome Economics Education serviced 100 B.Ed. students (19 in 2009; 22 in 2010; 15 in 2011; 16 in 2012; 

and 28 in 2013).  

5 These data do not include the student enrollment numbers for the Second Year and Middle Years programs in 2009-2011, 

because they were discontinued when the CREATE program began in 2012. 
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ȊȱMathematics Education serviced 129 B.Ed. students (33 in 2009; 27 in 2010; 23 in 2011; 23 in 2012; and 

23 in 2013).  

ȊȱMusic Education serviced 83 B.Ed. students (eight in 2009; 22 in 2010; 10 in 2011; 17 in 2012; and 26 in 

2013).  

ȊȱPhysical Education serviced 80 B.Ed. students (20 in 2009; 16 in 2010; 16 in 2011; 13 in 2012; and 15 in 

2013.  

ȊȱSocial Studies Education serviced a total of 377 B.Ed. students (99 in 2009; 96 in 2010; 69 in 2011; 56 in 

2012; and 57 in 2013).  

ȊȱTechnology Studies Education serviced a total of 77 B.Ed. students (15 in 2009; 14 in 2010; 20 in 2011; 16 

in 2012; and 12 in 2013). 

 

In the Elementary Teacher Education Program, EDCP’s contribution is immense. Of the total number 

of students in elementary teacher education program during 2009-2013:  

 

Ȋ Art Education serviced a total of 1224 B.Ed. students (269 in 2009; 248 in 2010; 224 in 2011; 224 in 

2012; and 259 in 2013). 

ȊȱMath Education serviced a total of 1394 B.Ed. students (306 in 2009; 284 in 2010; 299 in 2011; 246 in 

2012; and 259 in 2013). 

ȊȱMusic Education serviced a total of 1286 B.Ed. students (277 in 2009; 270 in 2010; 237 in 2011; 243 in 

2012; and 259 in 2013). 

ȊȱPhysical Education serviced a total of 1346 B.Ed. students (303 in 2009; 282 in 2010; 237 in 2011; 245 in 

2012; and 255 in 2013). 

ȊȱScience Education serviced a total of 1340 B.Ed. students (303 in 2009; 279 in 2010; 261 in 2011; 242 in 

2012; and 256 in 2013). 

ȊȱSocial Studies Education serviced a total of 1230 B.Ed. students (266 in 2009; 246 in 2010; 228 in 2011; 

239 in 2012; and 251 in 2013). 

 

In Diploma Programs, EDCP’s numbers are more distributed: 

 

ȊȱArt Education serviced a total of 1394 Diploma students (306 in 2009; 284 in 2010; 299 in 2011; 246 in 

2012; and 259 in 2013). 

ȊȱCurriculum Studies serviced a total of 57 Diploma students (three in 2009; six in 2010; six in 2011; 20 

in 2012; and 22 in 2013). 

ȊȱHome Economics Education serviced a total of 264 Diploma students (44 in 2009; 64 in 2010; 53 in 2011; 

60 in 2012; and 43 in 2013). 

ȊȱMath Education serviced a total of 11 Diploma students (two in 2009; four in 2010; four in 2011; one 

in 2012; and none in 2013). 

ȊȱPhysical Education serviced a total of 5 Diploma students (none in 2009; one in 2010; none in 2011; 

two in 2012; and two in 2013). 

ȊȱScience Education serviced a total of 10 Diploma students (none in 2009; four in 2010; none in 2011; 

two in 2012; and four in 2013). 

ȊȱSocial Studies Education serviced a total of one Diploma student (one in 2009; none in 2010; none in 

2011; none in 2012; and none in 2013). 
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In addition to the graduate, undergraduate, and diploma programs in the Department, there is also 

the International Faculty Scholarship of Teaching and Learning (SoTL) Leadership Certificate 

program that has seen more than 400 (of which 134 are from outside Canada) people (including 

Associate Deans, Program Chairs, Evaluation of Teaching and Curriculum Leaders, Teaching Award 

Winners and Nominees, and Senior Educational Leaders from Australia, Bahrain, Canada, China, 

England, Japan, New Zealand, Scotland, Singapore, Spain, Thailand, UAE, USA, and The West Indies) 

graduate from its program. 

 

 

In sum, over the last five years the Department has serviced a total of 1,337 secondary teacher 
education students (265 in this past year alone), a total of 7,820 elementary teacher education 
students (1,539 in the past year alone), and a total of 1,742 Diploma students (330 in the past year 

alone). Although these numbers do not equate to the overall total number of students in the UBC 

teacher education program (on account of students taking multiple courses offered by the 

department), they nevertheless show clearly the huge and primary involvement of the Department of 

Curriculum and Pedagogy in the undergraduate teacher education program at UBC. At the same 

time, it must be noted that this is in addition to its heavy graduate programs emphasis with close to 

300 students per year and its involvement in international certificate programs accounting for more 

than 400 students. And yet, the distribution of FTE and other Faculty resources has been determined 

more by historical (we would argue, misplaced) precedents than by student- and activity-driven 

financial formulae. We look for this to change, for without it the load carried by EDCP (that essentially 

sustains the Faculty financially) will itself become unsustainable.  

 
 
Staff Personnel 
The staff support for the Department is very good, consisting of five on the administration side and 

two technical support specialists. The organization and specific tasks of each staff member are listed in 

the following Figure: 

  

  

 
Administration 

 

Saroj Chand | Administrative Manager 

Provides oversight of the general operation of the 

department under the direction of the Head. 

Ȋ financial and administrative management 

Ȋ management and supervision of administrative 

support staff 

Ȋ coordinate hiring and appointments 

Ȋ responsible for space allocation 

Ȋ liaises with faculty members on appointment 

of graduate research assistants 

Ȋ responsible for building maintenance and 

Health and Safety issues 

 Technical Support Specialists 
 

Bob Hapke | User Support Specialist 
Provides technical expertise in science and 

technology, for curriculum and pedagogy 

research, teaching and learning by faculty and 

both graduate and undergraduate students within 

the department. 

Ȋ works collaboratively with faculty and 

graduate students to provide direction and 

advise on solutions for specific research 

needs and applications 

Ȋ researches and tests new methods to deploy 

specialized equipment and software for 

 
 

17 



 

Anna Ip | Administrative Assistant to the Head 

Ȋ  provides administrative and secretarial 

support to the Head 

Ȋ responsible for daily maintenance of EDCP 

website 

 

Scott Cartmill | Administrative Assistant 

Ȋ accounting support 

 

Kalie Fong | Administrative Assistant 

Ȋ general administration 

 

Basia Zurek | Graduate Programs Assistant 

Ȋ graduate admissions, support, and day-to-day 

correspondence between EDCP and FGPS 

(from admission to graduation), liaison with 

students, OGPR and Enrollment Services. 

 

educational teaching and research 

Ȋ administers department research servers 

 

Kirsty Robbins | Research Technician/Graphic 

Designer 

Provides art and graphic design expertise for 

curriculum and pedagogy research, teaching and 

learning by faculty and graduate students within 

the department. 

Ȋ responsible for collaboration and execution 

of creative solutions for a diverse range of 

promotional, advertising, branding, and 

communications deliverables for the 

department 

Ȋ researches, designs and produces graphic 

design solutions for presentation and 

promotion of faculty research projects at 

conferences and in publications 

 

Organization of Faculty and Staff 
 

Since 2009, the Department has had three recent retirements (Jim Gaskell in 2009; Gaalen Erickson in 

2010; Kit Grauer in 2013) that have not yet been replaced. One member (Jolie Mayer-Smith) is retiring 

in 2014 and two members have communicated their intention to retire in the near future (Linda Farr 

Darling in 2015; Peter Seixas in 2017). Thus, EDCP currently has 34 faculty members (including two 

Lecturers) on its books. Of the 32 professorial members, one (Jolie Mayer-Smith) to retire in 2014, one 

(Anna Kindler) serves as Associate Vice President, Academic and Vice-Provost until 2014 (and will 

not be returning fully until 2016 because of secondment and being on leave), two (Harry Hubball and 

Linda Farr Darling) are seconded full-time to the PDCE/CTLT and Rural Education respectively, one 

(Rita Irwin) serves as Associate Dean, Teacher Education until 2015 (then on leave for 18 months until 

January 2017), one (Samia Khan) is still on reduced appointment until 2015, and one (Don Krug) has 

been seriously ill and is now on medical leave for a year. Thus, in actuality EDCP has 26 faculty 

members (24 professorial and two lecturers) that work (together with four seconded teachers) in the 

following organizational set-up: 
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THE DEPARTMENT’S CURRICULUM AREAS 
 

 
 
Whereas at the undergraduate level these different areas constitute separate programs, at the graduate 

level they each have their own programs only at the masters’ level. At the doctoral level, while the 

program is formally in Curriculum Studies, it also permits specializations in one (or more) of the other 

13 curriculum areas in the Department. We describe each one in turn: 
 
Art Education 
The Art Education program’s mission is to inspire, engage and provoke educators to understand, 

inquire into, and model curricular and pedagogical possibilities of deep involvement with the visual 

arts in culture and society.  Accordingly, it aims to: 

 

1. Stimulate and conduct research within a vibrant and collaborative research community that focuses on 

methodologies and content relevant to the visual arts in culture and society. 

2. Provide for, model, and develop socially responsible and ecologically aware exemplary teaching 

practices in and across contexts with a focus on the visual arts in culture and society. 
3. Provide leadership, and engage with local, national, and international arts and culture organizations 

and professionals. 
 
The Department of Curriculum and Pedagogy’s Art Education Program ranks in the top eight in 

North America and is one of only two PhD programs in Canada. 

 
Business Education 
The aim of the Business Education specialization is to provide education professionals with the 

knowledge and skills necessary to implement business education programs. Individuals with a degree 

in Commerce or Business Administration who are not qualified teachers may be considered for 

admission. The Department of Curriculum and Pedagogy offers a secondary Teacher Education (BEd) 

major and Diploma in Business Education.  
 
Computing Studies and Technology Education 
The Department of Curriculum and Pedagogy offers a PhD concentration and MA and MEd 

specializations in Computing Studies and Technology Education, a secondary Teacher Education 
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(BEd) major in Technology Education and dual major in Computer Science, and Diploma Programs in 

Computing Studies and Technology Education.  

 

Computing Studies and Technology Education provides a forum for exploring and studying 

information and communication technologies (ICT), new media, and the philosophy of technology. 

Curriculum, pedagogy, research, and development interests of faculty and students include affective 

computing, cyber-culture and cyborg relations, digital ecology and diversity, distributed cognition, 

gaming, ICT integration in K-16 formal and informal learning environments (face-to-face, hybrid, and 

online distance education), intellectual property, open source, and cultural studies. The program 

offers a common core of courses, a range of electives, and a variety of professional education 

opportunities.  

 

Curriculum and Leadership 
This is a collaborative program involving two departments: the Department of Educational Studies 

and the Department of Curriculum and Pedagogy. The Program was created in response to increasing 

interest in the study of a combination of curricular leadership on the one hand, and organizational 

leadership in schools on the other. The applicants for this collaborative program will be teachers in K–

12 education who wish to increase their level of understanding and skill in both areas. Upon 

completion of the program, the students will assume positions of formal or informal leadership in 

schools, making important contributions to the education of children. 

 
Curriculum Studies 
Curriculum Studies includes, but is not limited to investigations into: teacher education, the social 

construction or knowledge, curriculum and instructional discourses, and the role of curriculum and 

curricular reform in K-12 and other learning environments. Students learn about issues of planning 

and development, program implementation and evaluation, and pre-service teacher education. 

Inquiry in the field is multidisciplinary and includes numerous perspectives and orientations such as: 

cultural studies, historical consciousness, post structuralism, feminism, multicultural education, 

semiotics, and critical theory.  
 
Home Economics Education 
The Department of Curriculum and Pedagogy offers a PhD concentration and MA and MEd 

specializations in Home Economics Education, along with a secondary Teacher Education (BEd) major 

and Diploma in Home Economics Education. The graduate studies program in Home Economics 

Education is small but lively. Over the years Home Economics faculty members have worked closely 

in areas of shared interest in research and practice with colleagues throughout the Faculty of 

Education and related units across campus. Interests include global education, critical inquiry, food, 

health, environment, and inquiry into practice.  

 
Students may enroll in full-time or part-time on-campus programs or they may join the completely 

on-line masters in Home Economics and Everyday Life (HEEL) offered through the Professional 

Development and Community Engagement service unit.  This is a part-time program that allows 

students to complete a MEd in Home Economic Education from any where in the world without 

leaving home. We have just made the first tenure-track appointment in Home Economics since Linda 
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Peterat retired in 2005, giving us great hopes that this program will expand both in its breadth and its 

student number intake. 

 

Indigenous Education 
The Department has three faculty members in this area who teach in the Faculty-wide Indigenous 

Education program because there are no courses specific to Indigenous Education in EDCP. We are in 

the process of adding to the Faculty program by building up departmental courses in this area. 

 

Mathematics Education  
The Department of Curriculum and Pedagogy offers a PhD concentration and MA and MEd 

specializations in Math Education, along with a secondary Teacher Education (BEd) major and 

Diploma in Math Education. The graduate programs (MEd & MA) in Mathematics Education are part 

or the graduate offerings in the Department of Curriculum and Pedagogy. Students can pursue a wide 

variety of research and professional interests in mathematics teaching and learning.  

 
Museum Education 
Since 2011, the Department of Curriculum and Pedagogy has offered a program in Museum 

Education. This new program re-aligns and expands existing course offerings at UBC to develop a 

contemporary Museum Education program at the Masters Degree level through the Faculty of 

Education. This program incorporates new visions of, and new audiences for, museum education 

while developing community-based education and research initiatives and connecting on-campus and 

off-campus institutions. The program has begun to meet the high demand and interest in museum 

education from museums and professionals locally, nationally, and internationally. Essentially, 

museums become the practicum placement sites for learning to teach. 

 
Music Education 
The UBC Department of Curriculum and Pedagogy offers Master of Education (MEd) and Master of 

Arts (MA) programs with specialization in Music Education and a PhD program in Curriculum 

Studies with concentration in Music Education.  

 
UBC graduate programs in Music Education are designed to meet a variety of needs and interests, 

including those of the busy professional teacher, the researcher, the administrator, the curriculum 

developer, and the future university professor.  Specializations include conducting, music pedagogy, 

early childhood music, curriculum development, cultural studies, music and media studies, music 

and related technologies, and teacher education. UBC Music Education graduates have successful 

careers and have risen to leadership positions in North America, Europe, and Asia.  

 

Physical Education  
The Department of Curriculum and Pedagogy offers a PhD in Curriculum Studies with a 

concentration in Physical Education.  We also offer MA and MEd specializations in Physical 

Education, along with a secondary Teacher Education (BEd) major and Diploma in Physical 

Education. 
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Physical Education offers courses which include integrated/thematic approaches in outdoor 

environmental, leadership or experimental education programs; active living, health promotion and 

wellness; movement education; teaching games for understanding; inclusive models of education for 

equity and justice. Teachers interested in secondary physical education, sports specific instruction, or 

coaching may enroll in courses within the School of Human Kinetics.  

 
Science Education  
The Department of Curriculum and Pedagogy offers a PhD concentration and MA and MEd 

specializations in Science Education, along with a secondary Teacher Education (BEd) major, 

Diploma, and Certificate in Science Education. 

 
Our graduate programs in Science Education offer students opportunities to pursue a wide range of 

research and professional interests in the areas of science education, including teacher education, 

learning and teaching at elementary, secondary, and post-secondary levels and in diverse contexts, 

such as museums and other institutions and technology-enhanced settings.  

 
Social Studies Education  
The Department of Curriculum and Pedagogy offers a PhD concentration and MA and MEd 

specializations in Social Studies Education, along with a secondary Teacher Education (BEd) major 

and Diploma in Social Studies Education. 

 
Social Studies prides itself in offering a rich environment with unparalleled opportunities for graduate 

students desiring a wide range of backgrounds and interests including visual culture, anti-oppressive 

education, gender studies, historical consciousness, moral education, and the history and politics of 

curriculum. In addition to the required coursework, a vibrant graduate student community is fostered 

through speaker series, research centres, seminars, and study groups.  

 

Scholarship of Teaching and Learning (SoTL) 
This is an international program that focuses on curriculum and pedagogy in higher education. The 

aim is to develop institutional leadership in the Scholarship of Teaching and Learning. Universities 

around the world are increasingly recognizing the importance and complexity of offering high quality 

and high engagement student learning experiences in diverse, and internationally responsive, 

undergraduate and graduate programs. The International Faculty SoTL Leadership Program was 

developed to engage senior educational leaders (from multinational, multi-institutional and 

multidisciplinary settings) with new forms of inquiry and expertise in order to initiate and 

disseminate effective, efficient, and strategically-aligned curriculum and pedagogical practices in 

diverse peer-reviewed contexts http://international.educ.ubc.ca/sotl/.  

 

This unique and flexible International Faculty SoTL Leadership Program (e.g., ranging from 6-week 

intensive to 4-8 month blended/fully online designs) is developed around a cohort model and is 

adapted to address the strategic educational needs and circumstances of diverse research-intensive 

university contexts. 

 

The key benefits for institutional educational leaders are framed around: 
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x Leadership training for the implementation of effective and efficient, strategically-aligned, 

research-informed, and evidence-based curricula and pedagogical practices in order to 

enhance high engagement student learning experiences and university status in regional, 

national or international rankings 

x Capacity building for SoTL leadership expertise in the context of institutional/Faculty-

specific programming priorities. For example: Educational innovations/best practice 

grounded in the scholarly literature and disciplinary community contexts; Attention to 

research design, conceptual frameworks and methodological rigor for the development, 

implementation and systematic evaluation of educational innovation(s); Dissemination of 

scholarship on higher education practices in peer review contexts. 

 
 

Staff 
 
On the staff side, the organization is framed around everyday secretarial, clerical, advising students, 

data gathering and technical support to faculty members and students, together with support of 

programs, specialist laboratories, research centres, and conferences. The figure below illustrates this: 

 

  

  
 

Support 

Ȋ secretarial, clerical, data 

gathering, technical, and 

research support to faculty 

members, lecturers, sessionals, 

secondments, post-docs, 

visiting professors, graduate, 

and undergraduate students 

 

Programs 

Ȋ undergraduate courses with a 

curriculum focus in 13 areas 

Ȋ graduate programs at both the 

Master’s and PhD level (some 

of which are structured as 

research themed cohorts) 

Ȋ curriculum and pedagogy 

summer institutes 

13 Specialist Area Laboratories 

These laboratories make our 

programs unique from other 

teacher education programs 

within the province. They support 

teaching, learning, and research in 

both the undergraduate and 

graduate programs. 

 

Health and Safety 

These laboratories must all be 

managed and maintained to 

ensure compliance with UBC 

Safety Policy #7 and Work Safe BC 

Policy Regulation Part 30-30-1: 

Application 30/17 Personal 

Protection 

 

Managing, coordinating, and 

maintaining, preparing, 

purchasing and inventory of all 

aspects of discipline-specific 

laboratories. 

Ȋ science: chemistry, biology, 

and physics laboratories and 

chemical resource rooms 

Research Centres and Initiatives 

Ȋ The Centre for the Study of 

Historical Consciousness 

Ȋ THEN/HiER, The History 

Education Network 

Ȋ A/R/Tography 

Ȋ Media and Technology Studies 

Lab 

Ȋ The Centre for the Study of 

Teacher Education 

Ȋ Two Tier One Canada 

Research Chairs and the David 

Robitaille Chair in 

Mathematics, Science, and 

Technology 

 

Conferences 

Planning, hosting, and technical 

expertise for numerous local and 

international conferences 

Ȋ EDCP Science, Math, and 

Technology Fair 

Ȋ AAACS 

Ȋ IVSA 

Ȋ CSSE 

Ȋ IOP 
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Ȋ art: ceramics studio with 4 

kilns, textiles study with 

specialized facilities for fabric 

dyeing and other processes, 

elementary art, printmaking 

Ȋ music: 600 plus instrument and 

a medial lab for music study 

Ȋ business education 

Ȋ technology education studies 

Ȋ math education 

Ȋ home economics 

Ȋ CSEA 

Ȋ TGFU 

Ȋ TL&T 

Ȋ ICTR 

 
 
 

STRENGTHS AND OPPORTUNITIES  
OF THE DEPARTMENT OF CURRICULUM AND PEDAGOGY 

 
Strengths: A Tradition of Excellence 

 

The University of British Columbia’s Department of Curriculum and Pedagogy is widely known for 

its research and scholarly excellence, as the recent SSHRC grant competitions again demonstrated. 

Few other Curriculum departments in Canada can match the depth and breadth of its programs and 

the accomplishments of its faculty, staff, and students. These hallmarks of quality are due, in part, to a 

culture that has long expected and welcomed collaboration across disciplines in all matters pertaining 

to research, teaching, and service.  

 

Excellence in Scholarship and Research 
The Department of Curriculum and Pedagogy is highly regarded for its excellent scholarship and 

research, pursued by faculty members working alone or through formal and informal relationships 

with scholars here at UBC and other universities. Important resources, beyond libraries and technical 

support, include three nationally and internationally important research centres housed in the 

Department, together with two Tier 1 Canada Research Chairs (Dr. William Pinar and Dr. Peter 

Seixas) and the Eleanor Rix Professorship in Rural Teacher Education (Dr. Linda Farr-Darling).  

 

The Centre for the Study of the Internationalization of Curriculum Studies (now closed) was set up 

to support the study of scholars’ efforts to understand their local and global circumstances, the 

relations among these intersecting domains, and how their scholarship influences the intellectual 

advancement of their nationally distinctive fields as it supports the emergence of a worldwide 

curriculum studies field with a vocabulary and intellectual agenda that incorporates both national and 

international curriculum questions. While the internationalization of the academic field of curriculum 

studies has been underway in many countries for decades, its institutionalization—in the 

establishment of an international association (www.iaacs.org)—and its theorization are relatively 

recent. Nationally distinctive academic fields of curriculum studies struggle to advance intellectually 

through participation in the internationalization of the field. Internationalization provides scholars 

critical and intellectual distance from their respective local cultures and from those standardizing 
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processes of globalization against which numerous national cultures—and the school curricula 

designed to reproduce those national cultures—are now reacting so strongly. 

 

The Centre for the Study of Historical Consciousness’ mandate is to foster research and research networks 

that link history education, historiography, collective memory and historical consciousness, i.e., the 

fields of inquiry that investigate how people think about, understand, and use the past. Dr. Seixas’ 

research investigates young people’s historical consciousness, the relationships among disciplinary 

and extra-disciplinary approaches to thinking about the past, the education and professional 

development of history teachers, history curriculum and instruction, and school-university 

collaboration.  

 

Located alongside the Centre for the Study of Historical Consciousness (but a separate entity in terms of 

its mandate and funding) is the History Education Network. Many faculty and students are actively 

involved in this seven-year project, sponsored by a $2.1 million SSHRC Strategic Knowledge Clusters 

Grant awarded in March of 2008 to Penney Clark as the Principal Investigator). The History Education 

Network provides a home for researchers who are pushing the boundaries of history education 

research beyond formal institutions like schools and museums, while it offers scholars of collective 

memory support to develop the policy implications of their work.  

 

The Centre for the Study of Teacher Education is one of the oldest centres of its kind in Canada. Founded 

in 1982, the centre aims to increase the Faculty's research and development activities in the area of 

teacher education; to develop programmatic research into specific areas of teacher education that 

would provide some general focus and purpose to the research interests of individual faculty 

members and graduate students; and to provide a forum for Faculty members, graduate students, and 

field personnel to discuss research, issues, and policies in the area of teacher education. 

 

The Eleanor Rix Professorship for Rural Teacher Education is intended to focus research on the challenges 

and possibilities found in educating students in small and rural communities, including remote 

villages and islands in B.C. where just getting to school everyday is a long struggle. The research 

initiatives undertaken by this Professorship focuses on understanding the strengths and needs of rural 

resources in order that we can better prepare, recruit and support teachers to work effectively with 

students in these communities. As with so many research and teaching projects in the Faculty, 

the Professorship is rooted in a commitment to providing equality of educational opportunity to 

students so they have a chance to grow and flourish wherever they live. The varied landscapes 

(geographical, social, cultural and economic) of the province are diverse, and the sustainability of 

rural communities depends on productive partnerships among people working in areas of health, 

education, social services, and business.  

 

Besides this, individual scholars in all of the Department’s curriculum areas have successfully brought 

in millions of research dollars and produced many highly acclaimed publications. These are all listed 

elsewhere. 

 

Excellence in Academic Teaching 
The Department’s culture is also strongly reflected in its commitment to teaching. Recent surveys 

conducted by the now-defunct British Columbia College of Teachers reveal that graduates of our 
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programs, particularly secondary teachers, are in great demand, because students in teacher education 

and other areas of specialization are well prepared to accomplish what is expected of them 

(http://bcct.ca/documents/surveyofgrads.pdf). Similarly, high percentages of our students earning 

advanced degrees in a wide variety of educational specializations are equally well prepared and 

actively recruited by schools, colleges, and other institutions. In addition, the university student 

community also recognizes the Department’s commitment to excellence in academic teaching. A 

telling indicator of this strength is found in the central role that our undergraduate and graduate 

program offerings play in the education of teachers at UBC. Not only have the enrolments in 

programs at both levels increased considerably in the last 12 months but also they demonstrate that 

our Department’s teaching renders a tremendous service to the Faculty and university student 

community as a whole.  

 

Excellence in Commitment to Outreach in the Field of Public Education 
Excellence in scholarship and teaching in the Department of Curriculum and Pedagogy is 

accompanied by a strong sense of commitment among faculty, staff, and students to collaboration 

with schools and districts, community groups, policy makers, and societal leaders both within and 

outside BC. This is accomplished in numerous ways, such as adapting research to practice, preparing 

future leaders, encouraging innovation, and providing professional development. Whether faculty 

members are assisting with curriculum development in a local school district, working with 

professional organizations to share new research and practice, advising public policy makers on 

important issues, or building bridges to communities across the world, our commitment to the field 

has always been an important one. Collaboration and partnerships such as these enrich communities, 

increase public confidence in education, and thus enable the Department to obtain the resources to 

sustain UBC’s values and commitments. The Department’s ability to provide outstanding teaching is 

also greatly enhanced by the activities of its different program areas.  

 

 

Current Challenges and Opportunities 
 

The World is Changing under our Feet 
One of the major challenges facing UBC and the Department of Curriculum and Pedagogy lies in the 

changes in government policy relating to university funding. Currently, higher education in BC needs 

more resources than the public purse is prepared to offer. Moreover, globalization and the Internet 

have opened the door for “virtual universities” to claim a share of the local market in higher 

education. The neo-liberal economic trend toward privatization is also affecting higher education. 

Attempts to pass costs onto parents and students from the public purse have been met with serious 

opposition in the UK, Hungary, China, Thailand, and recently in the province of Québec. Conversely, 

attempts to bail out cash-strapped universities in Mexico, Ghana, and Australia have sparked angry 

reactions. One thing is clear: demand for higher education is rising faster than the public revenue 

available to support it. UBC and the Department of Curriculum and Pedagogy will need to seek new 

sources of revenue through private agencies, endowments, and fee programs, etc., in order to 

continue its important and vital work. 
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Retention and Recruitment 
To maintain the Department’s niche as a leading locus for scholarship and research, and exemplary 

academic teaching, we need to hire highly qualified replacements for retiring faculty members and 

academic staff. Until now our efforts in this regard have been only minimally successful, relative to 

other academic units in the Faculty. Replacing retiring faculty members with new junior faculty is a 

priority and, where necessary, replacing such positions strategically with senior faculty from other 

universities has been and is likely to remain difficult. Added to this is the ongoing challenge of being 

able to provide state-of-the-art resources, working conditions, equipment, and facilities that are 

attractive to high-quality candidates.  

 
Emphasis on Accountability Contracts and Re-Certification 
A huge shift has recently occurred in the province. About ten years ago, the Ministry of Education 

required all districts to enter into an accountability contract that specifies accountability criteria in 

terms of student learning outcomes. Education practitioners are particularly keen for the Department 

of Curriculum and Pedagogy both to help them respond appropriately to these and other changed 

societal expectations and to provide an informed critique framed around the educative purposes of 

working with society’s youth. Ten years later, the Ministry of Education is talking about introducing 

teacher re-certification requirement every five years. We need to be ready to provide programs that 

can adapt to this policy re-direction. 

 

Thus, the Department will become an even more important contributor to the profession and society, 

as it seeks to play its part in shaping the future. We must model practices that respond to this focus on 

accountability and re-certification. As an extension of our scholarly research efforts, we must share the 

knowledge that is seen as vital to the success of our graduates and the many communities we serve.  

 
Increasingly Diverse Society 
Another important challenge for the Department, across the university, and in schools and 

communities across BC, is the lack of enrolment and graduation of students from under-represented 

groups in society. This is particularly acute in teacher education because the great majority of teachers 

we graduate do not come from any of the diverse student ethnicities represented in the student 

population. For example, despite well-meaning efforts, minority undergraduate enrolment in teacher 

education at UBC has remained low in the past few years. Moreover, the teacher education program 

has experienced some difficulty attracting students, faculty, and academic staff from under-

represented ethnic groups, which limits the range of important perspectives on issues and inhibits our 

ability to prepare students to contribute to an increasingly diverse society.  

 

Flexible Learning and Professional Development 
The rapid rate of technological improvements and growing competition from other universities are 

pressuring the Department of Curriculum and Pedagogy to increase access by its multiple 

constituents through flexible learning, web based and other technologies. While the obvious challenge 

is the proliferation of on-line programs and courses offered by other universities, we perceive the 

greater challenge is to lead the university and the field in the pedagogically sound use of technology. 

A prerequisite for this leadership role must be to increase the department’s human and technical 

capacity to use flexible learning technologies to improve conditions for teaching and study. 
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C. Teaching and Learning Programs 

Undergraduate Programs 
 

The EDCP contribution to the UBC Teacher Education program is staggering. The department offers 

approximately 70 courses each year at the 300 and 400 levels. All undergraduate students take courses 

in EDCP because these courses are foundational to their program. External respondents noted the 

considerable and essential contributions to teacher education that we make: “Your department 

probably … makes one of the more significant contributions to the teacher education program, as well 

as teaching and supervising graduate students.” Another added:  

 

I think a major pillar of our [teacher education program] program, is obviously … not only the 

courses but the perspective that EDCP has. The passion it has about the various curriculum areas, 

the expertise that it offers in terms of individual faculty members, and long traditions of working in 

the field in their discipline areas. That all builds a strong backbone in our teacher education program 

and we simply couldn’t run it without EDCP, it’s really as simple as that. We depend on the 

curriculum coordinators in terms of their oversight of the courses and working together with cohort 

coordinators, working together with their other department colleagues, to really build the structure 

of our program and to help it run smoothly. 

 
The discipline areas in EDCP offer various and diverse undergraduate courses (Visual & Performing 

Arts—17, Physical education—9, Social Studies—7, Curriculum Studies – 7, Business Education - 7, 

Mathematics—5, Science—9, Information Technology & Technology Education—11, Home 

Economics—9) to support Teacher Education throughout the 12-month program. The courses specific 

to the UBC Faculty of Education Bachelor of Education program are (see Appendix H for all the 

Senate approved EDCP undergraduate courses): 

 

EDCP 301       Art – Elementary: Curriculum and Pedagogy 

EDCP 302     Art – Secondary: Curriculum and Pedagogy – ART SEC CRC&PED 

EDCP 303       Ceramic Design and Pedagogical Approaches: Art Education 

EDCP 304     Textile Design and Pedagogical Approaches: Art Education 

EDCP 305         Digital Media in Arts Education: introduction 

EDCP 306       Digital Media in Arts Education: advanced 

EDCP 308        Music—Elementary: Curriculum and Pedagogy 

EDCP 309          Instrumental Pedagogy: Elementary 

EDCP 311      Music—Secondary: Curriculum and Pedagogy 

EDCP 312   Instrumental Pedagogy: Secondary 

EDCP 313     Choral Pedagogy: Secondary 

EDCP 320     Physical Education—Elementary: Curriculum and Pedagogy 

EDCP 322     Physical Education—Secondary: Curriculum and Pedagogy 

EDCP 323    Outdoor Environmental Education: Curriculum and Pedagogy 

EDCP 326     Health Education: Curriculum and Pedagogy 

EDCP 327   Special Topics in Health Education 

EDCP 328      Environmental Education 

EDCP 329      Agriculture in the Curriculum 
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EDCP 331         Social Studies - Elementary 

EDCP 332        Social Studies - Secondary 

EDCP 333          Contemporary Issues in Social Studies—Secondary 

EDCP 334          Canadian Studies 

EDCP 340         Mathematics—Elementary and Middle Years 

EDCP 342  Mathematics—Secondary 

EDCP 349        Science—Elementary 

EDCP 352   General Science—Secondary 

EDCP 354         Biological Sciences—Secondary 

EDCP 355      Chemistry—Secondary 

EDCP 356       Earth and Space Science—Secondary 

EDCP 357         Physics—Secondary 

EDCP 360 Elementary and Middle Years: Curriculum and Pedagogy 

EDCP 362 Curriculum Design and Evaluation: Practical and Theoretical Issues 

EDCP 363 Interdisciplinarity in Curriculum and Pedagogy 

EDCP 370 Integrating ICT Across the Curriculum: Elementary and Middle Years 

EDCP 371    Integrating Design and Technology Across the Curriculum: Elementary and 

Middle Years 

EDCP 372 Integrating Business Applications Across the Curriculum: Elementary and 

Middle Years 

EDCP 373 Information and Communication Technologies I—Secondary: Curriculum and 

Pedagogy 

EDCP 374   Design and Technology I— Secondary: Curriculum and Pedagogy 

EDCP 375  Business Education I— Secondary: Curriculum and Pedagogy 

EDCP 376 Information and Communication Technologies II – Secondary: Curriculum and 

Pedagogy 

EDCP 377    Design and Technology II—Secondary: Curriculum and Pedagogy 

EDCP 378    Business Education II—Secondary: Curriculum and Pedagogy 

EDCP 390       Home Economics—Elementary and Middle Years: Curriculum and Pedagogy 

EDCP 391    Home Economics I—Secondary: Curriculum and Pedagogy 

EDCP 392       Assessment and Evaluation in Textile Studies 

EDCP 405     Visual Arts for Classroom Practice: New Media and Digital Processes 

EDCP 407       Art Education Curriculum and Pedagogy: Theory and Practice 

EDCP 408    Art, Education and Cultural Diversity 

EDCP 409    Art Education Theory and Research 

EDCP 412   Conducting and Rehearsal Techniques for Teachers 

EDCP 413     Digital Media for Music Education 

EDCP 420    Advanced Physical Education: Elementary 

EDCP 423      Advanced Methodology in Outdoor Environmental Education 

EDCP 431    Special Study in Social Studies: History 

EDCP 432      Special Study in Social Studies: Geography 

EDCP 441 Assessment in Mathematics Education 

EDCP 442     Mathematics History for Teachers 

EDCP 453    Biology for Teaching: Topics and Pedagogical Approaches—Secondary 

EDCP 454   Chemistry for Teaching: Topics and Pedagogical Approaches—Secondary 
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EDCP 455   Earth and Space Science for Teaching: Topics and Pedagogical Approaches—

Secondary 

EDCP 456     Botany for Teaching: Topics and Pedagogical Approaches—Secondary 

EDCP 460 Recent Developments in Elementary Curriculum and Pedagogy 

EDCP 462 Perspectives in Curriculum and Theory 

EDCP 467 Special Topics in Curriculum and Pedagogy 

EDCP 468 Directed Study in Curriculum and Pedagogy 

EDCP 470      ICT Practices in Education 

EDCP 471 Technological Practices in Education: Technical Problems 

EDCP 472                    Business Practices in Education 

EDCP 473                    Digital Media in ICT Education: Ethical Uses 

EDCP 474                    Digital Media in ICT Education: Design and Pedagogy 

EDCP 475   Digital Media in ICT Education: Development and Assessment 

EDCP 480   Visual Culture Across the Curriculum 

EDCP 481   Media Studies Across the Curriculum 

EDCP 491                    Home Economics II—Secondary: Curriculum and Pedagogy 

EDCP 492                    Special Study in Home Economics: Textile Studies 

EDCP 493                    Special Study in Home Economics: Foods Studies 

EDCP 494                    Special Study in Home Economics: Family Studies 

EDCP 495           Special Topics in Home Economics Education 

EDCP 496                    Global Education and Curriculum 

 
 

Graduate Programs 
 

Master's and doctoral degree programs are governed by the policies of the Faculty of Graduate and 

Postdoctoral Studies (FGPS), the University of British Columbia Calendar, and by policies specific to 

the department. This information is contained on the FGPS website (http://grad.ubc.ca/policy) and the 

UBC Calendar (http://students.ubc.ca/calendar/). Graduate programs are guided by three administrative 

levels: the Faculty of Graduate and Postdoctoral Studies, the Office of Graduate Programs and 

Research (OGPR) in the Faculty of Education, and the department concerned. At the department level, 

the Graduate Advisor (GA) and the Graduate Advisory Committee (GAC) administer graduate 

programs in accordance with, and accountable to, the direction of the Department and the Head.  

 

The Department of Curriculum and Pedagogy offers three Master's degree programs: The Master of 

Education (M.Ed.) program is designed primarily for practicing teachers and other education 

professionals who wish to learn more about curriculum, teaching, and learning through the program 

areas offered by the Department and who intend to return to teaching or professional practice upon 

completion of the degree. Students who feel that they might at some future date be interested in 

enrolling in a doctoral program are advised to follow a Master of Arts (M.A.) program rather than an 

M.Ed. The Master of Arts is designed for those students who, in addition to their interest in 

curriculum, teaching, and learning, wish to develop their expertise as theoreticians and educational 

researchers. The Museum Master of Education degree (M.MEd.) was newly approved in 2011 and is 

designed to prepare students as curators of teaching and learning in the context of museums and 

other informal educational settings. 
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The Ph.D. program in the Department of Curriculum and Pedagogy is designed for advanced studies 

and research in and on curriculum, teaching, and learning in educational settings. It consists of 

course-work, comprehensive examinations, and a dissertation, and is governed by the policies of the 

Faculty of Graduate and Postdoctoral Studies. It is our practice to suggest that all potential candidates 

contact faculty members whose areas of interest coincide with their own prior to submitting an 

application, in order to discuss their letter of intent and to help develop a clear focus for the 

application.  

 

Recruitment, Admission, Enrolment, and Completion 
Recruitment strategies. Currently, the department uses brochures and web based materials to recruit 

new graduate students. There are no particularly identified groups or target audiences; however, 

because of UBC’s recognition as one of the world’s top 30 universities, the Department of Curriculum 

and Pedagogy is able to attract interest in a wide range of fields and a full complement of local, 

national, and international students. Nevertheless, the Department has recently undertaken a review 

of how its recruitment practices can be improved in order to attract applicants of the highest calibre to 

its Ph.D. and M.A. programs. Strategies under consideration include the development of new web 

pages and new brochures that highlight the important scholars and their work in EDCP. 

Admission. Admission requirements for the Department of Curriculum and Pedagogy are as follows: 

Master of Arts, Master of Education, and Master of Museum Education—Admission requirements are 

the same for the three Master's programs. They incorporate the requirements of the Faculty of 

Graduate and Postdoctoral Studies and the department. 

 

Faculty of Graduate and Postdoctoral Studies Requirements: Holder of a degree that is academically 

equivalent to a UBC 4-year Bachelor's degree, with a minimum of 76% average (B+ or 3.33) on ALL 

senior undergraduate credits (3rd and 4th year courses), and sufficient preparatory academic 

background to carry out graduate work in a chosen field. International Applicants to UBC Graduate 

programs should have academic backgrounds within the general requirements listed by country at: 

http://www.grad.ubc.ca/prospective-students/applicationadmission/minimum-academic-requirements 

internationalcredentials. Applicants who do not meet the minimum average but who have strong 

relevant professional experience to offset such deficiencies may be granted admission on the 

recommendation of the Department, subject to the approval of the Dean of the Faculty of Graduate & 

Postdoctoral Studies. 

 

Proficiency in the English language is also required. Proof of such proficiency is usually a degree from 

an institution in which English is the language of instruction, or a score of at least 580 on paper based, 

or 237 CBT, or 92 IBT (with the minimum score of 22 in each component) on the Test of English as a 

Foreign Language (TOEFL), or a minimum overall band score of 6.5 at present with a minimum score 

of 6.0 in each component of the academic (NOT general) International English Language Testing 

Service (IELTS) test.  

 

Department of Curriculum and Pedagogy Requirements: 

Applicants are expected to have one or two years of teacher education; or a four-year Bachelor's 
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degree in Education. In special circumstances teacher education may be waived for those applicants 

who have a university degree with sufficient standing and experience related to their proposed field 

of study. Normally, applicants are expected to have 18 credits of senior course work or a professional 

concentration in the area of interest, plus two years' teaching experience or other relevant professional 

experience. They are also expected to provide a statement of intent clearly outlining the area of 

interest and focus for study. Applicants are encouraged to discuss their plans with a Department 

member before applying and also statements of support from three referees including, whenever 

possible, professors familiar with the applicant's academic work. 

 

Doctoral Program—Admission for a Doctor of Philosophy in Curriculum Studies requires: 

a) A Master's degree with high standing in a relevant educational discipline, 

b) A sample of work demonstrating scholarly writing,  

c) A letter of intent describing the focus of the proposed research, and proficiency in the English 

language. Proof of such proficiency is fulfilled as stated by the requirements of the Faculty of 

Graduate and Post-doctoral Studies. 

d) The support of three referees, and 

e) Two copies of all transcripts and degree certificates (if any) from postsecondary institutions 

sent directly to the Department. 

f) For students possessing a thesis based Master's degree from other than a relevant educational 

discipline, it may be possible to proceed into the PhD after taking the core course requirements 

of an appropriate Master's degree in education at UBC. 

 

Adjudication of Applications 

Applications to EDCP are exceptionally competitive. Doctoral applications are first sent to the 

appropriate curriculum area faculty for review and input. This input is passed on to the Graduate 

Advisory Committee who then review the application packages of the potential students based on the 

information they receive, before ranking the applicants prior to a decision meeting. The Graduate 

Program Assistant organizes the pool of candidates once the maximum number of acceptances and a 

waitlist number are generated. Each applicant is then addressed on a case-by-case basis. The three top 

applicants generally receive four year funding. 

 

Offer of Admission 

Any offer for admission is valid only in the university year in which it is made (May 1- April 30). 

Applicants who do not accept an offer must reapply if they wish to be considered for admission in a 

subsequent year. 

 

As demonstrated in the graphs below, Masters applications are increasing, with the last three years 

having had over 100 applications. At the same time, admits have also increased from around 40 in 

2004 to approximately 60 in 2012. Doctoral applications have steadily hovered around 30, with an 

admission of 9-15 depending on the year. The growth evident in Masters applications is not being 

reflected in the doctoral program. The doctoral program has much more consistent numbers, while 

the impact of discipline specific or unique Masters cohorts is definitely reflected in the applications 

and offers. 
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Enrolment 
The Faculty of Education has seen a 20% increase in Masters registration and a decrease in doctoral 

registration over the last 10 years. The EDCP Masters program has fluctuated, although with a recent 

upward growth of also 20% (167 to 191 students). The EDCP doctoral program has increased by 

almost 50% (56 to 77 students) with a mostly steady increase. 

 

 

Aboriginal registration 

While the numbers of students who self-identify as Aboriginal have increased across the Faculty of 

Education, the numbers within EDCP have stayed consistent (2-3 in Masters and 1-3 in doctoral). 

 

Acad Yr Applications Offers Admits Applications Offers Admits
2003 87 47 40 38 17 13
2004 152 124 117 43 10 7
2005 67 43 39 31 11 11
2006 87 51 47 34 13 13
2007 85 54 49 32 13 13
2008 94 58 57 32 15 15
2009 85 60 58 26 10 9
2010 104 70 65 32 14 14
2011 136 86 78 32 12 12
2012 125 62 60 27 12 11

Masters Doctoral

Acad Yr EDCP Education UBC-V EDCP Education UBC-V
2004 167 1024 5234 56 367 2736
2005 192 1042 5280 59 340 2992
2006 169 1041 5217 64 372 3202
2007 135 1057 5273 63 376 3342
2008 147 1106 5461 67 377 3410
2009 140 1114 5861 70 365 3531
2010 187 1245 6186 77 360 3590
2011 166 1288 6375 73 358 3732
2012 193 1310 6360 75 357 3800
2013 191 1267 6293 77 357 3745

Masters Doctoral
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International students 

When considering international students, despite a spike in 2012 (due to a number of cohorts of 

international students), the EDCP average is about 15% for Masters. This has been steadily increasing 

over the last 10 years, while the UBC-V numbers remain consistent at 25%. The doctoral program has 

been slowly increasing in numbers of international students, above the faculty average but below the 

increasing UBC-V number. 

 

 
 
 

Acad Yr EDCP Education UBC-V EDCP Education UBC-V
2004 8 22 1 5 10
2005 8 24 1 5 10
2006 15 42 1 16 24
2007 2 26 56 3 20 32
2008 2 27 65 3 24 39
2009 2 26 71 3 25 43
2010 3 22 87 3 30 53
2011 2 24 104 1 33 56
2012 41 118 1 23 51
2013 2 38 125 1 21 55

Masters Doctoral
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Female Students 

The percentage of Masters and doctoral students who identify as female remains consistent (about 

75%) which is in line with the rest of the Faculty of Education, but well above the UBC-V average of 

50%. 
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Completion 
Degrees Awarded. The number of degrees awarded each year in EDCP fluctuates. The number of 

Masters degrees has remained around 60, although increasing in the last three years, except for a spike 

of over 80 Masters graduates in 2007. These fluctuations can be attributed to the changing registration 

numbers and the increase in the number of Masters cohorts. The doctoral degrees awarded, like 

registration, have stayed consistent across the last ten years. 
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Outcome Rates. The term “Outcome rates” refers to the numbers of students who graduate, transfer, 

or withdraw from the program. 
 

Time in Program and Completion Rates at the Masters Level  

The information on Masters programs is divided between the research-intensive (Master of Arts) and 

the research-optional (Master of Education, Museum Master of Education) programs. In the research-

intensive stream, EDCP has a 95.7% completion rate (in 3 years), compared to 89.66% in the Faculty of 

Education, and 87.3% across UBC. In the research-optional stream, EDCP has a 96.9% completion rate 

(in 2.38 years), as compared with 95.66% in the Faculty of Education, and 92.9% across UBC. On the 

whole, EDCP students complete slower than elsewhere at UBC, but the research-intensive Masters 

students complete faster than elsewhere in the Faculty of Education. 
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 U15 – All Masters, 2002 registration cohort, 5 year outcomes: U15 – 74.7%, 2.3 years* 

 UBC – 73.3%, 2.33 years* 

 U15 CIP Education–66.5%, 2.53 years* 

 

 

Time in Program and Completion Rates at the Doctoral Level  

EDCP has a 60% graduation rate, which is lower than that of the Faculty of Education (75.57%) and 

UBC (74.9%). Moreover, it takes longer for EDCP graduates to complete (5.66 years as opposed to 5.48 

Faculty of Education or 5.54 UBC). According to the graph, Year 3 is pivotal in doctoral education in 

EDCP; students either move towards graduation or there is an increase in people leaving the program. 

 

 
 
 U15 – All Doctoral, 1998 registration cohort, 9 year outcomes: U15 – 66.2%, 5.23 years* 

 UBC – 76.7%, 5.47 years* 

 U15 CIP Education–56.6%, 5.67 years* 

 

 

 
 

MASTERS Focus Grad Rate Avg Yrs Grad # Avg Left Yrs Left # Transfer # Total # Total w/o Transfers
Overall Research Intensive 87.30% 2.58 1867 1.43 184 431 2570 2139
CIP-Education Research Intensive 89.66% 3.21 130 1.31 8 79 224 145
EDCP Research Intensive 95.70% 3 22 0 0 14 37 23

MASTERS Focus Grad Rate Avg Yrs Grad # Avg Left Yrs Left # Transfer # Total # Total w/o Transfers
Overall Research Optional 92.90% 2.29 2969 1.1 154 167 3364 3197
CIP-Education Research Optional 95.66% 2.26 816 1.01 21 45 898 853
EDCP Research Optional 96.90% 2.38 187 0.36 5 10 203 193

PhD Focus Grad Rate Avg Yrs Grad # Avg Left Yrs Left # Transfer # Total # Total w/o Transfers
Overall Research Intensive 74.90% 5.54 1152 2.11 311 28 1567 1539
CIP-Education Research Intensive 75.57% 5.48 133 3.15 32 1 177 176
EDCP Research Intensive 60.00% 5.66 21 2.68 7 0 35 35
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Structure, Curriculum, and Assessment of Graduate Programs 
 
Masters Programs 
The Department of Curriculum and Pedagogy offers a wide variety of programs at the Masters level. 

The current on campus programs include:  

Art Education: M.A., M.Ed. 

Business Education: no admission at this time 

Curriculum Studies: M.A., M.Ed. 

Curriculum and Leadership: M.Ed. 

Curriculum Studies: Ecojustice and Sustainability Education: M.Ed. 

Home Economics Education: M.A., M.Ed. 

Mathematics Education: M.A., M.Ed. 

Museum Education: M.MEd. 

Music Education: M.A., M.Ed. 

 
 

39 



Physical Education: M.A., M.Ed. 

Science Education: M.A., M.Ed. 

Social Studies Education: M.A., M.Ed. 

Technology Studies Education: M.A., M.Ed. 

 

In addition, there are different and diverse cohorts that are offered on-campus, at a particular site off-

campus, or facilitated through blended online and face-to-face pedagogy. 

Start Date Program                                                                                   Location   

September 2013 

Length: 1 year (full-

time) 

M.MEd.| Master of Museum Education (MMED2)  

Offered by Curriculum and Pedagogy 

UBC Vancouver 

Campus 

September 2013 M.Ed. in Home Economics (HEEL2)  

Offered by Curriculum and Pedagogy 

Online 

September 2013 M.MEd. | Master of Museum Education (BNZ2)  

Offered by Curriculum and Pedagogy 

UBC Vancouver & 

Beijing Normal 

University, Zhuhai 

September 2012 M.Ed. in Curriculum Studies (NENU)  

Offered by Curriculum and Pedagogy 

UBC Vancouver 

July 2012 M.Ed. in Technology Studies Education (DLC2)  

Offered by Curriculum and Pedagogy 

Mixed Mode (Online & 

Face-to-Face) 

June 23, 2012 M.Ed. in Physical Education (TGfU2)  

Offered by Curriculum and Pedagogy 

Lower Mainland 

September 2011 M.Ed. in Home Economics (HEEL)  

Offered by Curriculum and Pedagogy 

Online 

September 2010 M.Ed. in Curriculum Studies (NVC3)  

Offered by Curriculum and Pedagogy 

North Vancouver 

July 2010 M.Ed. in Technology Studies Education (DLC1)  

Offered by Curriculum & Pedagogy 

Vancouver / Richmond 

January 2014 M.Ed. in Curriculum Studies: Ecojustice and 
Sustainability Education (EJS1) 

Vancouver 

 

In January of 2014, two Master of Education cohorts were launched: 1) M.Ed. in Curriculum Studies—

Creativity in Curriculum and Pedagogical Design (NVC4)—located in the North Vancouver School 

District and 2) M.Ed. in Curriculum Studies—Eco-justice and Sustainability Education. September 

2014 will see the launch of two more cohorts: 1) Master of Museum Education, a blended online and 

face-to-face program, and 2) M.Ed. in Curriculum Studies (NEO3), a collaborative project with 

Northeast Normal University (China). The final formalized cohorts, launching in July 2015, will 

include an M.Ed. in Teaching Games for Understanding (TGfU3) and an M.Ed. in Digital Learning.  

 

In September 2014 the M.MEd. changes from a one-year full time face to face delivery mode to a two-

year on-line part time program. The decision to initiate a two-year part-time, mixed mode was made 

in August 2013, for the 2014-16 intake of the program. The move to on-line and face-to face delivery in 
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a part-time mode was deemed to make good sense in terms of future marketability both to currently 

practicing Museum professionals within North America and those beyond in the Asia Pacific, 

Currently, there are 16 confirmed students in 2014-16 intake of the M.MEd. program. 

 

Academic Program Requirements  

The Master of Arts (MA)—The program consists of 30 credits, of which at least 24 credits must be 

courses numbered at the 500 level and includes a thesis (EDCP 599) normally for nine credits. 

Required Courses EDCP 562 (3) Introduction to Curriculum Issues and Theories EDUC 500 (3) 

Research Methodologies in Education. Students should take at least one additional research 

methodology course to support their planned thesis research. Guided Independent Study courses 

(those numbered 580) may be part of a program up to a maximum of 9 credits. The additional credits 

in the program are selected in consultation with their advisor and include the number of credits 

required according to their area of specialization.  

 

The Master of Education (MEd)—The program consists of a minimum of 30 credits of which 24 must 

be courses numbered at the 500 level. Students select either a program consisting entirely of courses 

(for example, ten, three-credit courses) or 27 credits of coursework plus a graduating paper/project (3 

credits). Required courses are EDCP 562 (3) Introduction to Curriculum Issues and Theories EDUC 

500 (3) Research Methodologies in Education. Guided Independent Study courses (those numbered 

580) may be part of a program up to a maximum of 9 credits. The additional credits in the program are 

selected in consultation with one’s advisor and include the number of credits required according to 

the selected area of specialization.  

 

Thesis 

Usually a thesis proposal is developed during the latter half of course work in consultation with the 

advisor and often first drafted as part of EDUC 500 or other research methodology courses. Once a 

problem or focus for inquiry is decided upon, a research committee is formed in consultation with the 

program advisor. The committee should consist of the research supervisor who chairs the committee 

and at least two other members. When work on the research proposal begins, the student should 

register in EDCP 599 (9 credits) and re-register each term in this course until the thesis is complete. 

Once the proposal is fully developed, the supervisory committee reads it and a meeting is scheduled 

for the oral presentation of the proposal, questioning and discussion by the committee, and committee 

approval before the research begins. The supervisory committee is responsible for guiding the student 

in planning the research and in the preparation of the thesis. 

A thesis is distinct from a graduating project in that it should be: framed and situated within the 

scholarly literature related to the topic of inquiry; of interest and relevance to scholars beyond the 

immediate or local context of the researcher; a contribution of new insights or understanding to the 

scholarship in the area of inquiry. On completion of a thesis, the student meets with her/his committee 

for an oral defense of the work.  

Graduating Project  

The MEd Graduating Project (3 credits), when selected, is intended as a culminating project that is of 

personal use to the student and considered educationally valuable by an audience of professional 

peers. It can take the form of: a synthesis or critical analysis of some professionally relevant literature; 
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an exploration of a curriculum-related problem that culminates in a proposal for addressing the 

problem; an application of theory to a specific curriculum context; a critical analysis of existing 

policies or programs, culminating in a proposal for an innovative program; a personally relevant 

creative project that also has educational application and relevance; the production of multi-media 

materials to be used in an educational context; or some other possibility to be discussed with your 

advisor.  

  

Although a formal written paper may be submitted, a variety of formats are encouraged; educational 

resource materials, exhibitions, journal and magazine articles, multi-media and oral presentations, 

performances, videos, etc. that can be shared with an audience of educators. A written document that 

identifies the need for the project, describes its content, and lists source materials, must accompany all 

non-print submissions.  

 

Required Courses by Program Area of Specialization:   

 

Art Education     Nine credits of ARTE content at the 500 level   

Business Education    Currently Not Available   

Curriculum Studies    Twelve credits from CUST content at the 500 level or a  

     combination of courses in the areas of specialization 

Curriculum & Leadership  EDCP 562 & 566 and EDST 581 & 582 plus 6 credits in EDCP and 

6 credits in EDST (500 level) 

Home Economics Education   Three to six credits of HMED content at 500 level  

Mathematics Education   Twelve credits of MAED content at 500 level   

Museum Education    EDCP 558, EDCP 565, EDCP 567 (in lieu of EDCP 562), & 

      EDCP 598   

Music Education    Nine credits of MUED content at 500 level.  

Physical Education    Three to six credits of PETE content at 500 level   

Science Education    Twelve credits of SCED content at 500 level   

Social Studies Education   EDCP 541 (3 credits of SSED content)   

Technology Studies Education  Three to six credits of TSED content at 500 levels     

 

 

Doctoral Programs 
The Department of Curriculum and Pedagogy offers a PhD in Curriculum Studies, a flexible, research-

oriented program that can be pursued by students interested in the specializations offered. Students 

are required to complete 18 credits of course work that includes two required doctoral seminars 

(EDCP 601 and 602), 6 credits of coursework in their area(s) of specialization and at least 6 credits of 

coursework that focuses on research methodologies. The coursework, as it relates to the dissertation 

topic and proposed research, may be drawn from both within and outside of the Faculty of Education. 

Guided Independent Study courses (those numbered 580) may be part of a doctoral program. 

Graduate level courses are available in the Department of Curriculum and Pedagogy in the following 

specializations: art education, business education, curriculum studies, home economics education, 

mathematics education, museum education, music education, physical and health education, science 

education, social studies education, and technology studies education. Within and across these 
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specializations, EDCP faculty members have interests in multicultural and anti-racist education, 

information and communications technologies, early childhood, student learning, education in non-

school settings, gender equity, historical issues in curriculum, media studies, eco-pedagogy, teacher 

education and many other curriculum related topics. Students are required to complete an annual 

progress report each year in May. The supervisory committee and the EDCP Graduate Coordinator 

then review the progress of doctoral students in the program each year.  

 

Comprehensive Exams 

The Faculty of Graduate and Postdoctoral Studies requires all doctoral students to successfully 

complete a comprehensive examination before being admitted to candidacy. The Department has 

developed guidelines for the Comprehensive Exam in order to provide structure with clear 

expectations so that all students have a relatively common experience. The purpose of the 

comprehensive exam is to demonstrate and communicate: 1) comprehensive knowledge of the chosen 

field of study; and 2) comprehensive methodological knowledge needed to complete a dissertation. 

The exam provides an opportunity for students to demonstrate the ability to communicate required 

in-depth and broad knowledge of the discipline, engage in critical analysis and conceptual synthesis 

of scholarly literature in required fields, and demonstrate readiness to conduct high quality 

independent and original research. In addition, an important goal of the exam process is to help 

students focus on a particular area of study within the field of curriculum studies and receive 

constructive feedback from the committee. Although the process of completing the comprehensive 

exams prepares students for their thesis research, examination on specific thesis research is usually 

considered secondary to the main purpose of the comprehensive exams.  

 

The comprehensive exam consists of two parts. The first part includes three written papers completed 

independently by students at a time chosen in consultation with the research committee (usually upon 

completion of required coursework and typically when the student is midway through the second 

year in the program). The content of the papers is broadly defined to focus on curriculum studies, 

research methodology, and an area of specialization. It is up to the committee and student to agree on 

the required breadth and depth of each paper related to a particular focus, recognizing that a main 

purpose of the exams is to demonstrate and communicate “comprehensive” knowledge in the fields. 

The comprehensive exams are intended to be somewhat broader than the focus of a specific research 

problem. Although some aspects of the papers may eventually be included in the thesis or proposal, 

the exams themselves are not meant to be dissertation chapters or to become the research proposal. 

Each paper should be no longer than 7,000 words and usually no less than 5000 words excluding 

references (footnotes and endnotes are considered to be part of the text and should be included in the 

overall word count of the paper). The student's committee sets and assesses this examination in a 

manner compatible with the policy of the graduate program concerned. The comprehensive 

examination is separate and distinct from the evaluation of the thesis proposal.  

 

Students may complete the comprehensive examination at any time during the academic year, usually 

after completion of all coursework, and usually within 20 months of the start of program. Around this 

time students and their supervisors begin discussions about the possible focus of the comprehensive 

exam questions. It is recommended that the research supervisory committee be formed by this time. 

Working with their supervisor and committee members, students draft an exam question and selected 

reference list for each paper. Once the committee approves the questions and respective reference lists, 
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students can begin writing the papers, usually over a single three-month period. Students are 

expected to adhere to this timeline. A goal of the comprehensive exam process is to demonstrate 

independent scholarship. Students should therefore share or take on responsibility for developing the 

exam questions and reading-lists as well as organizing and summarizing comprehensive exam 

committee meetings. During the writing of the papers, students may contact their committee members 

but not submit drafts or request feedback on written work. Exceptions to the standard three-month 

timeline for writing the three papers are permitted only with approval of the supervisor, committee 

and Graduate Advisor. Exceptions must be presented in writing with detailed rationale to the 

Graduate Advisor. Approval by all members of the committee, the Graduate Advisor, and in some 

cases the Graduate Advisory Committee is needed for alternative time frames. 

 

The second part involves an oral discussion of the papers with the student and his/her committee. 

Students submit the completed papers to their supervisor and committee members. Within three 

weeks of submission, the whole committee and student will meet to discuss the papers. The meeting 

provides an opportunity for the student and committee to engage in a discussion of major ideas in the 

papers. The committee may ask students questions to clarify, extend or challenge ideas presented in 

the papers. This meeting typically requires approximately 1.5 hours. An additional .5 hours is needed 

for the committee’s in camera discussion and evaluation of the papers and oral discussion. The 

committee will assess the papers using the criteria established by the Faculty of Graduate and Post-

Doctoral Studies that includes demonstration of: 

 

Ȋ strong analytical, problem solving and critical thinking abilities; 

Ȋ required breadth and in-depth knowledge of the discipline; 

Ȋ required academic background for the specific doctoral research to follow; 

Ȋ potential ability to conduct independent and original research; 

Ȋ ability to communicate knowledge of the discipline 

 

Considering the quality of each paper, the overall quality of the papers as a set, and the oral 

discussion, the committee should reach a decision on what, if any, revisions will be required prior to 

acknowledgement of successful completion of the comprehensive exams. The committee should take 

into consideration assessments made by each committee member on the papers and their questioning 

of the student during the oral discussion. At the end of the in-camera discussion, the committee must 

determine the appropriate category of evaluation for each paper. Any revisions required by the 

committee must be clearly communicated to the student.  

 

The committee uses the following categories to evaluate each paper: 

x Pass: The paper is satisfactory and meets or exceeds the assessment criteria. No revision or 

only minor revisions are required. A Pass on the comprehensive exams is attained when all 

three papers are assigned the category of pass. 

x Satisfactory pending substantive revisions: The paper requires revisions of content. The 

student and supervisor will establish a clear time line to complete the revisions, up to a 

maximum of one month per paper. The supervisor withholds a Pass on the paper until the 

revisions are complete. 

x Unsatisfactory: The paper is unsatisfactory in its current form. Major rewriting and rethinking 

are required. The student is given two months to re-submit the paper. The nature and extent of 
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the required changes are determined by the committee in consultation with the student. Only 

one re-submission per paper is permitted. 

x Fail: The paper is unsatisfactory and re-submission is not permitted. It is highly preferable that 

all members of the committee agree on this evaluation, but in those rare cases when committee 

members do not reach a consensus, the majority view will hold. Time to complete “substantive 

revisions” is up to one month per paper. The time to resubmit “unsatisfactory” papers is up to 

two months per paper. In extraordinary circumstances up to a maximum of six months can be 

requested by students and approved by the research committee. The composition of the 

committee usually remains unchanged for the assessment of resubmitted papers. Revisions 

will be judged as “Pass” or “Fail”. It is the responsibility of the supervisor to notify students, in 

writing, of the results of the comprehensive examination. Students can expect written feedback 

on the quality of the written papers and oral discussion as a summary report from the 

committee and/or from each committee member. The feedback should outline the assessment 

and reasons for the decision reached by the committee in sufficient detail for the student to 

understand the decision, including articulation of the strengths and weaknesses. Feedback on 

the oral discussion can include comments on communication of ideas and ability to answer 

questions. 

 

Appeal Process. If students wish to appeal a decision made by the committee on the assessment of one 

or more papers, and/or of the comprehensive exam process, they may do so following UBC and EDCP 

appeal procedures (http://www.grad.ubc.ca/faculty-staff/policies-procedures/senateappeals-academic-

standing). An appeal of the decision on the comprehensive exams should involve the following: 

 

Ȋ A formal letter detailing the grounds for appeal should be submitted to the Graduate Advisory 

Committee, which will serve as the first appeal committee. This letter should summarize the 

nature of the academic concern, the basis for an appeal of that judgment, and the process 

followed and outcome of efforts to resolve the issue with the supervisor and committee. The 

Graduate Advisory Committee will review the case and make an initial assessment of the 

merits of the appeal and discuss options available to resolve the concern within two weeks of 

the appeal being submitted. 

Ȋ If not satisfied with the result of this appeal, students may then submit their case to the Head 

of the Department. If not satisfied with the result of the appeal at this level, students may 

subsequently submit their case to the Dean of Graduate Studies. 

 

Graduate Research Proposal 

Once graduate students reach candidacy, they are then expected to work with their supervisory 

committee to develop their research proposal. The proposal consists of three broad parts: 1) outlining 

the basic problem or question that the research will address by locating the focus within the chosen 

field of study, 2) delineating the anticipated scholarly contribution to knowledge that the research will 

make, recognizing that research does not always come up with answers but does provide 

opportunities to learn something new, and 3) developing a time-line of steps (or milestones that 

indicate tasks and decision-points that influence how the work will proceed) that will be followed in 

moving the research from prior work to the desired end product in a timely fashion. 
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Advancement to Candidacy 

It is expected that doctoral students will advance to candidacy within two years of starting their 

program. Candidacy means completion of required coursework, completion of the comprehensive 

exams, and approval of a research proposal. The Faculty of Graduate and Post-Doctoral Studies 

requires that candidacy be reached by the end of the second year (24 months). If candidacy is not 

achieved by the end of the third year in a doctoral program, the student will be asked to withdraw 

from the program.  

 

PhD Dissertation 

Conceptualizing the project, conducting the research, and writing of the dissertation are done in close 

consultation with the supervisor and supervisory committee. The regulations governing the 

preparation of dissertations are described in the Library’s Instructions for the Preparation of Graduate 

Theses (http://www.grad.ubc.ca/students/thesis). All research involving human participants has to 

receive ethics approval from the university's Research Ethics Board. The application for Behavioural 

Ethical Review is available online from the Researcher Information Services (RISe) system at 

(http://rise.ubc.ca/rise).  

 

Dissertation Defence and Graduation Policies 

The Faculty of Graduate and Postdoctoral Studies provides guidelines for the doctoral completion 

timelines and deadlines (http://www.grad.ubc.ca/students/oralexams). Dates are set according to the UBC 

Calendar (http://students.ubc.ca/publications/calendar/).  

 

Course Offerings 

EDUC 500 and EDCP 562 are offered each term during the academic year. EDCP 566, EDCP 601A, 

EDCP 602A are offered every year. The following graduate-level courses were also offered during the 

2013/2014 academic year (see Appendix I for all the Senate approved EDCP graduate courses): 

 

EDCP 501   Master’s Seminar 

EDCP 504A   Review of Research in Art Education: Theory and Practice 

EDCP 508A/B   Review of Research in Curriculum and Pedagogy 

EDCP 512A   Education and Action Research 

EDCP 513   Case-Study Research and Cross-Case Analysis 

EDCP 514   Arts-Based Educational Research: A/r/tography 

EDCP 520   Perspectives, Practices, and Curriculum Issues in Contemporary  

    Art Education 

EDCP 526A   Theory and Principles of Music Education 

EDCP 530   Curriculum Innovations in Physical Education 

EDCP 532 Theories and Dimensions of Place Based Education: Eco-humanist, 

Critical, and Indigenous Lenses 

EDCP 536   Curriculum and Pedagogy in Home Economics 

EDCP 537   Foundations of Home Economics Education 

EDCP 538   Theory and Research in Environmental Education 

EDCP 541   Problems in Historical Understanding 

EDCP 551   Mathematics Education: Current Issues 

EDCP 553   Mathematics Education: Beyond the Early Years 
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EDCP 555   Critical Analysis of Curriculum in Science Education 

EDCP 557   Issues in the Teaching and Learning of the Sciences 

EDCP 558   Science Learning in Informal Environments 

EDCP 559   Research in the Teaching and Learning of the Sciences 

EDCP 562   Curriculum Issues and Theories 

EDCP 564   Texts, Politics, and Ideologies of Curriculum Development 

EDCP 565   Teaching in Museums 

EDCP 566   Curriculum Change, Planning, and Implementation 

EDCP 567   Curriculum Issues and Theories in Museums 

EDCP 580A/B   Problems in Education 

EDCP 585A/B/C/D/E  Special Course in Curriculum and Pedagogy 

EDCP 590   Graduating Paper 

EDCP 598C   Field Experiences 

EDCP 599C   Master’s Thesis 

EDCP 601A   Doctoral Seminar in Curriculum and Pedagogy: History and  

    Theory 

EDCP 602A   Doctoral Seminar in Curriculum and Pedagogy: Conceptualizing  

    Research 

EDCP 699   Doctoral Dissertation 

 
Research Mentoring and Student Support 
EDCP has a Graduate Advisor (a faculty member) and a Graduate Program Assistant, who at this 

juncture is the only full time staff person managing graduate programs. Further staff members are 

required to support the numerous graduate students in the department. Currently, 30 EDCP faculty 

members supervise graduate students at the masters and doctoral levels. The range of students 

supervised by individual faculty members varies from one graduate student up to 34. It is recognized 

that because EDCP faculty members do not directly receive workload credit for graduate supervision 

that this is an inequitable distribution. 
 

Masters  

When a student is accepted for graduate study in the Department, the Graduate Advisory Committee 

designates the student's pro-tem advisor. Prior to admission into a program, if a student has had 

contact with a Department member that he or she wishes to have as an advisor, this should be 

indicated in the application for graduate studies. The student should contact the pro-tem advisor and 

arrange for a meeting soon after being admitted to a program. A Program Planning Form for MA / 

MEd should be completed, reviewed and updated frequently. The plan should outline required and 

elective courses to be taken and a timeline for thesis or graduating project completion. The student 

and advisor should hold regular meeting times as appropriate. 

 

The pro-tem advisor may become the student's advisor for the duration of the program, including the 

thesis research. If a student wishes to change program advisor, such a change should be made as early 

as possible in the program. When a student changes advisor, he/she should complete the Change of 

Advisor Form available from the Graduate Program Assistant. In agreeing to serve as advisor for a 

graduate student, the faculty member is making the commitment to assist that student in completing 

all the requirements of the degree. Students are advised therefore to select their advisors and research 
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topics with care. Students are encouraged to obtain a copy of the Handbook of Graduate Supervision 

(http://www.grad.ubc.ca/handbook-graduate-supervision). 

 

Doctoral  

When a student is admitted to a program, a pro-tem advisor is assigned to assist in helping a student 

in the early months of their program and supporting them in planning a program of studies during 

their first year. The pro-tem advisor is a faculty member who has been selected by the Graduate 

Advisory Committee to introduce the student to the department and the program. At a later point in 

the program, the student then decides on a permanent advisor, known as their PhD research 

supervisor, for their doctoral studies. Students may wish to approach specific professors with requests 

to be their pro-tem and/or supervisors prior to or during their program, letting the Department's 

Graduate Advisor know if an agreement is reached. In a doctoral program it is the student's 

responsibility, in consultation with faculty members, to decide upon a PhD supervisor with whom 

they can work constructively and from whose scholarship they can learn and benefit.  

 

The research supervisor is responsible for ensuring that the program is conducted in accordance with 

all University regulations. The supervisor plays a major role in designing a graduate program and 

appropriate research with the student, selecting a suitable supervisory committee, writing letters of 

support on the student's behalf, as well as in serving as one of the student's examiners for the 

comprehensive examinations, research proposal and dissertation defense. Students wishing to change 

supervisors during their program should consult with their current supervisor and meet with the 

Department's Graduate Advisor to discuss what possibilities are available given the supervisory 

resources of the Department. 

 

Composition and Meetings of Supervisory Committees 

The student's supervisor chairs the supervisory committee. The committee, which is usually 

assembled by the student and supervisor in the first year of the program, should include at least two 

other faculty members who may be drawn from outside the specialization as well as the Faculty of 

Education. The committee may contain more than three members but at least half of the members of 

the supervisory committee must be members of the Faculty of Graduate and Postdoctoral Studies.  

The major tasks of the supervisory committee are to approve the student’s program of studies, guide 

and evaluate the comprehensive examinations, dissertation proposal, and dissertation. Students can 

seek changes in the composition of their committee through consultation with their supervisor and the 

Department’s Graduate Advisor. 

 

Adjudicating Difficulties with Progress 

Student progress is monitored through annual progress reports that are approved by both the 

supervisor and Graduate Advisor, and also through the monitoring of course registration and grade 

entries carried out by the department Graduate Program Assistant. Cases of concern are initially 

discussed with the Graduate Advisor and supervisor after which a student is advised on what course 

of action to take. In case a student is deemed to be not making sufficient progress to remain in the 

program, the Department typically recommends the course of action to the Faculty of Graduate and 

Post-Doctoral Studies.  
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Monitoring the Quality of Supervision and Adjudicating Challenges 

Unless there is no sufficient progress being made by the student or the student brings lack of 

supervision to the Graduate Advisor’s attention, it is not typical for supervisors to be monitored. 

However, junior faculty members are normally placed in a co-supervision position with more 

experienced supervisors until they attain tenure. Matters pertaining to the quality of supervision can 

also be accessed through peer advisors who are paid GAAs encouraged to interact with the students. 

 
Resources Available to Support Graduate Students 
 
Work And Social Spaces For Students 

EDCP Graduate Students have access to two common spaces within the Scarfe building; “The Palace” 

(Scarfe 1323) and “The Den” (Scarfe 6A). There is also a third space, “The Galleria” (Scarfe 1223), 

however, during the 2012-2014 school years, the Galleria was available only to graduate students in 

the Master of Museum Education program. During the summer of 2013, EDCP Graduate Peer 

Advisors obtained funding for new two new InFocus projectors with trolleys. They are stored in the 

Peer Advisor office. 

 

The Palace (Scarfe 1323) is a keyed space. Students need to order keys for The Palace by obtaining a 

Key Request Form from the Departmental Assistant. There are two computers and a printer in the 

Palace available for student use. As well, graduate students may obtain their personal photocopy code 

from the Department Assistant.  

 

“The Galleria” (Room 1223)—In 2012, the department created more desk space (for up to 18 people) in 

Room 1223. In addition, a new video projection system will enable collaborative projects and group 

viewing of video and web-based material. We also added a microwave, fridge, kitchen utensils, and 

dishes so that graduate students would be able to use the existing kitchen space more effectively.  

 

“The Den” (Room 6A)—This is a multi-purpose collaborative/independent study room, complete with 

general kitchen facilities (minus water and sink), living area, screen, desks, cubbyholes, and 

“standing” table for art/design work. The door code is obtained from the Graduate Program Assistant. 

Graduate students are assigned a room/space and can use any of the desks available there. All 

incoming Masters and PhD students are assigned to The Den (Scarfe 6A) and returning students are 

assigned to The Palace (Scarfe 1323). One exception is Scarfe 1325A in the Palace, which is reserved for 

PhD students working on their comprehensive exams or writing up their dissertation. 

Ongoing Unit Wide Activities Involving Graduate Students 

The Departmental Graduate Program Assistant acts as a conduit for all information related to EDCP 

Graduate Students. She curates and distributes relevant information, primarily via email. She also 

works under an open door policy and is available for consultation during regular business hours. 

Each year the department supports five positions for Graduate Peer Advisors comprising both 

Masters and Doctoral students. This group works to support EDCP graduate students academically 

and socially. Two students attend Department Meetings and two students are members of the 

Graduate Advisory Committee (GAC). The Graduate Peer Advisor Team helps to plan and organize 
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an Orientation for new and returning students, a grant writing workshop to assist with SSHRC 

applications, a Peer Mentoring Program, Reading, wRiting, and aRticles (3R) Workshops, Academic 

Skills and Wellness Workshops, Social events each term, and a student led Conference. 

Each year, a Graduate Peer Advisor maintains a blog for ongoing communication and to act as a 

resource for EDCP students (http://blogs.ubc.ca/edcp). The blog hosts job postings, invitations to 

speakers and workshops, and important documents for students. 

Student Financial Support  

Only students in the Research Intensive stream and on full time schedule are eligible for financial 

support. The period of September 2012 to August 2013 is shown as a representative sample of the 

financial supports. Graduate students in EDCP are eligible for funding support through Teaching 

Assistantship (GTA), Research Assistantship (GRA), and Academic Assistant (GAA) appointments, as 

well as Awards (internal and external) and Bursaries. In addition, there is a Graduate Support 

Initiative (GSI), which is allocated by the Faculty of Graduate and Post-Doctoral Studies based on 

enrolment. The disciplinary Faculty may allocate the funding according to the G & PS formula or 

based on their priorities. The GSI helps to fund 1 or 2 Masters students and 15-26 doctoral students in 

EDCP each year. Previously the Graduate Entrance Scholarship (GES) was used to support 

approximately 15 students per year; however, the program was discontinued in 2010/2011.  

Within the department, there are usually the equivalent of 10 full time GTA assignments each year. 

Graduate students are encouraged to apply for these positions, based on their experience and financial 

need. During the 2013/2014 academic year there were 60 applicants for these limited positions. The 

Graduate Advisor, working with the Department Manager and Graduate Program Assistant, reviews 

the applications and allocates the hours of work as equitably as possible given the shortfall of 

resources. 

GRA work is generally attached to projects and outside departmental governance. Faculty members 

themselves post and review the applications for these specialized positions. Conference travel funding 

is made available to the department through the collection of application fees. The amount of funds 

and number of applications varies from year to year. Graduate students are requested to submit a 

request for funding which the Graduate Advisor adjudicates. Provided that the student is presenting 

and is the first author, nominal funds are made available (2013—$250; 2014—$200).  

The total and per capital funding is displayed in the following table. There were 29 Masters students 

receiving support. Most of the funding comes from GRA work ($62,929.92), other work ($29,972.16) 

and Bursaries/Grants ($23,150.00). Very few students are winning awards. EDCP is far below UBC 

averages in GRA work, GTA, and internal awards. However the graduate students in the department 

are above the UBC-V per capita in Other Work and Bursaries/Grants. 
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As indicated in the following graph the total monies for research masters students was distributed as 

follows: $0-10,000—25 students; $10,000-20,000—3 students and $20,000-30,000—1 student. 

 

EDCP Masters, Years 1-2 
 

 
 

The total and per capital funding for doctoral students is displayed in the following table. In the 

department 47 students are receiving support totaling nearly a million dollars ($940,300.38). Internal 

awards account for approximately half of the aggregate sum ($427,411.73), followed by external 

awards ($175,001.12), TA/Lecturer work ($141,061.92), and RAs ($105,142.47). EDCP falls below UBC 

averages in GRA work and external awards. However, the graduate students in the department are 

above the UBC-V per capita in Other Awards. 

Research Intensive
EDCP CIP-Education UBC-Vancouver EDCP CIP-Education UBC-Vancouver

Student Count 29 153 1456

RA $62,929.92 $187,260.79 $9,938,957.20 $2,170.00 $1,223.93 $6,826.21
TA/Lecturer $7,893.12 $7,893.12 $3,157,003.34 $272.18 $51.59 $2,168.27
Other Work $29,972.16 $194,006.99 $813,467.01 $1,033.52 $1,268.02 $558.70
External Awards $1,000.00 $117,667.16 $1,877,413.94 $34.48 $769.07 $1,289.43
Internal Awards $3,000.00 $224,617.61 $3,302,547.90 $103.45 $1,468.09 $2,268.23
Bursaries/Grants $23,150.00 $84,135.00 $162,560.00 $798.28 $549.90 $111.65
Other Awards $0.00 $700.00 $700.00 $0.00 $4.58 $0.48
Totals $127,945.20 $816,280.67 $19,252,649.39 $4,411.90 $5,335.17 $13,222.97

 

 

 
 
 

 

Average by Student Count

   
    

Masters (Yrs 1-2)Masters (Yrs 1-2)
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In 2012/2013, the funds for doctoral students (see following graph) were distributed as follows: 

Fourteen students won funds in the $$0-10,000 range; ten students in the $10,000-20,000 range; eleven 

in the $20,000-30,000 range; nine in the $30,000-40,000 range; and three students in the $40,000-50,000 

range. 

 
EDCP Doctoral, Years 1-4 

 

 
 

 
Graduate Student Research Productivity 
Several graduate students are publishing in refereed journals and are actively engaged in scholarship 

and dissemination activities. As reflected in the Annual Reports, EDCP graduate students present at 

approximately 3-5 conferences (local, national, and international) per year. Other awards and 

achievements are outlined in the following sections. 

Tri-Agency/University Graduate Fellowship/Affiliated Fellowship Competition 

A quota set by the Faculty of Graduate and Post-Doctoral Studies limits the number of applications 

submitted by each graduate program for this competition. This quota is based on the level of success 

rated in previous competitions. The number of successful applicants includes applicants who were 

ranked high enough to be offered funding, but who did not take up their funding for some reason 

 

 

 
 
 

 

Research Intensive
EDCP CIP-Education UBC-Vancouver EDCP CIP-Education UBC-Vancouver

Student Count 47 215 2617

RA $105,142.47 $522,557.63 $18,460,540.10 $2,237.07 $2,430.50 $7,054.08
TA/Lecturer $141,061.92 $484,224.89 $8,450,743.75 $3,001.32 $2,252.21 $3,229.17
Other Work $88,333.24 $346,090.26 $1,578,613.88 $1,879.43 $1,609.72 $603.22
External Awards $175,001.12 $1,029,164.25 $15,521,798.78 $3,723.43 $4,786.81 $5,931.14
Internal Awards $427,411.73 $2,150,323.13 $21,904,536.32 $9,093.87 $10,001.50 $8,370.09
Bursaries/Grants $3,350.00 $7,750.00 $95,148.00 $71.28 $36.05 $36.36
Other Awards $0.00 $700.00 $700.00 $0.00 $3.26 $0.27
Totals $940,300.48 $4,540,810.16 $66,012,080.83 $20,006.39 $21,120.05 $25,224.33

   

Average by Student Count
Doctoral (Yrs 1-4) Doctoral (Yrs 1-4)
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(e.g. withdrew from UBC, took a leave-of-absence, won an external non-Tri-Agency award). There are 

a declining number of submissions for these monies in EDCP as well as in other departments and 

faculties. The total number of applications decreased by nearly two thirds with only half of the 

applicants successful in securing funding. Contrary to this trend, there were nine applicants from 

EDCP in 2012 and six were successful. 

 

Other Notable Awards  

During the time period of 2007-2013, there were approximately nine students per year who obtained 

SSHRC funding totaling approximately $200,000. In addition, there were two doctoral students with 

exceptional awards. Stephen Khan held a Vanier Canada Graduate Scholarship and Christopher 

Campbell currently holds a Killam Doctoral Scholarship. An overview of the awards and 

achievements of current and former graduate students is provided in the following table: 
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Awards and Achievements of EDCP Students & Recent Graduates 2008 – 2014 
 

Type Date of Dept. 

Announcement 

Name Details 

STUDENTS 

Recognitions & 

Achievements 

05/06/2008 Anne-Marie 

LaMonde 

Faculty of Education Graduate Teaching Assistant Teaching Award 
2007-2008 

Recognitions & 

Achievements 
05/19/2009 Juan Carlos Castro Faculty of Education Graduate Teaching Assistant Teaching Award 

2008-2009 
Recognitions & 

Achievements 
04/18/2011 Elizabeth Namazzi Margaret McNamara Memorial Fund Award from the World Bank 

Our first year doctoral student, Elizabeth Namazzi working with Dr. 

Samson Nashon (supervisor) and Dr. Maureen Kendrick, is one of the 

recipients of this year’s 2011-2012 Margaret McNamara Memorial Fund 

award from the World Bank. 

Elizabeth travelled to Washington DC in May 2012 to receive her award. 

She attended a forum in honour of recipients of this prestigious award and 

made a brief presentation about her research focusing on the possibilities it 

offers for making the world a better place especially for women and 

children. 
Recognitions & 

Achievements 
04/18/2012 Adrienne Boulton-

Funke 

UBC Killam Graduate Teaching Assistant Award 2011-2012 
 

Recognitions & 

Achievements 

03/15/2012 Mirela Gutica BCIT VP Research Seed Funding Award 

Recognitions & 

Achievements 
12/10/2012 Blake Smith Liu Scholar at the Liu Institute for Global Issues 

Blake Smith, a doctoral student in Art Education under the supervision of 

Dr. Donal O'Donoghue, has  been accepted as a Liu Scholar at the Liu 

Institute for Global Issues here at UBC. She is the first art education 

student to join the Liu Scholar program. 

The Liu Scholar program is "a new and unique program to bring together 

exceptional PhD students from across UBC to facilitate issue-based 

research on global issues and strengthen global networks."  

Recognitions & 01/22/2013 June Kaminski Canadian Association of Schools of Nursing's (CASN) prestigious E-
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Achievements Health Award 

Our PhD Candidate June Kaminski (supervisor Dr. Stephen Petrina) is the 

2012 recipient of the Canadian Association of Schools of Nursing's (CASN) 

prestigious E-Health Award. June is an Instructor in Kwantlen Polytechnic 

University's Faculty of Community and Health Studies. She has been an 

established national leader in e-health and nursing informatics throughout 

her career and this award recognizes her long-standing and ground-

breaking achievements. 
Recognitions & 

Achievements 
03/28/2013 Natalie LeBlanc Faculty of Education Graduate Teaching Assistant Award 2012-2013 

Recognitions & 

Achievements 
07/30/2013 Brooke Madden Canadian Association for Teacher Education (CATE) - Thesis and 

Dissertation Recognition of Excellence Award 

Brooke Madden, as incoming doctoral student, received the Thesis and 

Dissertation Recognition of Excellence Award on teacher 

training/education by the Canadian Association for Teacher Education 

(CATE) for her master’s thesis, “Coming Full Circle: Non-Aboriginal 

Teachers’ Narratives of their Engagement in Urban Aboriginal Education." 

(Dr. Cynthia Nicol and Dr. Lisa Loutzenheiser co-supervisors) 
Recognitions & 

Achievements 
09/14/2013 Yoriko Gillard & 

Natalie LeBlanc 

Peter Wall Institute Arts-Based Initiative Student Competition 
Two of EDCP’s graduate students: Yoriko Gillard (MA) and Natalie 

LaBlanc (PhD) were winners of the Peter Wall Institute Arts-Based 

Initiative student competition entitled "Arts Based Conceptions of Water."  

The competition is intended to showcase the important relationship 

between the performing and visual arts with research in the sciences and 

humanities within institutes of advanced studies. Yoriko Gillard (MA 

student in art education) is one of three winners of the competition and 

Natalie LaBlanc (PhD candidate in art education) received an honourable 

mention.   

Recognitions & 

Achievements 
10/30/2013 Ashley Welsh Canadian Society for Teaching and Learning in Higher Education 

(CSTLHE) Allan Blizzard Award 2013 
EDCP’S doctoral student in Science Education, Ashley Welsh, was recently 

the co-recipient of the 2013 Allan Blizzard award given by the Canadian 

 
 

55 



Society for Teaching and Learning in Higher Education (CSTLHE) for 

collaborative design of a science class at the CSTLHE conference held in 

Cape Breton this past June.  

Recognitions & 

Achievements 

04/01/2014 Ashley Welsh CSSE Science Education Research Group (SERG) Award 2014 
Ashley Welsh has been selected as one of the two recipients for the 

graduate student paper award for 2014.  Her paper is entitled 

“Investigating Undergraduate Students’ Metacognitive Transformations for 

Enhanced Science Learning.” 

Recognitions & 

Achievements 

05/05/2014 Ofira Roll University Neighbourhood Association (UNA) Community Volunteer 
Award 
Ofira Roll, doctoral candidate in the Department of Curriculum and 

Pedagogy, is one of the recipients for this year’s University 

Neighbourhood Association (UNA) Community Volunteer Award.  

The nominations for Ofira come from school principals, class teachers, a 

residence manager, and co-workers, but mostly, from parents and 

neighbours, who have been touched and motivated by the enthusiasm and 

dedication of her work. 

Recognitions & 

Achievements 

05/30/2014 Christopher 

Campbell 

CERA David Bateson New Scholar Award 2013-2014 
Christopher Campbell, doctoral candidate in the Department of 

Curriculum and Pedagogy, is the recipient for the 2013-2014 CERA David 

Bateson New Scholar Award.  This award is for the best paper presented 

by a graduate student in a CERA session at the annual CSSE Conference. 

RECENT GRADUATES 

Recognitions & 

Achievements 
05/05/2008 Nadine Kalin 

(PhD 2007) 

CATE Thesis and Dissertation Recognition of Excellence Award 2008, 
CSSE, Artists, Researchers and Teachers Society Graduate Research 
Award 2008 

Recognitions & 

Achievements 
05/05/2009 Barbara Bickel 

(PhD 2008) 

AERA, Arts-Based Educational Research Award for Outstanding 
Dissertation (Arts- Based Educational Research SIG) 2009 

Recognitions & 

Achievements 
05/05/2009 Patti Pente 

(PhD 2008) 

Elliot Eisner Doctoral Research Award, National Art Education 
Association 2009 
CSSE, Artists, Researchers and Teachers Society Graduate Research 
Award 2009 
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Gordon and Marion Smith Prize in Art Education 
Recognitions & 

Achievements 
05/05/2009 Anita Sinner 

(PhD 2008) 

University of British Columbia, Penny Gouldstone Prize in Art 
Education, 
CATE Thesis and Dissertation Recognition of Excellence Award 2008, 
CASWE Masters and Doctoral Graduate Student Award 2008 

Recognitions & 

Achievements 
10/07/2010 Mathabo Tsepa 

(PhD 2008) 

Lesotho’s High Commissioner to Canada 

Her Excellency Dr. Mathabo Tsepa was appointed as Lesotho’s High 

Commissioner to Canada on August 26, 2010.  She completed her PhD in 

Environmental Education with Dr. Nashon in the Department of 

Curriculum and Pedagogy. Her work connected the National University 

of Lesotho and UBC to promote the exchange of cutting edge best practice 

research and policies about learning regions.  She was also involved in 

the UBC Go Global program. 
Recognitions & 

Achievements 
03/13/2012 Malanie Janzen 

(PhD 2011) 

Canadian Association of Teacher Education Recognition Award for 
Theses and Dissertations in Teacher Education, 

American Educational Research Association Qualitative Research SIG 
Outstanding Dissertation Award.  

Recognitions & 

Achievements 
11/08/2012 Claire Robson 

(PhD 2011) 

Book published 
Claire Robson has published a book entitled "Writing for Change".  

Recognitions & 

Achievements 
03/14/2013 Hannah Spector 

(PhD 2013) 

Assistant Professor at Penn State University 
Hannah Spector has been appointed as Assistant Professor of Curriculum 

and Instruction at Penn State University (Harrisburg campus).  

Recognitions & 

Achievements 
03/28/2013 Mindy Carter 

(PhD 2012) 

Honourable mention the Outstanding Dissertation Award competition 
of the Arts Based Education Research SIG of the AERA 2013 

Recognitions & 

Achievements 
03/14/2013 Hannah Spector 

(PhD 2013) 

Graduate Student Award for the AERA Critical Issues in Curriculum 
and Cultural Studies SIG 2013 

Recognitions & 

Achievements 
05/17/2013 Hannah Spector 

(PhD 2013) 

Canadian Association for Curriculum Studies (CACS) Publication 
Award 2013 

Recognitions & 

Achievements 
05/02/2014 Hannah Spector 

(PhD 2013) 

Canadian Association for Curriculum Studies (CACS) Dissertation 
Award  
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Feedback on Graduate Programs 
 

Feedback on graduate programs is given informally to supervisors, committee members, course 

instructors, the Graduate Advisor, the Graduate Program Assistant and the Head of the department. 

For the purposes of this review, formal feedback has been obtained from graduate students through 

questionnaires and interviews. In addition, feedback was received from the Office of Graduate 

Programs and Research (OGPR) and the Dean of the Faculty. As part of the department review, 

graduate students at the masters and doctoral levels were invited to submit responses to a 

questionnaire. Others were interviewed to gain insights into their perspectives and experiences.  

Graduate students in the department appear to be having valuable experiences, albeit suggestions 

have been made to assist them in their work. One student opined,  

I have had a rich graduate student experience on the whole. Much of it comes from the interplay 

between a supportive department and my own independent style of learning and ability to create 

community, as well as the curiosity and pleasure I have in learning with other people. 

Doctoral students in the department were also part of a visioning process where they came together to 

discuss doctoral studies and ways in which they might engage further as young scholars. A report was 

generated from this process (See Appendix F). 

Graduate Teaching 
Graduate students indicated that they find instructors professional and passionate about their 

disciplines and research. However, some suggested that the course work should be more rigorous at 

the master’s level. There was a specific request for more methodology courses within the department 

and to have different instructors teaching these methodology courses to encourage a variety of voices. 

One graduate student noted that the courses “offer a wide variety of epistemological/ontological 

perspectives for consideration [and make] continual reference to seminal works in the field.” It was 

also indicated that, “assessment practices are fair, timely, and useful.” 

 

Graduate Supervision 
The quality of supervision was noted by a number of the graduate students who were interviewed 

and responded to the questionnaire. Many cite positive relationships with their supervisors who 

provide support and resilience. One maintained, “My committee members have been extremely 

supportive of my work and I have received excellent guidance from particular faculty members.” 

Another doctoral student asserted, “My current supervisors are excellent. They support my 

research/ideas, provide me with excellent constructive criticism, are genuinely interested in my well-

being, and most importantly, trust and respect me.” Another graduate student made an observation 

about how central the supervisory role is to the graduate student experience.: 

 

The knowledge I have gained over the years about educational research has been beyond valuable 

for my RA and graduate research. The support I have received from my supervisors and committee 

members has been integral in keeping me on track with my academic goals.  
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Graduate Community and Resources 
Two areas for growth that were identified by graduate students were departmental community and 

financial challenges. Financial challenges were frequently mentioned and a number of PhD students 

talked about having to get many small positions (GTA, GRA, and GAA) in order to support 

themselves. “Overall, as a graduate student in Education, it has been stressful/difficult to support 

myself. Although I have been able to find good TA/RA roles, having to work many jobs is interfering 

with the completion of my degree.” 

Graduate student respondents indicated that it was desirable to have more collaboration and 

connection within the department. They did contend that the Peer Mentorship program and various 

workshops encouraged students to engage with one another, they continued to want more cross-

pollination with other graduate students and faculty members. However, many respondents provided 

examples of where a sense of community is occurring: 

When I first started my masters, I found it extremely difficult to meet other people and to build 

relationships with my peers. Having a desk in “the Palace” was integral to me building a 

community. It allowed me to come to campus to do my work and made it easier for me to interact 

with faculty/staff/students. 

 

Several graduate students echoed this sentiment and indicated that having a regular place to work 

would help to build a community and support network. 

 

The graduate students suggested that in order to build community an increase in informal 

conversations (reading groups, hallway parties, Soup Day) coupled with the expansion of the 

seminars (discipline specific or broader topics) is desirable. Despite this request, examples of 

community and collaboration among graduate students are evident. “My peers and I do support one 

another by reviewing/editing our conference proposals, discussing our concerns/questions about our 

research goals, and attending talks/seminars together.” The cohort approach appears to have 

enhanced possibilities for the students to connect with one another. “I must also acknowledge the 

wonderful support I have received from four members of my PhD cohort. We motivate one another 

and discuss our research goals/concerns frequently.” 

Graduate students consistently cite the graduate program assistant, Basia Zurek, as a positive anchor 

within their program. She carries an enormous responsibility given the number of graduate students 

in the department. An examination of the faculty resources allocated to the department based upon 

the student body is vital. A few students highlighted the challenge of having little direction on how to 

progress through their degree program, yet the flexibility in terms of course work and the self-

direction available was appreciated. Some students wanted to see more connections between the suite 

of programs offered or supported by the department. One respondent observed, there needs to be “an 

increased relationship between the teacher candidates and the grad students.” However, the most 

compelling suggestions made by graduate students were initiatives that would nurture their growth 

as academics such as having opportunities to teach in the department and engage in collaborative 

research.  

Most importantly, however, is that work with faculty members should be actively fostered by the 

Department. Professors should be given “credit” for working with grad students and each faculty 
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member should be encouraged to seek out opportunities for community contribution as well as 

academic possibilities. For example, faculty should co-author articles with students, attend 

conferences as co-presenters as well as work with them on community projects in which they are 

engaged. 

What graduate students were very clear about was that EDCP offers a range of intellectual stimulation 

for graduate students. One student noted, “The ideas that float around our department are 

fascinating, life-changing, difficult, and often very radical.” The rigour of the education that graduate 

students in the department are receiving can be summed by the statement of an external respondent: 

“If we just think about the number of doctoral students who have graduated from your department 

who now themselves are part of the professoriate that serve in the academy … That’s a broad 

contribution there again, but I think a pretty significant one.” 

Post-Doctoral Fellows 

Since the previous departmental review, the following post-doctoral fellows have been appointed in 

the Department of Curriculum and Pedagogy: Frances Lee Brown (2004-2006); Phaedra Livingstone 

(2005); Wendy Nielsen (2008-2009); Kathryn Ricketts (2011) and Ching-Chui Lin (2011-2014). Several 

EDCP post-doctoral fellows have moved into tenure track appointments. For example, Phaedra 

Livingstone is currently an Assistant Professor at the University of Oregon, Wendy Nielson is an 

Assistant Professor at the University of Wollongong, Australia, Kathryn Ricketts recently accepted an 

appointment at the University of Regina. 

There is currently one post-doctoral fellow in the Department of Curriculum and Pedagogy working 

in the area of Art Education. Ching-Chiu Lin received her doctoral education at the School of Art and 

Design, University of Illinois at Urbana-Champaign in October of 2008. Since that time, she has 

worked in the UBC Faculty of Education Teacher Education Office as a Faculty Advisor and was a 

Visual Art Instructor at the Richmond Art Centre (June 2009–August 2011). Kit Grauer (Emerita), Rita 

Irwin, and Donal O’Donoghue currently support Ching-Chiu Lin in her post-doctoral studies. (See 

Appendix G for Ching-Chiu Lin’s curriculum vitae). 

 
Departmental Teaching Innovations and Exclusive Programs  

(Undergraduate and Graduate) 

Technology Studies in Digital Learning and Curriculum (DLC) 
The DLC program represents a major innovation in research, learning and engagement in 21st century 

education. The DLC program focuses on generating new knowledge and practices with teachers and 

administrators in the BC schools. Entering into its 5th year and third cohort of graduate students, the 

DLC program extends from designing blended courses to modeling 21st century flexible learning to 

innovation and engagement through institutes and workshops on customization of new apps, media 

and technologies. Over the longitudinal engagement with practicing teachers and administrators, the 

program examines conceptual and practical relationships, challenges and research issues among the 

interconnections of “digital,” “learning” and “curriculum.” The program explores the nature of these 

interconnections to rethink and generate new pedagogical, technological, and content knowledge for 
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and with teachers. 

 
Museum Education Practicum/Enhanced Practicum 
An innovative practicum experience has been developed which expands and renews teacher 

education through partnerships with museum institutions. This option changed the traditional model 

of extended practicum from a 13-week placement in a classroom setting, to one consisting of a 10-

week classroom-based placement followed by a 3-week placement in museum settings. This was 

successfully piloted in 2004/05 and in 2005-06 additional cohorts were offered within the secondary 

integrated science program to include a practicum option at Telus World of Science, HR Macmillan 

Space Centre, and within the secondary art education program at the Vancouver Art Gallery. In the 

2007-09 academic years this extended practicum initiative was further expanded to the elementary 

teacher education program, and now is an important aspect of the current Teacher Education Program 

at UBC. All teacher candidates now participate in a three week enhanced practicum in various settings 

including some international sites.  

Indigenous Education 
An Indigenous Education focus is in its infancy and steps are being taken to provide this focus at the 

undergraduate and graduate levels. An external respondent observed.  

 

There’s one new kind of Indigenous course that’s been approved by the department. So again, I 

think that’s a nice step forward in that area. I also . . .  see generally the Curriculum and Pedagogy 

Department providing a lot of expertise to the Teacher Education Program and all the various 

pedagogical courses.  

 

Peru Summer Institute: Ecology, Technology and Indigeneity in the High Amazon 
From June 3-28, 2013, 19 students enrolled in the two-course/six-credit (undergraduate and graduate) 

international service learning Peru Summer Institute: Ecology, Technology and Indigeneity in the High 

Amazon which took place at the Sachamama Center for BioCultural Regeneration in Lamas, Peru and 

in the two Kichwa-Lamista communities of Solo and Shukshuyaku. Co-Directors were Dr. Peter Cole 

and Dr. Pat O'Riley. This was the first graduate study abroad program supported by Go Global at 

UBC. 

 
West Kootenay Teacher Education Program (WKTEP) 
Located at the Selkirk College campus in Castlegar, BC since 1990, the West Kootenay Teacher 

Education Program (WKTEP) is a 12-month program for both the Elementary and Secondary Bachelor 

of Education. It was originally initiated to provide teacher education in the regions of the province 

distant from the degree granting universities in Vancouver and Victoria. Consisting of the full 

complement of UBC’s Bachelor of Education coursework, field experiences, and practica, the program 

speaks to the unique context and circumstances of rural education in British Columbia. This 

collaboration between UBC, Selkirk College, and the surrounding school districts, places an emphasis 

on place-based learning with strong ties to local communities. 

 

UBC-Moi University Secondary Teacher Education Program, Dadaab Kenya 
Since 2009, the UBC Faculty of Education has been working with Kenya’s Moi University and the 

Dadaab refugee camp in northeastern Kenya to develop and implement a teacher education program 
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for secondary school teachers in the Dadaab settlement. Approximately 37% of the Dadaab population 

is school-aged (5-18 years old). Forty-nine percent of these children (roughly 50,000) are not in school. 

The teacher/student ratio is 1:68. Over 90% of the teachers are untrained while others are volunteers—

graduates of the camp schools—recruited to teach by Dadaab parents or humanitarian agencies 

working in the camp. All teachers have limited resources and large classes of enthusiastic, committed 

students. Few, if any, have access to professional development programs or academic opportunities 

with their teaching circumstances in mind. Participating EDCP faculty are working as a team with 

those from the other departments. 

Certificate Programs 
Certificate programs are being developed for teachers who wish to further their education. There 

currently is a health certificate program and an outdoor education certificate program at the Master’s 

level is currently under review at the faculty level for approval. The certificate programs provide 

teachers with additional qualifications for leadership, TQS (Teacher Qualification Service) for a salary 

increase, or they could ladder into a master’s program.  

Home Economics Education 
The Department of Curriculum and Pedagogy offers the only Undergraduate, Certificate, and Masters 

programs in Home Economics in the province. Indeed, it is one of the few (possibly the only one) left 

in Canada today. It is valued by students and teachers in the secondary school system as noted by a 

respondent:  

I do feel grateful that UBC and EDCP do value Home Economics and what it can bring to the 

students of the province of BC … we see it in the schools in the fact that the students, the high school 

students are still taking it … Through programs that have been developed by other people before my 

time, the diploma program and the master’s programs and things like that, EDCP is now able to 

even bring in other teachers who maybe never thought of Home Economics as an option, as 

something that they can now do and to get the knowledge and the subject knowledge and 

everything through either diploma or the masters. 

There has been one recent tenure-track hire in the area of Home Economics, which will assist to 

develop the programs and scholarly activity in the field. 

The Intergenerational Landed Learning on the Farm Project 
The Intergenerational Landed Learning on the Farm Project is a unique initiative of the Department of 

Curriculum and Pedagogy, with its focus on agriculture and food as the link between a healthy 

environment and human wellbeing. By uniting generations in a community learning initiative this 

program illustrates the values of lifelong learning, community mindedness, ecological and social 

citizenship, and civic responsibility. These are values that are difficult to communicate in schools and 

classrooms and are best learned through personal and community experience. The project has a 

publication circular entitled, Get Growing, which contains curricular information on food and 

gardening activities and provides ideas and resources for elementary and middle school teachers who 

wish to integrate experiential learning about the food system in their classrooms. This project has 

received the 2013 NSERC Award, a huge recognition for Professors Jolie Mayer-Smith and Linda 

Peterat and host of graduate students who have been mentored on this project over the years. It 

exemplifies the scholarly and practice-oriented reputation of the EDCP community. 
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The 2013 NSERC Science Promotion Award goes to the Intergenerational Landed Learning Project! 
In contrast to previous generations of Canadians, most young people today have little first-hand exposure to a 

working farm. This is especially true in highly urbanized settings like Vancouver.  Consequently, many children 

can grow up without understanding where their food comes from, the environmental and health consequences 

of their food choices, and the challenges that farmers face. 

This prospect inspired the Intergenerational Landed Learning Project, recipient of a 2013 NSERC Award for 

Science Promotion.  The Project uses an innovative intergenerational food-growing approach to make science 

accessible and relevant for kids of all ages and socio-economic background. Target groups include new 

immigrants, low-income and Aboriginal youth, and girls. 

Based at a working farm on the campus of University of British Columbia, the Project was launched in 2002, by 

professors Jolie Mayer-Smith and Linda Peterat.  Its flagship program teams groups of children aged 8 to13 with 

volunteer gardeners.  Together, they spend 10 to 12 days during the school year doing hands-on, garden-based 

science. The participants grow food crops while learning about soil ecology, plant structure and function, 

environmental issues, nutrition, and health. 

In 2005, the Project expanded to include summer camps, and in 2008 a satellite program was established at the 

Okanagan Science Centre in Vernon, BC. The Project’s newest undertaking is a six-week outreach program in 

Vancouver, involving inner-city teenagers aged 13 to 18, who grow sustainable food in their schools and 

communities.  The program inspires interest in plant and soil science and encourages careers in environmental 

leadership and sustainability. 

Since its advent, the Intergenerational Landed Learning Project has involved more than 2,000 young people and 

700 volunteers, and has attracted 35,000 visitors to its Web site. The Project brings garden-based science to youth 

and adults of all walks of life, giving participants a new view of their communities and their own lives.  The 

novel intergenerational and mentorship design of the Project has been adopted by other educators and inspired 

new programs in community and school settings across Canada and internationally. Teachers view the Project 

as a unique opportunity to make science “real” and to reach students who have been unsuccessful and 

uninspired at school.  For some, participation is truly transformational, contributing to new teaching practices 

that help them support and extend the dynamic learning they see happening in the garden. 

The NSERC Awards for Science Promotion honour individuals and groups who make an outstanding contribution to the 

promotion of science in Canada through activities encouraging popular interest in science or developing science abilities. 

Two recipients (one individual and one group) may be selected for the awards each year. 

 
Gamified Pedagogy 
A faculty member in the department has developed a theory of gamified pedagogy. Using gamified 

pedagogy requires using a spiral curriculum for students to learn advanced tasks by starting with 

basic skills; setting clear short term and long term goals; rewarding students when they achieve each 

level; forming a learning community with a showcase for student work; and providing a safety net for 

students to explore and practice. Through the alternative approach of gamified pedagogy, students 

may become self-motivated learners, interested in learning more from the course content and from 

each other.  

 
EDCP Relationship With Other Units 

 
Teacher Education Office (TEO) 
EDCP works with the TEO in providing a range of Bachelor of Education, Diploma and Dual Degree 

programs. Currently dual degree programs are offered with the Department of Physics and 
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Astronomy and Department of Mathematics in Faculty of Science, the Faculty of Land and Food 

Systems, and one recently approved with the School of Kinesiology. Current negotiations are almost 

concluded with the School of Music for a similar program. 

While the department makes the most significant contributions to the teacher education program, 

there are concerns about the program structure and student workload within the compressed 

approach. “Sometimes they [students] told me they have time to read but they don’t have time to 

reflect.” Members of the department continually express their interest in providing a teacher 

education that is vibrant and meaningful. However, scheduling and organizational matters are listed 

as hindrances to the integrity of teacher education in the Faculty and many expressed a concern about 

whether or not these academic matters are being listened to by the TEO.  

We teach a lot of their courses, but we’re just one voice at the table. Yet, again, I don’t know how 

much the EDCP representative says at WYGOTE that really goes anywhere too. I think, I don’t know 

if it goes into practice. I mean, we’ve been critiquing the program from day one about placement of 

courses, length of courses, and it’s still the same … everything’s set in November, every year. There’s 

been no change. They put a couple of methods courses in the first term, but you know what, we 

need more methods courses in the first term, not just French and socials because we need to give our 

lecturers, or whoever is teaching those, some kind of balanced workload—but nothing changes.  

Despite the large number of courses offered by the department of Curriculum and Pedagogy in 

teacher education, the department only has one voice when decisions about the program are made.  

I mentioned how it’s really good we’ve got WGOTE and so on to communicate with TEO. But 

somehow, we have to find more channels of communication. It’s an ongoing problem. And an 

example is, this summer they changed the scheduling of the courses and added half an hour to every 

course. And, you know, we get the schedules, but we have not had a heads-up. You’re looking for 

where your course is placed and that sort of thing, and I didn’t notice that the courses were 

lengthened in the amount of allocated time. 

 

Notwithstanding logistical problems, other EDCP members have abundant difficulties in servicing a 

teacher education that they could not philosophically align themselves with. A doctoral student 

underscored this challenge in the following statement:  

I think a stronger undergraduate program would diversify the faculty and make it less a “teacher 

education assembly line” where the economic stability of the faculty rests on processing large 

numbers of student teachers as quickly as possible. This has a negative effect on the morale of the 

whole faculty. Except for the PhD program, everything else in the faculty seems to operate on a “get 

in, get out quickly” model, which is ironic considering how we are the faculty of education and know 

only too-well how long it takes to really learn things! 

 

A faculty member summed it up thus: 

The most important initiatives for EDCP will involve pulling more intellectual control over teacher 

education into the department, without losing administrative support; aligning programs of 

research, supervision of graduate students, and contributions to the teacher education program and 

community engagement, so that there is intellectual coherence among those three aspects of our 

work.   
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This last comment aptly expresses the difficulty EDCP experiences because the undergraduate teacher 

education program, of which it teaches over 60% of the courses, is controlled elsewhere by a service 

unit that appears to dismiss feedback as unwarranted criticism. 

Office of Graduate Programs and Research (OGPR) 
The OGPR oversees graduate programs within the Faculty of Education. Support for research funding 

is also channeled through this unit. Members of the OGPR indicated they would like to see more 

research methodology courses offered by the department yet the department may not have the 

research capacity to do so. 

The department members have strongly indicated they would like more intellectual influence over 

what happens in their graduate programs and the sorts of supports that are required to improve the 

graduate student experience. Concerns were also raised through the departmental review process that 

the number of staff supporting faculty and students in the Department of Curriculum and Pedagogy 

does not appear to correspond with the number of personnel allocated to the OGPR. Given the 

number of students, courses, programs, and research projects EDCP is responsible for, the balance of 

resources in the faculty requires further examination. 

Professional Development and Community Engagement (PDCE) 
PDCE administers online and off-campus programs that are developed and taught by UBC faculty. 

These flexible, online and blended programs are structured to accommodate the schedules of working 

participants, with face-to-face sessions delivered on evenings, weekends, or during the summer.  

Working with faculty members from EDCP, PDCE administers the following programs: 

Ȋ Masters of Education in Technology Studies: Digital Learning and Curriculum 

Ȋ Diploma in Education – Art Education, Health Education, Home Economics Education, Math 

Education, Outdoor Environmental Education, Physical Education, Technology Studies, Visual 

and Performing Arts. 

Ȋ Certificate in Education – Computing Studies, Health & Wellness, Teaching About Visual & 

Material Culture, Textile Studies (offered jointly with Kwantlen University). 
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D. Scholarship and Research Engagement 

Scholarly Contributions 
 

Teacher education and curriculum studies in its various forms are at the core of scholarly activity in 

the department. An external respondent indicated, “A lot of people’s efforts are going toward making 

sure that teachers all over the world are getting the benefit of these larger conversations and 

engagement with issues that matter in teacher education.” In addition to professorial and graduate 

research, the department hosts two Tier One Canada Research Chairs and the Eleanor Rix 

Professorship in Rural Education. The scholarly contributions of faculty members and graduate 

students are as diverse as they are substantial. Some of the projects that affirm this claim are as 

follows. It is noted that many of the scholarly contributions and scholars intersect disciplinary areas 

but for the purposes of this report are organized in this fashion. 

 

Art Education 
The research in art education is multifaceted comprising art and design education, art-led and visual 

research methodologies, masculinities and schooling, and visual and material culture, arts based 

research, a/r/tography, and visual culture in the virtual world. 

One research project investigated the professionalization of artists, focusing in particular on how 

students are selected for Art College and how they learn to become artists in this context. While 

tracking the predictive validity of art college entry requirements in relation to art college performance 

(using hierarchical regression analysis), this research questioned the appropriateness of traditional 

and outdated selection instruments that promote visual essentialism and an over-reliance on the 

production of art objects at a time when art practice and art works are increasingly being 

conceptualized around their potential to create collaborative engagement among diverse publics and 

new models of sociability (or being with one another).  

Another research focus is on art education and education theory and practice. It is characterized by 

the three main emphases: Visual culture in virtual world and Project VIC. The purpose of the visual 

culture in virtual world researches is to improve the understanding of how users of online virtual 

worlds learn and relearn ‘culture’ via use of visual components (e.g., avatars, environments, etc.). The 

results of this research will help educators to determine the culture development in a virtual world 

and whether the authenticity of imagery is essential for students’ visual learning process. Project VIC: 

Virtual Immersive Commons for Education and Research is a three-D animated virtual world project 

used for teaching, researching and providing this virtual world for free to all educators around the 

world. There are three universities from the United States using this virtual world as their research or 

as part of their course. 

A/r/tography is an arts and education practice-based research methodology dedicated to acts of 

inquiry through the arts and writing. The name itself exemplifies these features by setting art and 

graphy, and the identities of artist, researcher, and teacher (a/r/t), in contiguous relations. None of 

these features is privileged over another as they occur simultaneously in and through time and space. 

 

 [A second resonance could be added to the a/r of a/r/t: actant-rhizome, perhaps leading towards the 
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formation of a/r/p: actant-rhizome pedagogy, as a form of slow pedagogy, addressing the body, the 

formation of bodies and spatiality, of relatedness in several directions].  

 

Curriculum Studies 
Contributions in the field of curriculum studies have included the development of the concept of 

currere, the infinitive form of the noun curriculum. Currere was first invoked during the 1970s by Dr. 

William Pinar to denote a shift in emphasis from curriculum defined solely as syllabus (or objectives, 

or any of its conceptualizations as a static entity, implied by the noun) to curriculum conceived as the 

educational experience of “complicated conversation.” Currere—and the autobiographical method (the 

method of currere) that was devised to understand curriculum as educational experience (Pinar 

2012)—initiated what became, in fifteen years, an entire sector of curriculum studies scholarship, as it 

is today, spawning related research in auto-ethnography and narrative inquiry. Extolling the 

centrality of educational experience in understanding curriculum precipitated participation in what 

turned out to be a shift in the field’s fundamental idea of itself: from a field focused on curriculum 

development to one devoted to understanding curriculum. 

 

Indigenous Education 
Departmental research in Indigenous education focuses on the regeneration of Indigenous languages, 

cultural knowings and practices, Indigenous research methodologies, narrativity, orality, cross-

cultural eco-literacies, global Indigenous solidarity and community-building, and advancing 

Indigenous traditional ecological knowledges and community/ecological sustainability. 

Department members co-design research projects with the communities so that: the communities play 

a central role in determining the purpose, objectives, research questions and processes; Indigenous 

worldviews, epistemologies and methodologies of respect, reciprocity, and interdependence are 

foregrounded, including respecting all life and spirit forms; the research is carried out in accordance 

with Article 31 of the United Nations Declaration on the Rights of Indigenous Peoples (UN, 2007) 

ensuring that that First Nations peoples maintain ownership and control of their cultural and 

intellectual properties; the Indigenous communities are the primary beneficiaries.  

Research is being conducted by Peter Cole and Pat O’Riley with Stl’atl’imx/St’at’imc communities on 

language and cultural regeneration. While learning his Ucwalmicwts language, Peter Cole heard 

Elders speak of the urgency to do something to save Indigenous language and cultural knowledges 

and invited his team to do research with the communities. Department researchers worked in 

partnership with the Lower Stl'atl'imx Tribal Council, York University, CBC Radio (Vancouver), 

University of British Columbia, Mission School District, Emily Carr Institute of Art and Design. The 

Banff Centre, The En’owkin Centre, the University College of the Fraser Valley, University of Victoria 

and the Department of Indian and Northern Affairs to support the Stl’atl’imx community in cultural 

and language regeneration and economic renewal through the reclamation of their oral histories, the 

Ucwalmicwts language and cultural practices. Peter Cole and Pat O’Riley were awarded $20,000 at the 

Letter of Intent stage, but were unsuccessful at the final stage, despite having more than $1.75 million 

in matching and in-kind matching funding from research partners. In consultation with 

Stl’atl’imx/St’at’imc communities, Dr. O’Riley and Dr. Cole prepared a SSHRC Standard Research 

Grant (SRG) application to work on what the communities deemed to be the most urgent aspects of 

the CURA grant proposal, and were awarded a three-year grant beginning April 2006. They 
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conducted archival research and documentation of St’at’imc histories and practices. In 2009 they were 

awarded another SSHRC grant, to work with the St’at’imc to map stories and practices on the land 

and to document the Ucwalmícwts names of sacred sites, villages, and landforms. That project records 

and affirms ancestral teachings, renewing it for a new generation. 

Research on Aboriginal parental involvement in an urban public school undertaken by Tracy Friedel, 

deals with how issues of power and conflict, related to a legacy of internal colonialism, creates barriers 

to the meaningful involvement of parents is also part of the department profile. Current projects 

question ways Indigenous students could reclaim cultural practices that had provided their Ancestors 

with access to an array of non-material benefits, including effective knowledge translation techniques, 

given legacies of disenfranchisement. Important educational implications stemming from urban 

Indigenous youths’ place-based experience have been uncovered through this work. 

 

Mathematics Education 
Research in the field of mathematics education comprises teaching and learning mathematics in local 

contexts, multiple literacies in early years, parents and mathematics learning, the interplay of 

mathematics and pedagogy in teaching elementary and middle school mathematics, and ways 

teaching practice itself can be used as a site for professional learning.  

 

The departmental researchers in this area undertake interdisciplinary work that includes early 

childhood education, applied linguistics, film, Indigenous education, what teachers and teacher 

candidates learn from different modes of studying practice such as case studies, problem-based 

learning, lesson study, and collaborative inquiry. 

 

Museum Education 
Research in Museum Education in the department is characterized by a diversity of studies conducted 

around the World (Canada, Japan, China, Kenya, Australia, Malaysia, and the US) which together 

continue to refine the theoretical frameworks through which educational researchers conceptualize 

and investigate visitors’ experiences and learning in informal contexts. Consultative and research 

activities focus on helping museum-based institutions optimize the experiences they provide their 

visitors. The research program comprises a mosaic of funded research projects around the common 

themes of learning in informal environments and educational reforms. Significant research 

contributions have been in areas of: 1) Visitors’ long- term memories and the long-term impact of 

informal learning experiences, 2) Studies of young children’s behaviour and learning in museum 

settings, 3) Students’ metacognition and learning in informal settings, 4) Educational reforms bridging 

the divide in China’s museums, universities and school systems, 5) Science education reform in 

Western Kenya—using the local community contexts to mediate curriculum and pedagogy, and 6) 

Reforming teacher education through museum settings as practicum spaces. The outcomes of these 

commonly themed research foci have changed museum practices at programmatic, exhibit and 

organizational policy levels both in Canada and internationally, as well as advancing and shaping the 

current scholarly research agenda within the field of informal science education.  

 
Music Education 
An EDCP music scholar (Scott Goble) acted as member of the Steering Committee for the MayDay 

Group of Music Education scholars and as a Commissioner (and Commission Chair, 2010-2012) for 
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the International Society for Music Education Policy Commission that has influenced music educators 

around the world. His book—What’s so Important about Music Education?—has been used as a textbook 

in graduate courses in Music Education at Georgia State University, the University of Louisville, 

University of South Florida, Gettysburg College, and the University of British Columbia and has been 

cited widely. 

 

Other research in music education is rooted in research with young children and adolescents who 

studied various aspects of music aptitude and achievement and helped revive interest in the 

development of new teaching techniques and research strategies in early childhood music education. 

This theme also involves traditional and emerging forms of media. Studies on the use of video 

conferencing technology in the delivery of music instruction for children were the first such published 

papers on the topic. They were based on the premise that the lack of interaction and lack of music 

instruction in passive television viewing negatively affects the habits of young children. That work 

revealed early insights into the efficacy of new forms of emerging media in the delivery of music 

instruction in distance education contexts. 

 

The examination of multimedia constructions of children was fueled by a faculty member’s expertise 

in computer literacy through arts applications. Considering the mechanistic mainstream of 

“technology education,” it is a unique approach that acknowledges the contributions of artists and the 

arts in the development of hardware and content in all forms of traditional and contemporary media. 

This faculty member’s expertise has been recognized internationally by leading software developers 

(e.g., Macromedia), universities in North America and Australia, practitioners, and small 

corporations.  

 

Physical Education 
Research in physical education in the department contributes significantly to the production of theory 

at the interdisciplinary intersections of curriculum and pedagogy, teacher change, student learning 

theory, and personal and social responsibilities in relation to democratic ideals. Drawing upon 

constructivist theory, critical theory and complexity thinking, these contributions and engagements 

have arisen primarily from professional work, in which Joy Butler was able to found and shape an 

international movement around sport and physical education. Dr. Butler was the founder and 

organized a seminal international conference series on Teaching Games for Understanding (TGfU): 1) 

NH, USA, 2001 2) Melbourne, Australia, 2003, 3) Hong Kong, 2005, 4) UBC, Canada 2008 and 5) UK 

2012. She directed the first conference, in the USA, and the fourth, which she brought to UBC. 

Subsequent to the first conference, she founded the TGfU International Task Force in 2002 and chaired 

it for 8 years. To allow a more democratic participation in the governance, Butler steered the task force 

through its evolution into a Special Interest Group status within the Internationale des Ècoles 

Superieures d’Èducation Physique (AIESEP). Dr. Butler now Chairs the TGfU International Advisory 

Board, made up representatives from 17 countries. The board currently spearheads three international 

initiatives: TGfU teacher research in Botswana, the publication of monographs in Spain and Portugal, 

and an international video series for teachers and coaches.   

The influence of the conferences on the international scholarly community has been demonstrated by 

a marked increase in scholarly presentations and articles, as well as the evolution of teaching practices 

in physical education teacher education programs and subsequently practices in schools across the 
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globe, including Botswana, Singapore, China, and Latin America—countries in which Dr. Butler has 

strong scholarly connections. The program of research has contributed to the development of an 

alternative (constructivist) learning model, “Teaching Games for Understanding” (TGfU), which (a) 

encourages teachers to question instrumental/individualist teaching approaches and (b) offers 

students an alternative that engages them in active construction of their own cognitive maps as they 

create meaning and connect ideas. The research has had a demonstrable impact on the theoretical and 

practical experiences of practicing teachers and teacher candidates worldwide, not only demonstrated 

by the robust body of TGfU scholarship but also by the number of programs referencing Joy Butler’s 

work in course outlines.  

 

The Department of Curriculum and Pedagogy has had only one tenured/tenure-track faculty member 

focusing on physical education for over a decade and, given the number of students the Physical 

Education curriculum area services in the teacher education program and at the graduate level, it is 

distinctly undersized.   

 

Science Education 
Science education research is conceived broadly to include a focus on the following: understanding 

the nature of science curriculum and pedagogy; engaging in the development of theoretical and 

pedagogical models to improve the practice of science teaching; understanding the science learner, 

and the deep meta–level mechanisms of science learning; understanding ways of teaching STEM 

topics to young children; and understanding the ways in which new digital technology can contribute 

to changes in learning and science teaching. Moreover, science education research investigates how 

technology can be used to promote student interest in science, to understand how children learn 

science, and how science pedagogies can be improved. 

 

Scholars in the department also engage in interdisciplinary work including: learning in educational 

technologies contexts; environmental education; teacher research and constructivism in classrooms, 

and teacher education. Additional work examines the ingenious ways in which students interpret and 

explain natural phenomena, and probes the sociological and epistemological issues of collaborative 

learning in science. The thread that ties these research turns is an interest in the interplay between 

knowledge, action, and interaction (as a social phenomenon). Investing learning experiences that 

nurture our sense of wonder for the human and more than human world are part of the department’s 

Science Education research profile. 

 

Social Studies Education 
Research interests among social studies education faculty members are diverse. Penney Clark’s 

scholarly work has two trajectories. One focus is on interdisciplinary research located at the 

intersection of the fields of history of education and history of the book. The emphasis is on the 

politics and economics of educational publishing in historical contexts. Two SSHRC Standard Grants 

have been awarded to support this research. The first project asked: How did the place of the textbook 

as economic commodity intersect with its role as curriculum instrument in Ontario and British 

Columbia over the period, 1846 to 2005? The major research question for the second project was: How 

have notions of Canadian nationhood been reflected in the politics and economics of English-

Canadian textbook publishing in the postwar period? Her historical work has been published both 

nationally and internationally: History of the Book in Canada series, Historical Studies in Education, History 

 
 

70 



of Education (UK), Papers of the Bibliographical Society of Canada, Canadian Journal of Education, Journal of 

Canadian Studies and History of Education Quarterly. Her second scholarly trajectory is encompassed by 

her role as Director of The History Education Network (THEN/HiER) and is related to the 

mobilization of research about history teaching and learning. Her most significant publication in this 

regard is her edited volume New Possibilities for the Past: Shaping History Education in Canada (UBC 

Press 2011). 

 

E. Wayne Ross’s scholarship focuses on the role of social studies curriculum and teaching in building 

democratic communities that are positioned to challenge the priorities and interests of neoliberal 

capitalism. In recent years, his principal research interests have been the influence of the educational 

standards and high-stakes testing movements on curriculum and teaching. Investigating the 

surveillance-based and spectacular conditions of postmodern schools and society his research focuses 

on developing a radical critique of schooling as social control and a collection of strategies that can be 

used to disrupt and resist the conformative, anti-democratic, anti-collective, and oppressive 

potentialities of schooling, practices he describes as dangerous citizenship. In the past three years, his 

work on dangerous citizenship has been found in journals in the United States, Spain, and Iran. His 

book Critical Theories, Radical Pedagogies, and Social Education (with Abraham DeLeon) won the 2011 

Critics Choice Award from the American Educational Studies Association. The fourth edition of his 

highly influential book, The Social Studies Curriculum: Purposes, Problems, and Possibilities, will be 

published by State University of New York Press in November 2014.  

 

Peter Seixas is Canada Research Chair and Director of the Centre for the Study of Historical 

Consciousness.  Since its founding in 2002, the Centre has provided a home to activity at the 

intersection of studies of collective memory and history education.  Since 2006, Seixas’ its key 

initiative has been The Historical Thinking Project, whose articulation of six “historical thinking 

concepts” as a model of historical cognition has been central to curriculum reform across Canada.  

Seixas’ research, as well as that of his masters and doctoral students, has focused on elaborating the 

concepts, theoretically, as well as conducting empirical studies on teachers’ work with them, students’ 

understandings of them, their role in curriculum reform and their implications for assessment of 

students’ progress in historical understanding.  He has also been engaged in international discussions 

on new directions in history education. Seixas’ most recent initiative is an international, edited 

collection on history assessment, published as part of the THEN/HiER series of books on history 

education. 

 

Teacher Education 
The relationship between language, identity and practice is an analysis of the patterns of thought and action 

(discourse-practices) that shape teaching and teacher education. Drawing on feminist and post-

structural theories, discourses of ‘difference’ and ‘development’ that constitute teachers’ thinking 

about children and learning are examined. In addition, constructions of gender and desire in 

discourses of ‘classroom management’ and ‘critical thinking’ have been explored. Recent work 

interrogates the ‘discourse of guarantee’ that underpins the teaching standards movement. This work 

has illustrated how particular doctrines of modern reason (e.g., binary oppositions, means-ends 

thinking, progress myths) shape the normative categories that organize and restrict teachers’ and 

teacher educators’ thinking about practice and about themselves as educators.  
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An important research in teacher education interest has been exploring issues related to the 

practicum, which focuses on the pedagogical relationship between the student teacher and the 

cooperating teacher. One contribution made to this area has been the explication of student teacher 

and cooperating teacher reflection as being “born of incidents but thematic in nature.” This finding 

dispelled a common misconception that reflection occurs in the course of a single conversation or 

feedback session. This significantly alters the manner in which we think about how supervisors 

interact with beginners. A related investigation has drawn on this outcome to restructure professional 

development experiences for cooperating teachers where the focal point is an “advisory practicum” in 

which cooperating teachers directly experience the principles associated with learning a new 

competence (supervisory practices in this case) and reflect on the nature of that experience in light of 

their work with student teachers. Further, through a large-scale survey of cooperating teachers, a 

profile of their understandings of and practices in teacher education has been generated. This was one 

of the first ever large-scale profiles and is currently the basis for some new investigations in this area; 

for example, ways to provide feedback-on-practice to cooperating teachers. (An analysis has 

demonstrated that although we have over 28,000 cooperating teachers working with some 26,000 

teacher candidates every year in Canada, not one single cooperating teacher receives direct feedback 

on his or her supervisory practice). 

 

Technology Education 
Current research and engagement emphases in Technology Studies are on cognition and learning in 

design, engineering, ICT, media and technology. Over the past decade Technology Studies faulty and 

graduate students have generated over $1.2m in competitive research funding to investigate the 

cognitive demands and changes in learning design, engineering, ICT, media and technology. Research 

in cognition and learning within Technology Studies emphasizes engagement through the design of 

games, flexible learning portals, databases and interfaces for learning analytics, media in 2.0 formats, 

novel uses of flexible and mobile devices, and virtual worlds. The scope extends from design-based 

research in lab settings to classrooms and flexible, mobile learning environments to virtual worlds. 

This joint research between faculty and graduate students is represented in SSHRC and Canadian 

Foundation for Innovation funded projects such as “Seeds of Possibility: Mentoring K-7 Educators' 

ICT Ecology of Cognition” and “How we Learn Media & Technologies (Across the Lifespan): Design 

& Engineering Cognition.”  These two projects profile various key strengths for the Department in 

media studies and science and technology studies (STS).  
 

Seminars and Academic Events 
Over the five years pertinent to the review, the department has dramatically increased the number of 

speakers and seminars each year (2008—6, 2009—8, 2010—7, 2011—13, 2012—21, 2013—19). The 

establishment of the Pinar Seminar Series (2011) and the Research Cafe (2012) with Drs. Doll and 

Trueit has contributed significantly to the intellectual vibrancy that the department now enjoys, 

bringing together faculty and graduate students from across the department, the Faculty, and the 

university. In addition, the number of invited talks by international scholars has increased 

dramatically (2008—1, 2009—3, 2010—2, 2011—3, 2012—9, 2013—7). 

In response to the speaker series one member indicated,  
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I really love the speaker series. It was lovely to hear Peter Grimmett actually speak before 

Christmas and to—have opportunity to express his own views of curriculum—it was quite moving 

. . . I’ve found the scholarly commitment to the faculty that EDCP has been engaged in by 

creating—by holding those sessions— to be intellectually edifying and I really appreciate that a lot. 

While the series has provoked intellectual inspiration, the pluralistic nature of the department means 

that the content may not always be relevant to all its members:  

I don’t know how much more time we could devote to the department seminar—those kinds of 

things. I mean it seems to me that those are very important—that the exchange of ideas is important. 

And when I say that—then I think how likely am I to go to a department seminar that’s about 

something that I don’t feel directly connected to? 

Thus, members of the department understandably seek scholarly stimulation both within and beyond 

the departmental discourse. Below is a listing of all EDCP seminars and presentations from 2008 to 

2014. 

 

EDCP Seminars & Presentations 2008 to 2014 

2008 
02/15/2008 *Enhancing University Teaching: CUST Spring Workshop Series 

SCET Review: Formative Strategies 

02/26/2008 The Chatamilu Primary School Project: Creating a Place for Education in Western 

Kenya 

Dr. Samson Nashon 

03/05/2008 *Enhancing University Teaching: CUST Spring Workshop Series 

Professional Development and University Teaching: UBC FCP on TL in President 

Toope’s Remarks 

04/01/2008 What is Learning? 

Speakers: Dr. Carl Wieman (Professor & Director of the Carl Wieman Science 

Education Initiative at UBC), Dr. Brent Davis (Professor and David Robitaille Chair in 

Math, Science & Technology Education) 

04/03/2008 Michael Cromer Memorial Lecture 

From Photo Story 3 to YouTube: Visual Narratives and History Teaching and 

Learning 

Speaker: Visiting Scholar Bruce Fehn (University of Iowa) 

06/02- 04/2008 Canadian Historical Association Annual Meeting 
"Thinking Beyond Borders? Global Ideas: Global Values" 
UBC, Vancouver, BC 

10/30/2008 Taking a Life: A Study of Post-Critical Feminist Methodologies in Biographical 

Research 

Dr. Paula Salvio (University of New Hampshire) 
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11/17/2008 Troubling Place: Urban Native Youths’ Perspective of Place and Implications for 

Education 

Speaker: Dr. Tracy Friedel (University of Alberta) 

11/19/2008 Coyote and Raven Talk about Pedagogy, Indigeneity and Curriculum 

Speaker: Dr. Peter Cole (University College of the North) 

2009 
02/05/2009 Black History Month 

Pan-Africanism Revisited: Pedagogic and Political Possibilities of Social Mobilization 

Speaker: Dr. George Dei 

presented by 

The Centre for Culture, Identity and Education (CCIE)  

and co-sponsors: 

Centre for Cross-Faculty Inquiry in Education (CCFI), 

Centre for the Study of Historical Consciousness (CSHC), 

Indigenous Education (INED), UBC Equity Office, 

and the Department of History at UBC 

02/09/2009 Michael Cromer Memorial Lecture 

Identity Cards: The Construction of Historical Memory in a Globalized World 

Speaker: Visiting Scholar (Mario Carretero, Autonoma University, Madrid) 

02/12/2009 Black History Month 
“Taking Space”: Reflections on 20 years of Doing Black Feminist Research in 

Education 

Speaker: Dr. Annette Henry 
02/19/2009 Learning about Students’ Mathematics Thinking and Visual Representations: Teacher 

Talk Paths in Elementary Lesson Study 

Speaker: Dr. Aki Murata (Stanford University in California, USA) 

02/19/2009 Black History Month 

The Politics of Knowledge: The Promised Land Project and/as (Black) Canadian Social 

History 

Speaker: Dr. Boulou de B’béri 

02/25/2009 Canadian Debut of the Film: Euphoria 

The screening was followed by a short discussion with the creators of the film. 
02/26/2009 Black History Month 

150 Years of Collective Black History in British Columbia: 1858-2008 

Speaker: Dr. Afua Cooper 
02/26/2009 Guest Lecture  

International Textbook Revision and the Politics of History Education 
Speaker: Dr. Falk Pingel 
(Georg Eckert Institute for International Textbook Research, Braunschweig, Germany) 

Co-sponsored by The Centre for the Study of Historical Consciousness & The 

Department of Educational Studies 
03/05/2009 & 

03/06/2009 

“From Expression to the Expressiveness of Knowledge” 

EDCP Graduate Student Research Symposium 2009 
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03/26/2009 Examined Life 

Screening and Dialogue with Director Astra Taylor 

Co-sponsored by the Faculties of Education and Arts 

05/12/2009 Lessons to be taught: Ravensbruck survivor associations and the pedagogical 

perspective on the Second World War 
Speaker: Susan Hogervorst (Erasmus University Rotterdam, the Netherlands) 

09/24/2009 Forget the Movie Juno!  Using Art and Photography with Pregnant Teens in a 

Community Shelter: Issues for Teachers and Researchers 

Speaker: Dr. Sandra Weber (Concordia University) 

10/01/2009 Seminar Presentations by North East Normal University Professors 

Speakers: Drs. Y. Qin, G. Li, R. Ding, F. Kong, X. Gai 

10/19/2009 Teachers’ Playground: Enhancing Teacher Professional Development through the Use 

of Technology 

Speaker: Dr. M. Milner-Bolotin (Ryerson University) 

2010 
01/10/2010 The Worldliness of Jane Addams’ Cosmopolitan Education 

Speaker: Dr. William Pinar 

Co-sponsored by CCFI, CFIS, EDCP, EDST 

04/22/2010 & 

04/23/2010 

“Sharing our Research in Education” 

EDCP Graduate Student Research Symposium 2010 

07/05-10/2010 Benchmarks of Historical Thinking Summer Institute for Teachers  
at Library and Archives Canada, Ottawa, ON 

09/20/2010 What history for what future of Quebec? 

Speaker: Jocelyn Létourneau (Université Laval, Montréal, QC) 
SFU Institute for the Humanities at Harbour Centre 

09/21/2010 Michael Cromer Memorial Lecture 

This past that doesn't want to pass on: 1759 and the future of memory in Quebec 

Speaker:  Visiting Scholar Jocelyn Létourneau (Université Laval, Montréal, QC) 

09/23/2010 Motivation for Learning 

Speaker: Dr. David Palmer (University of Newcastle, Australia) 

11/03/2010 Whatever happened to Curriculum Theory in Teacher Education 

Panel Presentation cohosted by CSTE and EDCP 

Panelists: Dr. A. Phelan, Dr. J. Miller (Columbia University, New York), Dr. P. 

Grimmett (SFU), Dr. A. Pitt (York University), Dr. W. Pinar 

12/07/2010 Exploring the Educational Determinants of Human Ingenuity 

Speaker: Dr. Ronald Hansen (University of Western Ontario) 

2011 
02/10/2011 Methodologies: Truth, Lies and Indeterminacies (and Everything Else)͒ 

Speakers: Drs. Bryson, Cole, Ercikan, Webb, Zumbo 

02/24/2011 Place, Environmental Thought & Education Reading Group 

Jointly hosted by the Quality of Life Committee & Environmental Education Caucus. 

03/10/2011 
Amelie: “Call me Peter!” participant representation in research projects͒ 
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Speaker: Beatrice Partel (University of Innsbruck, Austria) 

04/28/2011 Think & Eat Green @ School͒ 

Speaker: Dr. Alejandro Rojas (Land & Food Systems, UBC) 

05/12/2011 Five years’ Struggle to Teach Science to Students with Disabilities͒ 

Speaker: Dr. Daniel Cha (Daegu University, South Korea) 

05/19/2011 Arithmetic, Population and Energy; Sustainability 101͒ 

Speaker: Dr. Albert Bartlett (University of Colorado at Boulder) 

07/04-09/2011 Benchmarks of Historical Thinking - Summer Institute 2011 
University of British Columbia, Vancouver, BC 

09/23/2011 * Pinar 2011-2012 Seminar Series 

Disciplinarity and the Internationalization of Curriculum Studies͒ 

Speaker: Dr. William Pinar 

09/29/2011 Reflections and Questions on the faculty summer visit to Dadaab Refugee Camp in 

North-Eastern Kenya͒ 

Speakers: Drs. Nashon, Belliveau, Jordan, Loutzenheiser, Melville, Meyer, Milner-

Bolotin, Nicol 

10/14/2011 * Pinar 2011-2012 Seminar Series 

Nationalism, Anti-Americanism, Canadian Identity: Two Moments in Canadian 

Curriculum Studies͒ 

Speaker: Dr. William Pinar 

10/28/2011 * Pinar 2011-2012 Seminar Series 

Questioning Canadian Curriculum Theory: Currere, Denkbild, and Aesthetics.͒

Speaker: Dr. Nicholas Ng-A-Fook (University of Ottawa) 

11/18/2011 * Pinar 2011-2012 Seminar Series 

Allegories of the Present Curriculum Development in a Culture of Narcissism and 

Presentism͒ 

Speaker: Dr. William Pinar 

11/22/2011 The Practice of Close Reading and Close Writing 

EDCP Workshop Series for Students and Faculty hosted by the Graduate Student 

Advising Team 

11/25/2011 * Pinar 2011-2012 Seminar Series 

Does It Still Illuminate?  Progressive Education, and the History of Educational 

Studies in Canada͒ 

Speaker: Dr. Theodore Christou  (University of New Brunswick) 

2012 
01/12/2012 Professional Autonomy: Discretion and Responsibility in K–12 Public Education͒ 

Speakers: Drs. S. Ferguson, C. Naylor, P. Essex, B. Patenaude 

01/27/2012 * Pinar 2011-2012 Seminar Series 

Phantom Traces: The Implications of W.G. Sebald’s ‘Coincidences’ for Memory, 

Autobiography and Currere in Canadian Curriculum Studies͒ 

Speaker: Dr. Teresa Strong-Wilson (McGill University) 

02/08/2013 Standpoints, Ways of Knowing and Other Dangerous Things: A Panel Discussion of 

Levisohn & Phillip’s “Charting the Reefs: A Map of Multicultural Epistemology.͒

Speakers: Drs. P. Cole, P. Seixas, C. Ruitenberg, J. Stewart 
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02/10/2012 * Pinar 2011-2012 Seminar Series 

Multiculturalism, Nationality, Cosmopolitanism͒ 

Speaker: Dr. William Pinar 

03/01/2012 Is There An Historical Mission For Teacher Education? Or Is It Too Late?͒ 

Speaker: Dr. Hans Smits (University of Calgary) 

03/09/2012 * Pinar 2011-2012 Seminar Series 

Pragmatism, Post-Modernism, Complexity Theory: The Collected Works of William 

E. Doll, Jr. 

Speakers: Drs. W. Doll, Jr., D. Trueit, W. Pinar 

03/15/2012 Social and Epistemological Dimensions of a Social Justice Approach to Teacher 

Education͒ 

Speaker: Dr. K. Zeichner (University of Washington – Seattle, USA) 

04/02/2012 Visual Response, Aesthetic Reflection, and Interpretation: An Ongoing Inquiry 

Speaker: Dr. Tracie Costantino (University of Georgia, USA) 

04/04/2012 Science Student Teachers’ Struggles with and Learning about Classroom Action 

Research during Their Field Experiences͒ 

Speaker: Dr. Chatree Faikhamta (Kasetsart University, Thailand) 

04/10/2012 Transforming City Schools through Art:  Pedagogies of Change and Empowerment 

Speaker: Dr. Flavia Bastos (University of Cincinnati, USA) 

04/13/2012 Art Education Research in the Virtual World 

Speaker: Dr. Sandrine Han (Hsuan Chuang University, Taiwan) 

05/10/2012 Showcasing Research by EDCP Recent PhD Graduates͒ 

Speakers: Drs. Douglas Adler and Marian Archibald 

05/17/2012 Student teachers’ practical knowledge: how to approach the study of mentoring 

conversations͒ 

Speaker: Dr. Juan-José Mena Marcos (University of Salamanca) 

09/21/2012 Visiting Scholar Lecture 

Challenges & Opportunities in Developing a National History Curriculum: Lessons 

from Australia 
Speaker: Paul Kiem (President, History Teacher's Association of Australia) 
Co-sponsored by The Centre for the Study of Historical Consciousness & The 

Department of Educational Studies 
09/27/2012 Reform of Physical Education in China 

Speaker: Dr. Xiaozan Wang 

Co-sponsored by EDCP and School of Kinesiology 

10/18/2012 Research Café 

Conducted by Drs. William Doll & Donna Trueit 

10/29/2012 Tracing Lines of Flights: Flows and Intensities of Children Drawing͒ 

Speaker: Dr. Christine Thompson (Pennsylvania State University) 

11/08/2012 Launching the 2012-2013 Department of Curriculum and Pedagogy Seminar Series: 

Theorizing Pedagogy͒ 

Speakers: Drs. L. Farr Darling, K. Meyer and J. Butler 

12/06/2012 Research Café 

Conducted by Drs. William Doll & Donna Trueit 
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12/10/2012 Promoting Active and Healthy Lifestyle through the Constructivist Approach: A 

Hong Kong Experience͒ 

Speaker: Dr. Amy Ha (Chinese University of Hong Kong) 

Co - hosted by KIN and EDCP 

12/13/2012 Decolonizing Pedagogies of Complacency͒ 

Speakers: Drs. H. Gill (Educational Studies, UBC), M. Marker (Educational Studies 

and Director, T’Skel Graduate Studies, UBC) and O. Sensoy (SFU) 

2013 
02/14/2013 Disciplining Pedagogies: A Conversation͒ 

Speakers: Dr. Samia Khan, Dr. Donal O Donoghue, Dr. Scott Goble 

02/22/2013 Visiting Scholar Lecture: 
Democratic Education and School Reform in Japan in the Global Era: Creating Hope 

for Learning 
Speaker: Dr. Masamichi Ueno 

02/28/2013 History Colloquium Series: HISTORY GOES PUBLIC 
"Six Concepts in Search of a Theory: Historical Thinking, Historical Consciousness 

and the Teaching of History"  
Speaker: Dr. Peter Seixas (Faculty of Education, UBC) 

02/28/2013 Research Café 

Conducted by Drs. William Doll & Donna Trueit 

03/14/2013 Thoughts on Indigenous Pedagogies͒Speaker: Dr. Bryan Brayboy (Arizona State 

University) 

04/11/2013 The Pedagogical Folds of NIAL-A-PEND-DE-QUACY-IN͒ 

Speakers: Dr. Taylor Webb, Dr. Lisa Loutzenheiser 

04/25/2013 Research Café 

Conducted by Drs. William Doll & Donna Trueit 

05/29/2013 Visiting Scholar Lecture 
Pathways to disciplinary understandings: The use of historical feature film in the 

teaching of history 
Speaker: Dr. Debra Donnelly (University of Newcastle, Australia) 

05/31/2013 Heartful Pedagogy 

Conference in honour of Kit Grauer 

Chaired by Drs. Jill Baird, Donal O Donoghue and Rita Irwin 

06/14/2013 Life Literacy: Using Home Economics Education Research to Improve the Quality of 

Life for Individuals, Families and Communities 

Speaker: Dr. Lindsey Shirley (Utah State University, USA) 

06/17/2013 Road Show: An Evocative Data Representation & Dissemination Approach 

Speaker: Dr. Jennifer Khamasi (University of Eldoret, Kenya) 

07/03/2013 Fireside Chat with Dr. Dwayne Huebner͒ 

Speaker: Dr. Dwayne Huebner (Professor Emeritus at Teachers 

College, Columbia University) 

07/03/2013 Visiting Scholar Lecture 
A Glimpse in the Unseen: Interpreting Multiple-Choice History Test Performance 
Speaker: Dr. Gabriel A. Reich (Secondary History Education, Virginia 
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Commonwealth University, USA) 
07/31/2013 Historizing Pedagogy͒ 

Speaker: Dr. Gert Biesta (University of Luxembourg) 

09/13/2013 Curriculum Studies in China 

Speaker: Dr. William Pinar 

09/17/2013 Michael Cromer Memorial Lecture 

Inuit Residential School Histories and the New Nunavut Social Studies Curriculum 
Speakers: Cathy McGregor, Liz Fowler, Heather E. McGregor, and Sarah Daitch 

09/26/2013 Research Café 

Conducted by Drs. William Doll & Donna Trueit 

Presenters: Drs. Peter Cole & Pat O’Riley 

09/26/2013 Reading and Writing Articles (3R) Workshop   

Workshop series for graduate students hosted by the EDCP Peer Advising Team 

10/04/2013 Nonviolent Engagements with Difference: Transforming Relational Dynamics in 

Education͒ 

Speaker: Professor Hongyu Wang (Oklahoma State University) 

11/04/2013 Historical Thinking for Effective Citizenship: A Perspective on the Concept of 

Perspective 

Speaker: Dr. Christian Laville (Laval University, Quebec) 

11/07/2013 Reading and Writing Articles (3R) Workshop   

Workshop series for graduate students hosted by the EDCP Peer Advising Team 

11/08/2013 Epistemological Pluralism in Higher Education: Ethical and Epistemological 

Challenges͒Speakers: Dr. Cash Ahenakew (UBC) and Dr. Vanessa Andreotti 

(University of Oulu, Finland) 

11/28/2013 Research Café: Conducted by Drs. William Doll & Donna Trueit 

Presenters: Drs. Samson Nashon & David Anderson 

12/13/2013 The Meaning of Curriculum is a Complicated Conversation: The Purpose of 

Curriculum is to Render a Complicated World View͒ 

Speaker: Dr. Peter Grimmett  

2014 

01/10/2014 Socially Responsible Approaches to Global Education Initiatives – First, Do No Harm 

Speaker: Dr. Shafik Dharamsi (UBC Faculty of Medicine) 

01/21/2014 Clearing Space for Multiple Voices:  HIV Vulnerability amongst South Asian 

Immigrant Women in the Greater Toronto Area 

Speaker: Dr. Roula Hawa (Queen’s University, Ontario) 

01/24/2014 Encounters with Alterity in Health Profession Education 

Speaker: Dr. Jacqui Gingras (Ryerson University, Ontario) 

01/28/2014 21st Century Home Economics: critical Southern thinking 

Speaker: Dr. Kerry Renwick (Victoria University, Australia) 

02/12/2014 Curriculum Reform in China: Historic Legacy, Current Debate, and Future Directions 

Speaker: Professor Zhang Hua (Hangzhou Normal University, China) 
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03/14/2014 Hannah Arendt’s Political Ethics and the Question of Totalitarianism 

Speaker: Dr. Hanah Spector (Pennsylvania State University) 

04/11/2014 Some Questions Concerning Ethics 

Speaker:  Dr. William E. Doll, Jr. (Visiting Professor at UBC, Emeritus Professor at 

Louisiana State University ) 

07/08/2014 Noted Summer Scholar Lecture 

Looking into the Hearts of Native Peoples: Nation Building as an Institutional 

Orientation for Graduate Education 

Speaker: Dr. Bryan Brayboy (Arizona State University, USA) 

07/30/2014 Visiting Scholar Lecture 

Digital Ethnography as a New Trend of Ethnographic Studies in Education in Brazil 

Carmen de Mattos (State University of Rio de Janeiro, Brazil) 

08/05/2014 Noted Summer Scholar Lecture  

Towards a Research-based Pedagogy 

Speaker: Professor Hua Zhang (Hangzhou Normal University, China) 

 

In addition to the speaker series members attest to the scholarly stimulation they receive from one 

another. As one respondent put it: 

 

Attendance at EDCP seminars and working with colleagues on doctoral supervision continues to 

provide opportunities for rich conversation, thereby indirectly enhancing my scholarship. The 

published work of my senior colleagues in curriculum theory and teacher education continues to be 

provocative to my own research. 

 

Research Funding Achievements 
The Research Funding Tables below show that EDCP has been consistently funded at over a million 

dollars per year since 2005, with the majority of the funds coming from Tri-Council sources. For the 

five years included in the review the total funding granted to members of the department totals 

$7,434,006 for an average of $1,239,001 per year. The Social Sciences and Humanities Council of 

Canada (SSHRC) has been the primary funder during this period. 

Whereas the Full Time Equivalent (FTE) members of the professoriate in EDCP has consistently 

declined during this period (2007-2008, 33; 2008-2009, 31; 2009-2010, 29; 2010-2011, 27.5; 2011-2012, 29; 

2012-2013, 28.6; and 2013-2014, 26) resulting in an average of 29.1 FTE, the departmental funding per 

FTE (2007-2008, $37,066; 2008-2009, $41,366; 2009-2010, $42,293; 2010-2011, $45,966; 2011-2012, $40,104; 

2012-2013, $43,936) has, except for a minor dip in 2011-2012, consistently increased to the point where 

its current average over the period is approximately $42,000 of funding per FTE, well above the 

provincial Tri-Council average that in 2011 was just below $19,000 per FTE. 

 

The Department of Curriculum and Pedagogy ranks second in the Faculty of Education for total 

funding and funding per Full Time Equivalent (FTE) behind the School of Kinesiology. Whereas the 

School of Kinesiology has more funding per FTE, it is important to note that their funding sources 
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(NSERC and CIHR) have significantly larger amounts of base funding. Base funding amounts for 

NSERC and CIHR in 2013 were nearly 2 billion dollars combined, whereas SSHRC’s base was 

approximately 345 million dollars. While this analysis only represents Tri-Council funding, the 

department is performing well given the accessible funding for research in education and receives 

over double the national FTE average for Tri-Council funds. 

 

Funding by Department - Faculty of Education 
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Average Funding by FTE - Faculty of Education 

 

Total Research Funding 
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Funding by Source - Department of Curriculum and Pedagogy 

 

Tri Council Funding 
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Average Funding by FTE - Department of Curriculum and Pedagogy 

 

Number of Projects - Department of Curriculum and Pedagogy 

 

 
Research Capacity 
Despite the activity within the department around scholarly contributions there is a need to increase 

its capacity. As one respondent noted,  

 

The single most important decisions affecting future scholarly vitality are hires.  We need people of 

the highest scholarly caliber and research potential, along with commitment and capacity to work 

and communicate with teachers. 
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Because of the disproportionate departmental responsibility for teacher education, a balance of 

support for faculty in their research is essential. One faculty member noted the need for an internal 

research grant facilitator.  

 

It would be useful to have a department grant facilitator (half-time?). It would likely lead to the 

acquisition of more research funds. The person could assist not only with applications, but also with 

the reports we have to write once we receive the grants.  

 

Another faculty member echoed the needed support for grant writing:  

 

My biggest concern is the lack of support with grant writing and other scholarship-related 

activities, etc. I often rely on Robert Olaj’s help but we need more support with applying for major 

grants. As the SSHRC success rate hovers around 20–25 percent, it means we need to apply many 

times before getting the money and we need more help with it. For example, it would be great if 

somebody could produce a budget for us (after we point out major expenses). For example, I know 

other Faculties provide more support for faculty members for grant related activities. The 

workshops OGPR offers are useful but having a person who can help you from the beginning to 

the end of the grant writing process would have been even more helpful. Robert cannot do it for 

the entire Faculty.  

 

Others also commented that the recent hiring of additional staff in OGPR, while ostensibly framed as 

a way of addressing this concern had not proved very effective because they lacked the local 

knowledge that would enable a departmental-based facilitator to be effective. In addition to research 

funding support, faculty members also underscored the necessity for new faculty members to meet 

the demands of graduate education. One member suggested the department,  

 

Introduce a policy that establishes reasonable parameters for the number of graduate students in the 

various subject fields that corresponds with the number of faculty members in those fields. These 

parameters should be indexed to the number of students required to run graduate courses in each 

area annually. (Alternatively, hire more faculty members to meet the demands.) Right now some 

faculty members are stretched to the limit with too many graduate students simply to meet the 

ongoing requirement of no fewer than 10 students per graduate course.  

 

An external observer noted that hiring should take place around research needs, suggesting that, 

“EDCP have a strategic plan around that, that not only engaged several EDCP faculty [but] brought in 

people from across our faculty, across UBC [who] said we’re going to also hire for this position people 

who are doing research in this area.” Another external respondent also made this suggestion because 

it would enable us “to look for . . . synergies we can find by working together that aren’t more work.  

They actually help us.” 

 

Research Collaborations 
Research collaborations occur primarily organically between members in the department inclusive of 

graduate students, members in the Faculty, university, nationally, and internationally. The 

department of “Curriculum and Pedagogy is significantly connected to all these major, evolving 

movements around arts based educational research, Indigenous education and digital literacies.” As 

one faculty member noted,  
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One project [I have] links directly to a SSHRC- funded project that I am currently working on (as 

Co-Investigator) with colleagues in the Faculty of Education (UBC), which investigates the 

complexities of becoming pedagogical in a teacher education program. Becoming pedagogical 

represents the past, present and future understanding of what it means to be a teacher for one 

never ‘becomes,’ but rather resides in a constant state of becoming pedagogical. 

 

EDCP has been very involved in a collaborative project that has included other members of the 

Faculty as well as York University, Canada and Moi University in Kenya. It has been noted that, 

“education and development work that people . . . are doing in Africa, that’s—in terms of 

international work that’s a really important area.” Coordinating efforts between UBC and Moi 

University, the Dadaab project is led by Samson Nashon and colleagues Rita Irwin, Cynthia Nicol, 

Karen Meyer, and Lisa Loutzenheiser. The two universities have agreed to develop a Diploma in 

Teacher Education with the following goals:  

a) to improve education for the children (particularly girls) of Dadaab;  

b) to support teachers to develop and augment their teaching competencies,͒to broaden 

opportunities for children/youth and teachers through enhanced education so that both 

the children/youth and the teachers qualify for subsequent academic opportunities;  

c) to interrupt the loss of further generations of Dadaab refugees to the limitations of the 

camp.  

Art education and a/r/tography are other areas where research collaborations have been significant. 

One respondent noted: 

[It is] very important for graduate students in the Faculty, provincially, nationally and 

internationally, to study in what we now call arts-based educational research. Though not so many 

years ago, we didn’t even have an expression like arts based educational research. A hub of arts 

based work in the department, and in some ways it began with the visual art educators in the 

department. But it has included others in various curricular disciplines, and it has reached out to lots 

and lots of people throughout the faculty. So I’ve been promoting for some time the need for the 

faculty to acknowledge that our Faculty of Education at UBC is now likely the pre-eminent location 

for arts-based education research in Canada certainly. Poetic inquiry—and again, poetry inquiry—

has emerged out of this arts-based education research. 

 

Another added: 

 

In addition to the classes, the one-on-one meetings with students, applicants, and visitors I have . . . 

no one may realize how extensive my informal teaching is, not only with registered students but also 

with the visiting students from China and with visiting faculty [as Visiting Scholars] from almost 

everywhere else. 

 

Yet another research collaboration consists of a bilateral arrangement between EDCP and Hangzhou 

Normal University in China. Here the work of Bill Pinar and Bill Doll intersects with that of Zhang 

Hua, the Dean of Education at Hangzhou, who is also a Visiting Scholar in EDCP. This bilateral 

arrangement sponsors research visits and exchanges looking at both the internationalization of 

curriculum and the reform of the Chinese curriculum in their education system. An extension of this 
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bilateral arrangement will include East China Normal University in Shanghai, Stellenbosch University 

in South Africa, University of Tampere in Finland, the State University of Rio in Brazil, and the 

Department of Curriculum and Pedagogy at UBC. The purpose of this world-wide international 

consortium is to provide faculty members and graduate students with educational opportunities to 

experience the life and culture of different parts of the world in order to understand better how the 

curriculum in their own locality can be internationalized to good effect.  
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Research and Teaching Awards:  
Achievements of EDCP Faculty, Sessionals and Staff 2008 – 2014 

 
Type Date of Dept. 

Announcement 

Name Details 

FACULTY 

Research 01/22/2008 Jolie Mayer-Smith NSERC PromoScience grant 

Jolie Mayer-Smith has been awarded a two-year NSERC PromoScience grant of 

$19,000/year ($38,000 in total) for her Intergenerational Landed-Learning on the Farm 

Project at UBC Farm. 

Research 02/07/2008 David Anderson, 

Cynthia Nicol & 

Team 

University Investment Fund 

Funded Proposal: to provide funding to develop a cost-recovery Master's Program in 

Museum Education 

Lead Applicants: David Anderson, CUST | Cynthia Nicol, CUST 

Co-Applicants: Jolie Mayer-Smith, CUST | Kit Grauer, CUST | Samson Nashon, 

CUST | Bob Hapke CUST | Jim Gaskell, CUST | Jo-Ann Archibald, NITEP 

Awarded: $60,000 (for program and course development)  

Research 02/07/2008 Jim Gaskell University Investment Fund 

Funded Proposal: to develop cross faculty programs in Educational Leadership originating 

from EPLT 

Lead Applicant: Jim Gaskell, CUST  

Team Member: Harry Hubball, CUST  

Awarded: $100,000  

Research 02/07/2008 Rita Irwin University Investment Fund 

Funded Proposal: to further develop our undergraduate teacher education program 

Lead Applicant: Rita Irwin, CUST  

Awarded: $100,000  

Research 02/26/2008 Linda Farr Darling Teaching and Learning Enhancement Fund (TLEF) 

Project Title: Preparing Teachers for Rural Settings: Place-based Pedagogy and Global 
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Perspectives 

PI: Linda Farr Darling, CUST 

Awarded: $11,550 

Research 02/26/2008 Rita Irwin Teaching and Learning Enhancement Fund (TLEF) 

Project Title: Developing WordPress for on-line Pedagogy, Curricular Innovation and 

Cross-campus Implementation 

PI: Rita Irwin, CUST 

Awarded: $42,100 

Research 04/01/2008 Penney Clark & Peter 

Seixas 

SSHRC Strategic Knowledge Cluster Grant 

Project Title: The History Education Network / Histoire et Éducation en Réseau 

(THEN/HiER) 

PI: Penney Clark, EDCP 

CIs: Peter Seixas, EDCP| Margaret Conrad, U of New Brunswick | Kevin Kee, Brock 

| Jocelyn Létourneau, Laval | Stéphane Lévesque, U  of Ottawa | Ruth Sandwell, 

OISE/UT | Amy von Heyking, U of Lethbridge 

Awarded: $2.1 Million| 7 years 

Research 04/08/2008 Susan Gerofsky UBC Hampton Fund Research Grant 

Project Title: Developing Kinesthetic Diagnostic and Remedial Tools for Secondary School 

Mathematics Using Gesture 

PI: Susan Gerofsky, CUST 

Awarded: $34,745 

Research 04/08/2008 Samson Nashon UBC Hampton Fund Research Grant 

Project Title: Educating about Hazards of Choking 

PI: Samson Nashon, CUST 

CI: Jeffrey Ludemann, Faculty of Medicine 

Awarded: $50,350 

Research 04/08/2008 Donal  

O Donoghue 

Faculty of Education HSS Research Grant 

Project Title: Engaging Masculinities in Art Education During Inter-War Years in 

Canada: The Case of Elite Boys Schools 1918-1939 

PI: Donal O Donoghue, CUST 
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Awarded: $6,960 

Research 04/08/2008 Susan Gerofsky Faculty of Education HSS Conference Travel Grant 

Conference: The International Commission on Mathematical Instruction (ICMI): 

International Congress on Mathematical Education 

Research 04/08/2008 Scott Goble Faculty of Education HSS Conference Travel Grant 

Conference: International Society for Music Education (ISME): 28th World Conference: 

Music at All Ages 

Research 04/08/2008 Donal  

O Donoghue 

Faculty of Education HSS Conference Travel Grant 

Conference: International Society for Education through Art (InSEA): 32nd InSEA World 

Congress: Mind+Media +Heritage 

Research 04/30/2008 Rita Irwin & Team SSHRC Standard Research Grant 

Project Title: Becoming Pedagogical through A/r/tography in Teacher Education 

PI: Rita Irwin, CUST 

CIs: Peter Gouzouasis, CUST | Kit Grauer, CUST | Donal O Donoghue, CUST | 

George Belliveau, LLED | Carl Leggo, LLED | Stephanie Springgay, Pennsylvania 

State University 

Awarded: $147,600 

Research 04/30/2008 David Anderson SSHRC Standard Research Grant 

Project Title: Using Metaphor to Develop Metacognition in Relation to Scientific Inquiry in 

High School Science Laboratories 

PI: Greg Thomas, U of Alberta 

CI: David Anderson, CUST  

Awarded: $101,000 

Research 04/30/2008 Susan Gerofsky SSHRC Standard Research Grant 

Project Title: Digital Mathematical Performance 

PI: George Gadanidis, University of Western Ontario 

CIs: Susan Gerofsky, CUST | Marcelo Borba, State University of Sao Paulo | 

Cornelia Hoogland, University of Western Ontario | Janette Hughes, University of 

Ontario Institute of Technology 

Awarded: $127,998 
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Research 07/11/2008 Stephen Petrina & 

Brent Davis 

CFI Leaders Opportunity Fund Grant 

Stephen Petrina and Brent Davis, Professors in CUST, along with Mary Bryson, 

Professor in ECPS, have been awarded a CFI LOF grant which, when combined 

with the matching BC Knowledge Development Fund contribution to the project 

and other funds, will provide $200,000 to develop a "Learning Sciences and 

Technologies Research Lab" or LSTRL. This lab will be among the first facilities in 

Canada oriented toward examining how the unique qualities of new digital 

technologies, and the way in which we interact with these technologies, affect 

learning in classrooms, workplaces and beyond. 

Research 04/01/2009 Penney Clark SSHRC Standard Research Grant 

Project Title: Textbooks must reflect Canada: An historical investigation of post World War 

II textbook publishing and English-Canadian identity 

PI: Penney Clark, EDCP 

Awarded: $96,000 

Research 05/08/2009 Brent Davis SSHRC Standard Research Grant 

Project Title: A study of mathematics teachers' knowledge of implicit associations, their 

pedagogical emphases, and their students' engagements with mathematics 

PI: Brent Davis, EDCP 

Awarded: $163,424 

Research 05/08/2009 Donal O Donoghue SSHRC Standard Research Grant 

Project Title: Place-making practices and place-cultures in boys' schools 

PI: Donal O Donoghue, EDCP 

Awarded: $83,478 

Research 05/08/2009 Stephen Petrina & 

Franc Feng 

SSHRC Standard Research Grant 

Project Title: Learning technologies & media across the lifespan 

PI: Stephen Petrina, EDCP 

CI: Franc Feng, EDCP 

Awarded: $139,900 

Research 05/08/2009 William Pinar SSHRC Standard Research Grant 

Project Title: Curriculum studies in China and India 

PI: William Pinar, EDCP 
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Awarded: $155,000 

Research 05/08/2009 Dennis Sumara SSHRC Standard Research Grant 

Project Title: Developing critical awareness of normative structures: A study of senior 

learners' engagement with literary reading and memoir writing practices 

PI: Rebecca Luce-Kapler, Queens U 

CI: Dennis Sumara, EDCP 

Awarded: $124,604 

Research 05/08/2009 Kit Grauer SSHRC Research/Creation Grants in Fine Arts 

Project Title: Catch and release: Mapping stories of geographic and cultural transition 

PI: Ruth Beer, Emily Carr University 

CIs: Kit Grauer, EDCP | Jim Budd, Emily Carr University 

Awarded: $250,000 

Research 05/11/2009 Stephen Petrina UBC Hampton Fund Research Grant 

Project Title: Hollywood Hospital 1919-1975: Disciplining class, disability, race, gender, 

sexuality and professional practice 

PI: Leslie Roman, EDST 

Co-I: Stephen Petrina, EDCP 

Research 05/13/2010 Joy Butler SSHRC Standard Research Grant 

Project Title: A study of situated ethics through inventing games: Teacher perspectives and 

student learning 

PI: Joy Butler, EDCP 

Co-Is: Brent Davis, U of Calgary | Timothy Hopper, UVic 

Awarded: $125,775 

Research 05/13/2010 Marina Milner-

Bolotin 

SSHRC Standard Research Grant 

Project Title: Personal epistemologies as barriers and facilitators to learning by Science and 

Engineering undergraduate students 

PI: Calvin Kalman, Concordia 

Co-Is: Marina Milner-Bolotin, EDCP | Mark Aulls, McGill | Bruce Shore, McGill | 

Tetyana Antimirova, Ryerson 

Awarded: $139,654 
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Research 05/13/2010 Samson Nashon & 

David Anderson 

SSHRC Standard Research Grant 

Project Title: Teacher pedagogy and school culture: The effect of student learning on science 

teachers' teaching and culture in East Africa 

PI: Samson Nashon, EDCP 

CI: David Anderson, EDCP 

Awarded: $181,390 

Research 05/13/2010 Cynthia Nicol SSHRC Standard Research Grant 

Project Title: Points of viewing into culturally responsive non-Aboriginal teacher education 

PI: Lisa Korteweg, Lakehead University 

CI: Cynthia Nicol, EDCP 

Awarded: $29,383 

Research 05/13/2010 William Pinar SSHRC Standard Research Grant 

Project Title: Curriculum policy in an Afrocentric school: Care of the self during 

globalization 

PI: Taylor Webb, EDST 

CI: Kalervo Gulson, EDST | William Pinar, EDCP 

Awarded: $105,785 

Research 05/13/2010 Jolie Mayer-Smith NSERC Promo Science Grant 

Project Title: Intergenerational landed learning on the farm program 

PI: Jolie Mayer-Smith, EDCP 

Awarded: $80,100 | over 3 years 

Research 03/30/2011 

 

Linda Farr Darling Ministry of Education Funding 

Linda Farr Darling has acquired $300,000 funding from the Ministry of Education 

toward her work in rural education.  

Research 04/06/2011 Marina Milner-

Bolotin & Samson 

Nashon 

Hampton Research Fund 

Project Title: Best Technology-Based Science Instructional Practices in Canadian and 

Korean Secondary Teacher Education Programs 

PI: Marina Milner-Bolotin, EDCP 

CI: Samson Nashon, EDCP 

Awarded: $10,000 
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Research 04/07/2011 Susan Gerofsky SSHRC Standard Research Grant 

Project Title: Multimodal, multisensory mathematics learning 

PI: Susan Gerofsky, EDCP 

CI: Nathalie Sinclair, SFU 

Awarded: $159,500 

Research 05/18/2011 Susan Gerofsky Teaching and Learning Enhancement Fund  

Project Title: Learning to teach in an outdoor classroom 

PI: Susan Gerofsky, EDCP 

Awarded: $40,000 

Research 10/04/2011 Jolie Mayer-Smith Landed Learning Video profiled in UBC's big campaign 

UBC has just launched the largest fundraising and alumni engagement campaign in 

Canadian history and the Landed Learning is profiled along with the video.  

Research 11/07/2011 Jolie Mayer-Smith NSERC Funding 

Jolie Mayer-Smith is part of a large inter-faculty NSERC-CREATE project for $1.65 

million that began in September 2011. This project was funded by NSERC in July 

2011 and is called TerreWEB (Terrestial Research on Ecosystems and World-wide 

Education and Broadcast). It is a large cross-discipline science communication 

initiative funded by NSERC to advance communication about global and 

environmental science and science issues through preparing graduate students who 

can translate and share their research knowledge. 

Research 01/31/2012 Penney Clark SSHRC Aid to Research Workshops & Conferences 

Symposium Title: Museums as sites of historical consciousness 

PI: Penney Clark, EDCP 

Awarded: $25,000 

Research 02/13/2012 Marina Milner-

Bolotin, Cynthia Nicol 

& Elizabeth Love 

Teaching and Learning Enhancement Fund  

Marina Milner-Bolotin, Cynthia Nicol & Elizabeth Love have been awarded a TLEF 

grant of  $39,352.82 for their project “Turning Teacher Candidates to Inquiry: 

Improving Preparation of Future K-12 Teachers in Mathematics and Science 

through Active Technology Engagement”  

Research 02/13/2012 Samia Khan UBC Peter Wall Solutions Initiatives Grants 

Samia Khan received a $267,000 award ($89K, renewable for three years), for her 
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project, Funds for Vancouver’s Inner-City Youth, collaboration with a local 

children’s organization, to develop and evaluate out-of-school programming for at-

risk inner city youth and their families in Vancouver. 

Research 04/04/2012 Susan Gerofsky, Julia 

Ostertag, Chessa 

Adsit-Morris, Jolie 

Mayer-Smith 

Teaching and Learning Enhancement Fund  

Susan Gerofsky and her team have been awarded $50,120 from the 2012 Teaching 

and Learning Enhancement Fund (TLEF) for their proposal "Learning to teach in an 

outdoor classroom."  

Research 05/01/2012 David Anderson  SSHRC Insight Grant 

David Anderson has won a total of $127,501 over three years for a project 

"Understanding visitors' long-term memories through museum experiences and nostalgic 

responses” 

Research 05/01/2012 Kit Grauer SSHRC Insight Grant 

Kit Grauer has won a total of $215,340 over three years for a project “Citizens of 

tomorrow: investigating the impact of community media arts practice on marginalized urban 

youth” 

Research 05/09/2012 Lisa Loutzenheiser Jacqueline Farquhar Endowment for Children's Mental Health Fund Award 2012 

Lisa Loutzenheiser has been awarded $2,200 from the Jacqueline Farquhar 

Endowment for Children's Mental Health for her project, "LGBTQ youth in informal 

educational settings: What can they tell counsellors and teachers about school 

climate and harassment?" 

Research 06/02/2012 Linda Peterat & Jolie 

Mayer-Smith 

Canadian Network for Environmental Education and Communication (EECOM) 
Award for Outstanding Postsecondary Individuals  2012 

Linda Peterat (Professor Emerita) and Jolie Mayer-Smith (Professor) have been 

awarded the 2012 Canadian Network for Environmental Education and 

Communication (EECOM) Award for Outstanding Postsecondary Individuals for 

their work in developing innovative environmental education programs and 

fostering knowledge of ecological principles and ethics. This award was for their 

collaborative work in providing 10 years of innovative programming and leadership 

in environmental education and communication through the Landed Learning on 

the Farm for the Environment project. 

Research 06/11/2012 Ann Anderson SSHRC Aid to Research Workshops & Conferences 

Workshop Title: The intersection of language, learning and culture in early childhood: 

Home, school and community contexts 
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CI: Ann Anderson, EDCP | Jim Anderson, LLED | Jan Hare, LLED | Marianne 

McTavish, LLED  

Awarded: $20,600 

Research 09/06/2012 Cynthia Nicol, Rita 

Irwin, Karen Meyer & 

Samson Nashon 

UBC Hampton Partnership Development Grant 

Cynthia Nicol, Rita Irwin, Karen Meyer, and Samson Nashon have been awarded a 

UBC Hampton Partnership Development Grant of $10,000 to support their 

project Developing a Knowledge Creation and Research Mobilization Partnership for 

Studying Teacher Learning within a Refugee Camp (the Dedaab project). 

Research 02/18/2013 Tracy Friedel CIHR Grant 

Project Title: Miyonohk âyâwin kiskinwahamâtowin (a many sided thing): Outdoor 

education, injury prevention and Edmonton’s First Nation, Métis and Inuit youth 

Principal Applicant: Tracy Friedel 

Co-applicants:  Dale Friedel | Cynthia Jardine 

Awarded: $312,033 

Project Title: Engaging Aboriginal Youth in Tobacco Prevention Using Social Media 

Principal Applicant:  Jardine, Cynthia 

Co-Applicants:  Friedel, Tracy | Given, Lisa; | Nykiforuk, Candace 

Awarded: $10,000 

Research 02/25/2013 Marina Milner-

Bolotin & Team 

Teaching and Learning Enhancement Fund  

Project Title: Turning Teacher-Candidates to Inquiry: Improving Preparation of Future K-

12 Teachers in Mathematics and Science through Active Technology Engagement - 2nd year 

Principal Applicant: Marina Milner-Bolotin, EDCP 

Team Members: Cynthia Nicol, EDCP | Heather Fisher (EDCP Graduate Student) | 

Alexandra MacDonald (EDCP Graduate Student) 

Awarded: $55,227 

Research 02/25/2013 Susan Gerofsky & 

Team 

Teaching and Learning Enhancement Fund  

Project Title: Learning to Teach in an Outdoor Classroom - 3rd year 

Principal Applicant: Susan Gerofsky, EDCP 

Team Members: Jolie Mayer-Smith, EDCP | Andrew Riseman (LFS) | Julia Ostertag 

(EDCP Graduate Student) | Chessa Adsit-Morris (EDCP Graduate Student) | Kate 

Petrusa (EDCP Graduate Student) 
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Awarded: $62,551 

Research 04/03/2013 Jolie Mayer-Smith NSERC PromoScience Grant 

Project title: The Intergenerational Landed Learning on the Farm Project 

Principal Applicant: Jolie Mayer-Smith, EDCP 

Awarded: $150,000  | over 3 years (for continuation of project) 

Research 04/09/2013 Cynthia Nicol  

& Team 

SSHRC Insight Grant 

Project Title: Living, learning and teaching in a refugee camp 

Principal Applicant: Cynthia Nicol, EDCP 

Co-Applicants: George Belliveau, LLED | Rita Irwin, EDCP | Karen Meyer, EDCP | 

Samson Nashon, EDCP 

Awarded: $459,403 | 4 years 

Research 04/09/2013 Peter Gouzouasis 

& Team 

SSHRC Insight Grant 

Project Title: What matters most: The effects of music making on adolescents in the 21st 

century 

Principal Applicant: Peter Gouzouasis, EDCP 

Co-Applicants: Scott Goble, EDCP | Martin Guhn, HELP (UBC) | Rita Irwin, EDCP 

| Susan O'Neill, SFU  

Collaborators: Karen Lee, EDCP | Slava Senyshyn, SFU  

Awarded: $223,075 | 3 years 

Research 05/21/2013 Kit Grauer SSHRC Insight Grant 

Project Title: Trading routes: Grease trails, oil pipelines  

Principal Applicant: Ruth Beer, Emily Carr Institute of Art & Design (ECIAD) 

Co-Applicants: Kit Grauer, EDCP | Glen Lowry, ECIAD 

Awarded: $310,803 | 4 years 

Research 06/19/2013 Samia Khan SSHRC Insight Development Grant 

Project Title: Inquiry into the Nexus of Socially Effective Learning for Sustainability 

(INSELS) 

Principal Applicant: Rob VanWynsberghe, EDST 

Co-Applicant: Samia Khan, EDCP 

Awarded: $49,893 
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Research 10/31/2013 Rita Irwin Faculty of Education HSS Research Dissemination Grant 

Project Title: A/R/Tography in Teacher Education 

PI: Rita Irwin, EDCP 

Awarded: $5,833 

Research 10/31/2013 Marina Milner-

Bolotin 

Faculty of Education HSS Research Dissemination Grant 

Project Title: From More Gadgets to Better Teaching: Improving Science Education 

through Effective Use of Educational Technologies 

PI: Marina Milner-Bolotin, EDCP 

Awarded: $5,833 

Research 10/31/2013 Cynthia Nicol Faculty of Education HSS Research Dissemination Grant 

Project Title: Culturally Responsive Approaches to Teaching and Learning Mathematics  

Co-Applicants: Cynthia Nicol, EDCP | Jo-ann Archibald, EDST 

Awarded: $5,833 

Research 05/06/2014 Stephen Petrina & 

Franc Feng 

SSHRC Insight Grant 

Project Title: How we Learn Media & Technologies: Design & Engineering Cognition 

Applicant: Stephen Petrina, EDCP  

Collaborator: Franc Feng, EDCP  

Awarded: $371,406 | 5 years 

Research 05/13/2014 Rita Irwin & Linda 

Farr Darling 

SSHRC Partnership Development Grant 2014 

Project Title: Pedagogical Assemblage: Building and sustaining teacher capacity through 

mentoring programs in British Columbia  

Co-Applicants: Linda Farr Darling, EDCP  

Collaborators: Alison Davies, BC Teachers' Federation | Charlie Naylor, BC 

Teachers' Federation | Shawna Faber, ECPS | Keith McPherson, TEO  

PDG Partner Organizations: BC Ministry of Education | BC School Superintendents 

Association | BC Teachers' Federation | TEO 

Awarded: $200,000 | 3 years  

Research 05/27/2014 Penney Clark HSS Seed Grant 2014 

Project Title: “It pays to satisfy your customers:” The Firm of Copp Clark and Textbook 

Publishing in Canada, 1841-1963 
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PI: Penney Clark, EDCP 

Awarded: $6.951 

Research 06/19/2014 Samson Nashon SSHRC Insight Development Grant 

Project Title: Learning as boundary crossing practice: An exploratory study of immigrants 

in the engineering profession in Canada  

Applicant: Hongxia Shan, EDST  

Collaborators: Samson Nashon, EDCP | James Jenness, BCIT | Karen Sheehan, BCIT 

| Thomas Tannert, Engineering, UBC  

Awarded: $74,975 | 2 years  

Research 06/27/2014 Susan Gerofsky CST Inspired Learning Grant 

Susan Gerofsky, whose PLAYbook cross-faculty, community-engaged project has 

won a CST Inspired Learning grant <http://learningproject.cst.org>. The PLAYbook 

team, consisting of Susan Gerofsky, Kris Fox, a landscape architect, and Mariana 

Brussoni, an assistant professor of Pediatrics and Public Health at the Faculty of 

Medicine) is an interdisciplinary collaboration of UBC researchers and students 

working in close partnership with the Vancouver School Board and parents, 

teachers and kids at schools. Each team member has a passion for creating dynamic 

outdoor public spaces that promote health and educational experiences for children 

and improve the social and ecological wellbeing of communities.  

Recognitions & 

Achievements 

05/06/2008 Gaalen Erickson Association of British Columbia Deans of Education (ABCDE) Award for Teacher 
Educator of the Year 2008 

Recognitions & 

Achievements 

05/09/2008 Cynthia Nicol John & Doris Andrews Research Development Award 2008 

Cynthia Nicol, Associate Professor in CUST, has been awarded the 2008 John & 

Doris Andrews Research Development Award. This award is designed for projects 

that have an impact on the community and make a contribution to society.  

Cynthia's project, entitled Tluu (The Canoe) and Mathematics Teaching and 

Learning, is a collaboration with the Haida Gwaii Museum at Qa’y Llnagaay and 

Haida Gwaii School District No. 50.  

Recognitions & 

Achievements 

11/03/2008 Wayne Ross Critics Choice Award from the American Educational Studies Association 

Wayne Ross received a Critics Choice Award from the American Educational 

Studies Association for his and R. Gibson's book "Neoliberalism and Education 

Reform" published in 2007 by Hampton Press. 
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Recognitions & 

Achievements 

11/13/2008 Rita Irwin UBC Killam Award for Excellence in Mentoring 2008-2009 

Recognitions & 

Achievements 

12/15/2008 Kit Grauer Canadian Art Educator of the Year by the Canadian Society for Education through 
Art 

Recognitions & 

Achievements 

05/04/2008 Peter Seixas UBC Killam Teaching Award 2007-2008 

Recognitions & 

Achievements 

10/23/2008 Penney Clark Innovator of the Year Award from the BC Social Studies Teachers Association 

Recognitions & 

Achievements 

05/04/2009 Tony Clarke Murray Elliot Award for Outstanding Service in Education 2008 

Recognitions & 

Achievements 

05/04/2009 Anna Kindler International Ziegfeld Award from the United States Society for Education 
through Art 

Recognitions & 

Achievements 

05/04/2009 Anne Phelan UBC Killam Teaching Award 2008-2009 

Recognitions & 

Achievements 

05/19/2009 Tony Clarke Association of British Columbia Deans of Education (ABCDE) Award for Teacher 
Educator of the Year 2009 

Recognitions & 

Achievements 

10/01/2009 Linda Farr Darling Eleanor Rix Professorship for Rural Teacher Education 

Linda Farr Darling has been appointed to the Eleanor Rix Professorship for Rural 

Teacher Education. The position was made possible by the Rix family's recent 

donation of two and a half million dollars to the Faculty of Education. Research and 

initiatives will focus on better understanding rural resources, strengths and needs, 

so we can better prepare, recruit and support teachers to work effectively with 

students in these communities. 

Recognitions & 

Achievements 

04/29/2009 Linda Farr Darling & 

Rita Irwin 

UBC's West Kootenay Teacher Education Program (WKTEP) 

On April 29, 2009, Dr. Rob Tierney, Dean of the Faculty of Education at UBC, and 

Marilyn Luscombe, President of Selkirk College, signed a Memorandum of 

Understanding (MOU) in Castlegar, securing the continuation of UBC's West 

Kootenay Teacher Education Program (WKTEP) at the Selkirk College. 

Recognitions & 

Achievements 

11/26/2009 Gaalen Erickson Murray Elliot Award for Outstanding Service in Education 2009 

Recognitions & 

Achievements 

01/28/2010 Penney Clark Emerging Media Award (EMA) 

Among 600 submissions from 26 countries, Idéeclic has received an award for 
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outstanding achievement for the development of a website for The History 

Education Network/Histoire et Éducation en Réseau (THEN/HiER). This Summit 

International Award recognizes the company as among the very best in its 

Emerging Media Award (EMA) competition. 

THEN/HiER is a collaborative network of diverse professionals in the fields of 

history, history education and history teaching in Canada whose goal is to bring 

together people from across Canada to inform, carry out, critique, and implement 

research into history education. 

Recognitions & 

Achievements 

03/15/2010 Tony Clarke 3M Teaching Fellowship 

Tony Clarke, Professor in EDCP, is being awarded this year's 3M Teaching 

Fellowship. This award is recognized as Canada's most prestigious teaching award.  

Recognitions & 

Achievements 

04/19/2010 Marina Milner-

Bolotin 

Canadian Association of Physics Medal for Excellence in Teaching 
Undergraduate Physics 2010 

Marina Milner-Bolotin, Assistant Professor in EDCP, has been awarded the 2010 

Canadian Association of Physicists Medal for Excellence in Teaching Undergraduate 

Physics. 

Recognitions & 

Achievements 
05/01/2010 Donal O Donoghue Manual Barkan Memorial Award 

Donal O Donoghue has been awarded the Manual Barkan Memorial Award for his 

outstanding article in a National Art Education Association (USA) journal. The 

award is given annually to one author whose article in either Studies in Art 

Education or Art Education is deemed to have extraordinary scholarly merit to the 

field of art education. His award recognizes his single authored 2009 article 

entitled:  “Are we asking the wrong questions in arts-based research?” Studies in 

Art Education, 50 (4): 352-368. (50th Anniversary Issue).  

Recognitions & 

Achievements 
05/12/2010 Harry Hubball Institute for the Scholarship of Teaching and Learning  

Effective July 1, 2010, Harry Hubball, Associate Professor in EDP, will take on the 

role of Senior Advisor, Teaching and Learning and Academic Director pro tem of the 

Institute for the Scholarship of Teaching and Learning (CTLT). 

Recognitions & 

Achievements 

09/02/2010 Wayne Ross AESA Critics Choice Book Award 2010 

Wayne Ross received a 2010 Critics Choice Award from the American Educational 

Studies Association (AESA) for his and S. Mathison’s book "Batt;ground schools”. 

Mathison, S., & Ross, E. W. (Eds.). (2008). Battleground schools (Vols. 1-2). Westport, 

CT: Greenwood Press.  
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Recognitions & 

Achievements 
04/06/2011 David Anderson AERA Learning Environments SIG – Best Presented Paper 2010 

David Anderson and his co-author, Geoff Thomas, have been awarded the prize for 

the "best presented paper" at the 2010 AERA Learning Environments SIG. The paper 

is entitled: "Changing the metacognitive orientation of a classroom learning 

environment to enhance students' metacognition regarding Chemistry learning."  

Recognitions & 

Achievements 
09/02/2011 Wayne Ross AESA Critics Choice Book Award 2011 

Wayne Ross’s book "Critical Theories, Radical Pedagogies and Social Education," co-

edited with Abraham DeLeon (U of Texas at San Antonio) received a 2011 Critics 

Choice Book Award from the American Educational Studies Association.  

Recognitions & 

Achievements 
10/24/2011 David Anderson & 

Cynthia Nicol 

Master’s Degree in Museum Education 

David Anderson and Cynthia Nicol have recently put together a new UBC master's 

degree in Museum Education. This very innovative degree program, that went 

through all the UBC channels with flying colours, was recently given Ministry 

approval in August.  

Recognitions & 

Achievements 

03/07/2012 Kit Grauer June King McFee Award 

Kit Grauer received the June King McFee Award on Mar 2, 2012 at the NAEA 

Conference. The McFee Award is given annually to honor an individual who has 

made distinguished contributions to the profession of art education, one who has 

brought distinction to the field through an exceptional and continuous record of 

achievement in scholarly writing, research, professional leadership, teaching, or 

community service. 

Recognitions & 

Achievements 

04/18/2012 Peter Grimmett Association of British Columbia Deans of Education (ABCDE) Award for Teacher 
Educator of the Year 2012 

Peter Grimmett has been given the Association of British Columbia Deans of 

Education (ABCDE) 2012 Award for Teacher Educator of the Year. Peter is the third 

recipient (after Gaalen Erickson and Tony Clarke) from EDCP to receive this 

recognition, and will be receiving the award at a special ceremony on May 4. 

Recognitions & 

Achievements 

06/04/2012 Jolie Mayer-Smith & 

Linda Peterat 

Canadian Network for Environmental Education and Communication (EECOM) 
Award 2012 

Linda Peterat (Professor Emerita) and Jolie Mayer-Smith (Professor) have been 

awarded the 2012 Canadian Network for Environmental Education and 

Communication (EECOM) Award for Outstanding Postsecondary Individuals for 

their work in developing innovative environmental education programs and 
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fostering knowledge of ecological principles and ethics. This was announced at 

CSSE last week in Waterloo, Ontario. 

Recognitions & 

Achievements 

06/24/2012 Peter Seixas Diamond Jubilee Medal Award 

Peter Seixas, Professor and CRC Chair, received from the Governor General of 

Canada, Dr. David Johnston, a Queen Elizabeth II Diamond Jubilee Medal for 

"dedicated service to your peers, to your community and to Canada." 

Recognitions & 

Achievements 

09/05/2012 Don Krug University Sustainability Fellow 

Don Krug has been named a university sustainability fellow in the UBC University 

Sustainability Institute’s Teaching & Learning Fellowship Program. This represents 

an important university-wide recognition of the contribution that Don and his 

EDCP colleagues are making to environmental sustainability at UBC. 

Recognitions & 

Achievements 

10/18/2012 Penney Clark & 

Stephen Petrina 

Founders' Prize by the Canadian History of Education Association 2012 

Penney Clark and Stephen Petrina (with Mona Gleason of EDST) have been 

awarded the 2012 Founders' Prize by the Canadian History of Education 

Association. Their award winning article, Clark, P., Gleason, M., & Petrina, S. 

(2012) "Preschools for science: The Child Study Centre at the University of British 

Columbia, 1960-1997," can be found in the History of Education Quarterly, 52 (1), 29-

61.  

Recognitions & 

Achievements 

11/15/2012 Bill Pinar Tier 1 CRC renewal 

Bill Pinar, Professor in EDCP, has his Tier 1 Canada Research Chair in Curriculum 

Studies renewed. 

During his first term, Bill's research focused on curriculum studies in South Africa, 

Brazil, and Mexico. These three nations’ colonial histories, he argued, rendered them 

compelling to North Americans preoccupied with social justice. Similar projects in 

China and India – whose distinctive fields of curriculum studies promise to exert 

worldwide influence - are now underway. In separate but theoretically intersecting 

projects, Bill continues to study the concepts of 

cosmopolitanism, internationalization, and disciplinarity and their significance for 

curriculum studies not only in the above nations, but in the United States and 

Canada as well. 

Recognitions & 

Achievements 

12/03/2012 Samson Nashon & 

David Anderson 

STEM International Conference – Best Paper Award 2012 

At the recent 2012 STEM international conference in Beijing, Samson Nashon and 

David Anderson were given the Best Paper Award for their paper titled: Teacher 
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Change: The Effect of Student Learning on Science Teachers' Teaching in Kenya. 

Recognitions & 

Achievements 

01/22/2013 Kit Grauer NAEA National Art Educator Award 

Kit Grauer has been chosen as the NAEA National Art Educator award recipient for 

her leadership, commitment and service to the profession.  

Recognitions & 

Achievements 

01/22/2013 Rita Irwin NAEA Pacific Region Higher Education Art Educator Award & NAEA Elliot 
Eisner Lifetime Achievement Award 

Rita Irwin has been named the NAEA Pacific Region Higher Education Art 

Educator Award winner and has also been awarded the NAEA Elliot Eisner 

Lifetime Achievement Award (a tremendous honor, only the third time the award 

has been given).  

Recognitions & 

Achievements 

01/25/2013 Bill Pinar & Bill Doll Louisiana State University - The William Pinar and William Doll Curriculum 
Theory Project Conference Room 

The work of Bill Pinar and Bill Doll will be honored at Louisiana State University on 

May 9, 2013 with a symposium on the Internationalization of Curriculum. In 

addition, the ceremony will also include the transfer of the personal papers of Bill 

Doll and Bill Pinar to the Louisiana State University Hill Memorial Archives. 

Recognitions & 

Achievements 

02/19/2013 Marina Milner-

Bolotin 

American Association of Physics Teachers certificate of recognition 

Marina Milner-Bolotin was awarded a certificate of recognition for her stellar 

contributions to the American Association of Physics Teachers. 

Recognitions & 

Achievements 

05/17/2013 Linda Farr-Darling ABCDE Teacher Educator Award for Outstanding Service 2013 

Linda Farr Darling is the winner of the Teacher Educator award for outstanding 

service, presented by the Association of BC Deans of Education (ABCDE). Dr. Farr 

Darling is the Eleanor Rix Professor of Rural Education. The position builds on Linda's 

work with a well-established Faculty of Education/UBC teacher education cohort 

located in the West Kootenays in the southeastern corner of British Columbia 

(WKTEP). She has provided exceptional mentoring of pre-service teachers whose 

aim is to teach in rural schools. She is also instrumental in bringing several exciting 

new changes to UBC’s teacher education programs. 

Recognitions & 

Achievements 

05/31/2013 Penney Clark & 

Wayne Knights 

CAFE Award 

Penney Clark, and her co-author Wayne Knights (a former doctoral student in 

EDCP), have been awarded the 2013 Canadian Association of Foundations in 

Education (CAFE) publication award for: 

Clark, Penney and Wayne Knights. “‘Gringo Operations’: Nationalism and Capital 
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in Canadian Educational Publishing, 1970-1981.” Journal of Canadian Studies/Revue 

d’études canadiennes, 45(2) (Spring 2011): 123-161.  

Recognitions & 

Achievements 

10/15/2013 Sandrine Han & 

students 

Virtual World Best Practice in Education (VWBPE) 2013 Awards 

2nd place in VWBPE 2013 People’s Choice for Best Presentation, and 3rd place in 

VWBPE 2013 Film and Machinima Awards. 

Recognitions & 

Achievements 

10/30/2013 Harry Hubball University Senior Appointments Committee 

Harry Hubball has been appointed to the University Senior Appointments 

Committee (SAC). This is a tremendous recognition by central administration of 

Harry's wealth of experience both within and without UBC. 

Recognitions & 

Achievements 

11/28/2013 Linda Farr Darling Murray Elliott Award for Outstanding Service to Teacher Education 

Linda Farr Darling is the 2013 recipient of the Murray Elliott Service Award for 

Outstanding Service to the Teacher Education Program. Linda is perhaps best 

known for her leadership in reforming teacher education in our Faculty, particularly 

in regard to her work with the CITE (Community of Inquiry in Teacher Education) 

elementary cohort - a cohort that has been pivotal in changing how we understand, 

question and enact teacher education in our Faculty. In addition to this innovative 

work, she is also well known for her leadership with the West Kootenay Teacher 

Education Program (WKTEP) in Castlegar.  

Recognitions & 

Achievements 

02/09/2014 Don Krug UBC Sustainability Initiative (USI) Teaching & Learning Fellow 2014 

Recognitions & 

Achievements 

05/02/2014 Peter Grimmett Canadian Association of Teacher Education (CATE) Award for Excellence in 
Research in Teacher Education 

Peter Grimmett has been selected as the recipient of the Canadian Association of 

Teacher Education (CATE) Award for Excellence in Research in Teacher Education.   

This lifetime achievement award recognizes Peter as a leader in the field of teacher 

education; the award committee acknowledged the quantity and quality of Peter’s 

research as well as its significance locally, nationally and internationally.   

Recognitions & 

Achievements 

05/08/2014 Joy Butler UBC Killam Teaching Prize for Graduate Instruction 2013-2014 

Recognitions & 

Achievements 

05/08/2014 Marina Milner-

Bolotin 

UBC Killam Faculty Teaching Prize 2013-2014 

Recognitions & 

Achievements 

06/12/2014 Linda Peterat & Jolie 

Mayer-Smith 

NSERC National Award for Science Promotion 2013 

Jolie Mayer-Smith (EDCP Professor) and Linda Peterat (EDCP Professor Emerita), 
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co-founders of the Intergenerational Landed Learning project at the UBC farm won 

the highly prestigious NSERC National Award for Science Promotion. The 

ceremony and celebration was held on June 12, 2014 at Edith Cavell School in 

Vancouver. Typically, these awards have gone to members of Science and 

Engineering faculties in the past. This award represents a ground breaking event in 

that it is the first time one has been given to faculty members in a Curriculum 

Department. 

Recognitions & 

Achievements 

06/27/2014 Susan Gerofsky CST Inspired Learning Grant 
Susan Gerofsky’s PLAYbook cross-faculty, community-engaged project has won a 

CST Inspired Learning grant <http://learningproject.cst.org>. The PLAYbook team, 

consisting of Susan Gerofsky, Kris Fox, a landscape architect, and Mariana Brussoni, 

an assistant professor of Pediatrics and Public Health at the Faculty of Medicine) is 

an interdisciplinary collaboration of UBC researchers and students working in close 

partnership with the Vancouver School Board and parents, teachers and kids at 

schools. Their user-friendly, locally-adapted, menu-based PLAYbook of school 

ground design guidelines will be available in hard copy and online to help parent 

groups create the best outdoor play and learning environments for public schools in 

Vancouver and beyond. 

In the Media 09/11/2008 Wayne Ross Inside Higher Ed (http://www.insidehighered.com/news/2008/09/11/louisville); 

Background on faculty governance and grievance processes. Wayne Ross was 

interviewed by Jack Stripling, September 2008. 

In the Media 10/30/2008 Wayne Ross Monthly Review  

Notes from the Editors, http://www.monthlyreview.org/nfte081001.php); 

commentary on article co-authored with Rich Gibson, “No Child Left Behind and 

The Imperial Project” from  CounterPunch, February 2, 2007. 

In the Media 06/22/2009 Wayne Ross The Vancouver Sun 

Ross, E. W. (2009, June 22). Income is key to schools' performance: The Fraser 

Institute's rankings of the province's public and private high schools come under 

fire on several fronts. The Vancouver Sun, A8. [Opinion piece on the Fraser Institute's 

annual rankings of provincial schools.] 

In the Media 06/10/2012 Wayne Ross Vancouver Courier 

Wayne Ross was interviewed on the politics of the Vancouver School Board budget 

and advocacy of trustees. “Politically Correct? The comptroller general's scathing 

report on the Vancouver School Board criticizes trustees for wasting time on 
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advocacy at the expense of financial management. Trustees like board chair Patti 

Bacchus say both responsibilities carry equal weight,” article by Naoibh 

O’Connor. http://www.vancourier.com/news/Politically+correct/3141281/story.html

#ixzz0wKh44pSo 

In the Media 04/29/2011 Don Krug’s cohort 

teachers 

Globe and Mail 

Don Krug’s DLC cohort teachers were quoted in today’s Globe and Mail. 

Congratulations to Don and his students on bringing their research to a pressing 

issue of the day. 

In the Media 09/19/2011 David Anderson Bill Good show on CKNW  

Congratulations to David Anderson who commented very informatively and 

incisively on the advantages of experiential learning for school-aged children on the 

Bill Good show on CKNW on September 19, 2011 at 11:30 am. The Department's 

collaborative "Think and Eat Green at School" project with the Faculty of Lands and 

Foods was also well represented.  

In the Media 09/28/2011 Cynthia Nicol CBC Radio's BC Almanac Show  

Cynthia Nicol appeared on September 27, 2011 on the CBC radio's BC Almanac 

show with Mark Forsythe talking about how mathematics can be taught in an 

engaging pedagogical manner to students in schools.  

In the Media 10/07/2011 Samson Nashon UBC News 

Samson Nashon’s scholarship of and innovative approach to the teaching of science 

was showcased in the latest issue of UBC News (Vol. 57, No. 9.)  Link to article 

“Lessons on How We Learn Best”: http://news.ubc.ca/2011/10/05/lessons-on-how-

we-learn-best/ 

In the Media 10/20/2011 

 

Rita Irwin, Randy 

Sangha & Peter 

Grimmett 

Global TV  

A segment of the Global TV news on October 17, 2011 at 6:00 pm contained a 

teaching segment in one of Randy Sangha’s classes and interviews with Rita Irwin 

and Peter Grimmett talking about the purposes of teacher education during a time 

when the number of teaching positions appears to be dwindling and to highlighting 

what the new CREATE program aims to do in preparing educators for the world of 

changes and the changing world that we face. 

In the Media 09/06/2012 Don Krug Vancouver Sun & CBC Early Edition radio program 

Don Krug had the following op-ed piece published in the Vancouver Sun 

http://www.vancouversun.com/technology/technology+empower+learning/7171729/
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story.html newspaper; and on September 4, 2012, at very short notice, he appeared 

on the CBC Early Edition radio program (the link is not up yet) to talk about the 

provincial curriculum changes being envisaged by the Ministry of Education. 

In the Media 09/10/2012 Marina Milner-

Bolotin 

Global TV 

Marina Milner-Bolotin was interviewed on Global TV's national series on education 

on September 6, 2012. 

In the Media 09/25/2012 Wayne Ross The Vancouver Sun 

Ross, E. W. (2012, September 25, 2012). Aim’s of education ministry’s new 

curriculum are promising. The Vancouver Sun, 

p. A10. http://www.vancouversun.com/search/Aims+education+ministry+curriculu

m+promising/7294296/story.html [Opinion piece on the the provincial governments 

proposed BC Education Plan.] 

In the Media 11/30/2012 Don Krug CTV News  

On Nov 28th and Nov 29th, Don Krug was interviewed on CTV News about the use 

of tablets in young people's learning.  

In the Media 12/10/2012 Marina Milner-

Bolotin 

Russian Radio 

Marina Milner-Bolotin was recently interviewed on Russian Radio about the suicide 

of Amanda Todd and how we integrate the issues of diversity and anti-bullying in 

teacher education at UBC. The 20 minute interview is in Russian and people called 

on the radio to reflect on it. 

In the Media 02/06/2013 Wayne Ross One-Eighty with Jim Brown, CBC Radio 

Wayne Ross was interviewed on politics in the classroom, in context of Prince 

George schools censorship of reading materials (Dr. Seuss) and disciplining teachers 

for wearing t-shirts with quotes from the Canadian Charter of Rights and Freedoms. 

In the Media 02/08/2013 Wayne Ross The Province 

Ross, E. W. (2013, February 8). Locked schools = fear. The Province, p. A17. Retrieved 

from http://www.theprovince.com/opinion/Locked+schools+fear/7936969/story.html

 [Opinion piece on school safety in the aftermath of the Newtown, CT school 

shooting when VSB was considering policy responses.]  

In the Media 02/09/2013 Wayne Ross The Vancouver Sun 

Ross, E. W. (2013, February 9). Let’s avoid creating a “culture of fear” in Vancouver 

schools. The Vancouver Sun, p. C3. Retrieved 
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from http://www.vancouversun.com/opinion/avoid+creating+culture+fear+Vancouv

er+schools/7942962/story.html [Opinion piece on school safety in the aftermath of 

the Newtown, CT school shooting when VSB was   policy responses.]  

In the Media 03/28/2013 Don Krug CTV National News 

Don Krug appeared March 15, 2013 on CTV National news talking about 

responsible social 

media  http://www.ctvnews.ca/video?clipId=885046&playlistId=1.1196592&binId=1.

811536&playlistPageNum=1  

In the Media 03/28/2013 David Anderson Canada's History (Beaver) Magazine  

David Anderson gave an interview on February 20, 2013 about the Master's in 

Museum Education program to Canada's History (Beaver) 

magazine http://www.canadashistory.ca/Education/Working-

History/Articles/Podcast-UBC-Master-s-in-Museum-Education 

In the Media 04/08/2013 Samson Nashon Metro News 

EDCP’s involvement in the Dadaab teacher education project was featured in 

today's Metro News.  

http://metronews.ca/news/vancouver/623847/ubc-program-to-train-teachers-in-

worlds-largest-refugee-camp/ 

Samson Nashon not only publicized this important project but also played a central 

player in its planning and implementation. 

In the Media 04/25/2014 Wayne Ross The Georgia Straight  
"Candidates should discuss free postsecondary education, say critics." Wayne Ross 

was interviewed and quoted in news story by Carlito Pablo on the postsecondary 

education tuition policies and platforms in the context of the 2013 BC provincial 

elections. http://www.straight.com/news/375006/candidates-should-discuss-free-

postsecondary-education-say-critics 

In the Media 05/06/2014 Wayne Ross Times-Colonist  

 “B.C. blasted for paying teen $1,122 per page for report on teacher education 

in Finland.”  Wayne Ross was interviewed and quoted in new 

story. http://www.theprovince.com/news/blasted+paying+teen+page+report+teacher

+education+Finland/9811805/story.html 

In the Media 05/07/2014 Wayne Ross As It Happens, CBC Radio 

Wayne Ross was interviewed by Carol Off regarding B.C. government paying a 
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teenager fresh out of high school $16,000 to write a report on Finland's 

education system and subsequent 

investigation. http://www.cbc.ca/asithappens/episode/2014/05/07/wednesday-farley-

mowat-obit-bernie-tiede-released-beverly-hills-hotel-protest-and-more/ 

In the Media 05/07/2014 Wayne Ross National Post 

“B.C.’s ‘superintendent of achievement’ under fire for commissioning $16K 

education report from 19-year-old he met at wedding.” Wayne Ross was quoted on 

BC Education Ministry funding of teenager to research Finnish teacher education 

(front page story). http://news.nationalpost.com/2014/05/06/b-c-s-superintendent-of-

achievement-under-fire-for-commissioning-education-report-from-19-year-old-he-

met-at-wedding/ 

In the Media 05/20/2014 Wayne Ross The Vancouver Sun  

“BC teachers to be rotating strikes next week.” Wayne Ross was interviewed and 

quoted on impact of labor tension and strikes on BC schools; strategies of BCTF and 

BC government in collective 

bargaining. http://www.vancouversun.com/business/teachers+begin+rotating+strike

s/9859376/story.html 

In the Media 06/02/2014 Wayne Ross CFNR (Canada’s First Nations Radio)  

Wayne Ross was interviewed on context and implications of BC teacher strike, 

government lockout and pay cuts to teachers. 

In the Media 06/03/2014 Wayne Ross CBC British Columbia, Daybreak North 

Wayne Ross was interviewed on issues of class size and composition in context of 

labor disputes and collective bargaining between BCTF and BC 

government. http://www.cbc.ca/daybreaknorth/education/2014/06/03/class-size-

affects-more-than-education-professor/ 

In the Media 06/03/2014 Wayne Ross Global BC Morning News  

Wayne Ross participated in town hall discussion on issues related to BC education 

and the relationship between BCTF, BC government, and general public, focusing 

on class size and composition issues. Five minute live TV interview. 

http://blogs.ubc.ca/ross/2014/06/bc-teachers-strike-debate-on-global-bc-morning-

news-show/ 

In the Media 06/04/2014 Wayne Ross The Globe and Mail  

B.C. teacher considering full scale strike. Wayne Ross was interviewed and quoted 
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on the LRB ruling on BC government lockout of teachers and BCTF 

response. http://www.theglobeandmail.com/news/british-columbia/province-can-

cut-teachers-pay-during-lockout-bc-labour-relations-board-rules/article18995684/ 

In the Media 06/10/2014 Wayne Ross Prince George Citizen  

Small class sizes cost-effective in the long run, p. A6. Letter by Debra Page 

comments on and summarizes Wayne Ross’ interviews with Global BC Morning 

News and CBC Daybreak North 

interview. http://www.princegeorgecitizen.com/opinion/letters/small-classes-cost-

effective-in-long-run-1.1123535 

In the Media 06/21/2014 Wayne Ross The Vancouver Sun 

Ross, E. W. (2014, June 21). Education: Privatization through the back door. 

Responsibility for public services shifting to private domain. The Vancouver Sun, p. 

C4. Retrieved 

from http://www.vancouversun.com/opinion/letters/Teachers+BCTF+Christy+Clark

+Liberals+schools+education/9960264/story.html 

In the Media 06/28/2014 Wayne Ross Times Colonist 

Ross, E. W. (2014, June 28). Private education funding is undemocratic. Times 

Colonist (Victoria, BC). Retrieved from http://www.timescolonist.com/opinion/op-

ed/comment-private-education-funding-is-undemocratic-1.1185002 [Op-Ed article 

on the history and impact of provincial funding for private schools, which 

contributes to ongoing province-wide debate on the issue.] 

In the Media 06/302014 Wayne Ross CFNR (Canada’s First Nations Radio) 

Wayne Ross was interviewed on BC teachers strike developments on the last day 

that the government’s offer of $1,200 signing bonus was in effect. 

In the Media 07/03/2014 Wayne Ross CBC Radio  

Wayne Ross had a background interview with Jeff Turner, producer for The 

Current, on class size research and the politics of education policy. 

In the Media 07/10/2014 Wayne Ross CBC Radio, The Current 

Wayne Ross was interviewed on class size research and related education policy in 

British Columbia. Thirty-minute segment included exchange with Russ Whitehurst 

of Brookings Institute. http://www.cbc.ca/thecurrent/episode/2014/07/10/bc-

teachers-strike-does-size-matter-when-it-comes-to-public-school-classes/ 

Event Organization 05/05/2009 David Anderson, 2009 BC’s Brightest Minds 
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Samson Nashon & 

Team 
The contest, held on May 5, 2009, is a collaborative effort between members of 

EDCP and staff at Playland at the PNE. The competition has been running for the 

last four years. High schools across the province are invited to register a team of two 

senior high school students and this year 23 teams registered to participate. The 

winning team receives a $3000 cash prize. 

Event Organization 05/09/2011 Marina Milner-

Bolotin, Samson 

Nashon & Team 

2011 BC’s Brightest Minds 

21 two-student teams of high school physics students from all over British Columbia 

came to Playland at PNE in Vancouver on May 3, 2011 in order to compete in the 

6th BC’s Brightest Minds event organized by Profs Samson Nashon and Marina 

Milner-Bolotin from EDCP with the collaboration with Playland at PNE, MITACS, 

BC Association of Physics Teachers and UBC graduate students. The competition 

offered students the opportunity to learn about how the science they learn in the 

classroom applies to the world around them in a fun and relevant way.  

Event Organization 07/11/2011 Donal O Donoghue & 

the Team 

IVSA Conference 

Between July 6 and July 8, Dr. Donal O'Donoghue of EDCP hosted and organized 

the 2011 Conference of the International Visual Sociology Association on the UBC 

campus. The conference sponsors were: The Faculty of Education; the Department 

of Curriculum and Pedagogy; the David Lam Chair of Multicultural Education; the 

Department of Sociology; the Morris and Helen Belkin Art Gallery (all at UBC); and 

the Routledge Taylor & Francis Group. Supported by the Department of Curriculum 

and Pedagogy, Donal and his team put together a magnificent intellectual, cultural, 

and social program that brought great credit to UBC and the Faculty of Education.  

Event Organization 02/28/2012 Peter Cole & Pat 

O’Riley 

Visiting Scholar Seminar and Research Café  
Sponsored by the Faculty of Education and hosted by the Sustainability Working 

Group, Peter Cole, Pat O'Riley, and members of the Environmental Education 

Caucus organized the Visiting Scholar Seminar: Subversive Spiritualities: How Rituals 

Enact the World.  Speaker: Dr. Frédérique Apffel-Marglin, Professor Emerita, Smith 

College, USA, and Director, Sachamama Center, Peru.  The lecture was followed by 

a robust and impassioned Research Café with graduate students.  

Event Organization 02/10/2013 Lisa Loutzenheiser New Exhibition at the Museum of Vancouver 

A new exhibition "Sex Talk in the City: The Classroom, the Bedroom, the Street" 

began last Thursday on Valentine's Day at the Museum of Vancouver. Lisa 

Loutzenheiser served as youth curatorial team leader and advisory group member 

for this exhibition. 
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Event Organization 03/01/2013 Pat O’Riley, Peter 

Cole & Susan 

Gerofsky 

Living All Our Relations: Ecologies, Technologies and Indigeneity 
With support from the Dean's Office and EDCP, Peter Cole, Pat O'Riley and Susan 

Gerofsky organized the all-day Research Symposium, Living All Our Relations: 

Ecologies, Technologies and Indigeneity. The event included a lecture by Dr. Pramod 

Parajuli, Associate Professor, Prescott College; a faculty/graduate student research 

panel (Dr. Peter Cole, Dr. Eduardo Jovel, Chessa Adsit-Morris, Julia Ostertag, Nora 

Timmerman); and a film screening of Schooling the World: The White Man's Last 

Burden.  The Director and Producer flew in from Colorado to attend the film 

screening and answer questions from the audience.  More than 80 participants were 

in attendance. 

Event Organization 03/07/2013 Cynthia Nicol Aboriginal Mathematics Symposium 

With the support of EDCP, the Office of Indigenous Education, and the Pacific 

Institute for the Mathematical Sciences, Cynthia Nicol recently organized a very 

successful Aboriginal Mathematics Symposium at the UBC Longhouse. Over 150 

people attended (teachers, academics, Ministry people, administrators, graduate 

students and teacher education students) from across the province including Bella 

Bella, Haida Gwaii, Kamloops, Lillooet, Squamish, Prince George, Sechelt, 

Vancouver Island, and across the Lower Mainland. 

Event Organization 03/14/2013 Marina Milner-

Bolotin & Samson 

Nashon 

35th UBC Physics Olympics 

On March 9, 2013, Marina Milner-Bolotin and Samson Nashon helped host and 

organize the 35th UBC Physics Olympics. More than 400 students and teachers 

participated in the event with 56 teams from all over BC. This was one of the highest 

numbers of teams over the years. Once again it was a collaborative effort between 

the Department of Physics and Astronomy and the Department of Curriculum and 

Pedagogy. It was a very successful event and our hope is that it will bring more 

excellent science teachers into our MEd, MA and PhD programs. 

Event Organization 05/31/2013 Rita Irwin, 

Donal O Donoghue 

Heartful Pedagogy: Honouring the Work of Kit Grauer 

This one day event co-chaired by Jill Baird (MOA), Donal O’Donoghue (EDCP) and 

Rita Irwin (EDCP) took place at the Museum of Anthropology on the campus of 

UBC. Dean Blye Frank joined friends and colleagues in congratulating Dr. Grauer 

for her many wonderful accomplishments and her many years of outstanding 

teaching and service to the profession.  

Tenure & Promotion 07/01/2008 Joy Butler Promotion to Associate Professor 

Tenure & Promotion 07/01/2008 Tony Clarke Promotion to Full Professor 
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Tenure & Promotion 07/01/2008 

(backdated to 

2007) 

Scott Goble Promotion to Associate Professor 

Tenure & Promotion 07/01/2008 Samia Khan Promotion to Associate Professor 

Tenure & Promotion 07/01/2008 Lisa Loutzenheiser Promotion to Associate Professor 

Tenure & Promotion 07/01/2008 Don Krug Promotion to Full Professor 

Tenure & Promotion 07/01/2008 Charlene Morton Senior Instructor 

Tenure & Promotion 07/01/2008 Anne Phelan Promotion to Full Professor 

Tenure & Promotion 07/01/2010 Donal O Donoghue Promotion to Associate Professor 

Tenure & Promotion 07/01/2010 Sandra Scott Instructor I 

Tenure & Promotion 07/12/2011 David Anderson Promotion to Full Professor 

Tenure & Promotion 10/21/2011 

(backdated to 

2010) 

Jolie Mayer-Smith Promotion to Full Professor 

Tenure & Promotion 07/01/2012 Penney Clark Promotion to Full Professor 

Tenure & Promotion 09/06/2012 Susan Gerofsky Tenure granted 

Tenure & Promotion 07/01/2012 Harry Hubball Promotion to Full Professor 

Tenure & Promotion 07/01/2013 Samson Nashon Promotion to Full Professor 

Tenure & Promotion 06/30/2014 Peter Gouzouasis Promotion to Full Professor 

SESSIONAL 

Recognitions 05/17/2019 Gale Smith Faculty of Education Sessional & Lecturer Teaching Prize 2008-2009 

Recognitions 04/07/2010 Andrea Webb & 

Sandra Scott 

Just Desserts Award from the UBC Alma Mater Society 

A tradition since 1985, the Just Desserts Awards recognize individual contributions to 

student growth and success at UBC. The Just Desserts Awards are organized by the 

Alma Mater Society and each undergraduate society can nominate members of their 

faculty, staff or student body who have made a significant contribution—going above 

and beyond the call of duty. 

Recognitions 05/17/2011 Andrea Webb Faculty of Education Sessional & Lecturer Teaching Prize 2010-2011 

Recognitions 05/17/2012 Heather Kelleher Faculty of Education Sessional & Lecturer Teaching Prize 2011-2012 

Recognitions 05/06/2014 Holly Keon Faculty of Education Sessional & Lecturer Teaching Prize 2013-2014 
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STAFF 

Recognitions 05/30/2011 Saroj Chand 25 Year Club 

On Wednesday May 11, 2011, Saroj Chand was celebrated as a member of the UBC 25 

year club.  

Recognitions 05/14/2014 Kirsty Robbins Dean’s Award for Staff of Excellence 2013-2014 

Kirsty Robbins is the winner of the 2013-2014 Dean’s Award for Staff of Excellence. 

Recognitions 05/20/2014 Robert Hapke 25 Year Club 

Bob Hapke was recognized for his 25 years of service to UBC at the annual 25 Year 

Club Dinner on May 6, 2014.  
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Centres and Their Performance 

Centre for the Study of Teacher Education (CSTE) 
The aim of CSTE is to increase the Faculty's research and development activities in the area of teacher 

education; to develop programmatic research into specific areas of teacher education that would 

provide some general focus and purpose to the research interests of individual faculty members and 

graduate students; and to provide a forum for Faculty members, graduate students, and field 

personnel to discuss research, issues, and policies in the area of teacher education. 

A number of projects have been generated from the Centre: 

Teacher Research As Communicative Action: Studying Research Groups Using Habermas's Discourse Ethics, 

which aims to develop an approach to teacher research, which in turn will promote the improvement 

of teaching. Two kinds of research activities are to be pursued: (1) conceptual work aimed at 

constructing an approach which analyzes teacher research in terms of Habermas's "discourse ethics" in 

order to address several issues generally neglected in teacher research; and (2) a program of empirical 

research which uses the discourse ethics framework to address several critical questions in teacher 

research:  

a) What is the nature of the relationship between research and practice? and 

b) How does a community of teacher and university researchers construct, articulate and critique 

important claims about "good research" and "good practice?"  

The Community of Inquiry in Teacher Education (CITE) cohort comprises approximately 38 students. 

Twenty faculty members, graduate students, school-based personnel, and school pupils create a 

program structure for integrating elements of university-based courses and school practicum 

experiences. This program structure is aligned with community-based activities that engage CITE 

faculty members in collaborative planning with the cohort of students along with the teachers and 

administrative staff in a small number of elementary schools in a manner that enable them to utilize a 

variety of instructional strategies and technology-based tools to create a series of ‘knowledge building 

communities’. 

The Telelearning Network of Centres of Excellence project was set up to investigate what is needed to 

engage educational professionals and make telelearning practices effective in educational settings. The 

PDS concept (Holmes Group, 1990) is a comprehensive one, and it is grounded in university-school 

partnership for practice teaching, professional development, and collaborative research. NCATE 's 

PDS Standards have been a key basic reference in designing and researching computer-supported 

collaborative learning spaces dedicated to educators' professional development, namely teachers and 

workplace telecatalysts. 

Centre for the Study of Historical Consciousness (CSHC) 
The Centre for the Study of Historical Consciousness (CSHC) is dedicated to facilitating research on 

the understanding and teaching of history. In so doing, CSHC sponsors research in the field of 

historical consciousness, serves as a base for Canadian and international scholars, both as researchers 

and as visiting professors and lecturers, and draws highly promising graduate students to UBC. 

Jointly located in the Faculties of Education and Arts at the University of British Columbia, the Centre 
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also establishes links with schools, museums, and the broader community for discussion and 

dissemination of research projects. 

 

A significant contribution of the centre has been The Historical Thinking Project, which is currently the 

major focus for the Centre for the Study of Historical Consciousness, with major funding contributions 

from the Department of Canadian Heritage. The Centre has been intimately involved with Canadians 

and Their Past (a project funded by Community-University Research Alliance grant program of the 

Social Sciences and Humanities Research Council of Canada, 2006-2011) and also THEN/HiER. 

 

        THEN/HiER: The History Education Network /Histoire et éducation en réseau                                                                      
 The History Education Network/Histoire et éducation en réseau (THEN/HiER) is the first pan-

Canadian organization devoted to promoting—and improving—history teaching and learning by 

bringing together the multiple and varied constituencies involved in history education: academic 

historians; public historians in museums, archives and historic sites; practicing teachers; researchers 

based in faculties of education; and curriculum policy makers. Oriented toward five strategic goals, 

THEN/HiER seeks to create more research-informed practice (from kindergarten to graduate school) 

and more practice-informed research through dialogue among these various communities. 

THEN/HiER is funded through a $2.1 million SSHRC Strategic Knowledge Clusters Grant (2008-2015). 

                        
THEN/HiER operates under the leadership of Penney Clark, Director, with the assistance of an 

Executive Board that includes faculty members and other professionals working in the diverse fields 

of history education, historical research, public history and museology. There are two Graduate 

Student Committees (one English, one French), with representation from across the country. 

THEN/HiER also draws from the support of 39 partner organizations (Canadian and international) in 

fulfilling its mandate to promote collaboration and knowledge-building in the field of history 

education in Canada. THEN/HiER’s diverse membership is made up of over 1,200 people from all our 

constituencies and partner organizations.  

 

THEN/HiER is publishing a series of books edited or co-edited by Executive Board members. More 

information about the series is available at thenhier.ca/sites/default/files/book-series-web.pdf. As of 

July 2014, the list is: 

 

x New Possibilities for the Past: Shaping History Education in Canada, edited by Penney Clark, 

University of British Columbia (UBC Press, 2011)  

x Pastplay: Teaching and Learning History with Technology, edited by Kevin Kee, Brock University 

(University of Michigan Press, 2014) 

x Becoming a History Teacher: Sustaining Practices in Historical Thinking and Knowing, edited by 

Ruth Sandwell, OISE/UT and Amy von Heyking, University of Lethbridge (University of 

Toronto Press, in press) 

x Assessing Historical Thinking, edited by Kadriye Ercikan and Peter Seixas, UBC (Routledge, 

forthcoming) 

x Museums as Sites of Historical Consciousness: Perspectives on Museum Theory and Practice in 

Canada, edited by Viviane Gosselin, Museum of Vancouver and Phaedra Livingstone, 

University of Oregon (UBC Press, under review) 
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x Historical Representations in the Arts: A Cross-Disciplinary Inquiry, edited by Penney Clark and 

Alan Sears, University of New Brunswick (in planning stage) 

 

For more information about THEN/HiER, visit the bilingual award-winning website at thenhier.ca. 

 

Centre for the Study of the Internationalization of Curriculum Studies  
The Department of Curriculum and Pedagogy’s Centre for the Study of the Internationalization of 

Curriculum Studies supported the study of scholars’ efforts to understand their local and global 

circumstances, the relations among these intersecting domains, and how their scholarship influences 

the intellectual advancement of their nationally distinctive fields as it supports the emergence of a 

worldwide curriculum studies field with a vocabulary and intellectual agenda that incorporates both 

national and international curriculum questions. This Centre is now closed. 

 

Institute for Critical Education Studies 
The Institute for Critical Education Studies—run by Sandra Mathison, Stephen Petrina, and E. Wayne 
Ross—was set up in October 2010 to conduct and support cultural, educational, or social research 

within a critical education or critical pedagogy tradition, and circulate this through a media network. 

Reflecting various innovations in infrastructure, the ICES media network consists of two flagship 

journals (Critical Education and Workplace: A Journal for Academic Labor), two primary blogs (ICES blog 

http://blogs.ubc.ca/ices/ and Workplace blog https://blogs.ubc.ca/workplace/) and an array of other social 

media, from Facebook to a YouTube channel to Twitter. All of these media are extremely active in 

communicating reports (journal publications, research, social commentary) and work (public 

outreach, forums) of ICES beyond academia and enable an innovative approach to engaging and 

networking with the public. Most recently, ICES co-Directors actively informed the BC teachers labour 

dispute through intellectual advocacy extending from blog posts and editorials to a petition to the BC 

Premier. Partially in response, ICES proposed and will begin recruiting in late summer 2014 for a 

graduate cohort in critical pedagogy and activism. 
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E. Community Engagement 

Community engagement in the department occurs through a range of programs and the scholarly 

work of its members. It takes place in the university, local, virtual, urban and rural, school, 

Indigenous, national, and international communities.  

University Community Engagement 
Departmental involvement in the university community has comprised involvement in senate, the 

Orchard Garden, the UBC farm, campus schools, the Centre for Teaching, Learning, and Technology 

(CTLT). Appointments to university positions have been made from the department as an external 

respondent indicated,  

 

You have a faculty member in the department who is a senator and sits on Senate to represent not 

your department only, but the faculty. And I think those contributions to the university-wide level 

are critically important. 

 

However, another external member observed an opportunity for the department to take on a 

leadership role for teaching and learning in the university community:  

 

I so often see opportunities to involve the Faculty of Education. You have a lot of groups who are 

providers of education. So you have medical education. You have dental education. You have 

professional development, all of that—I don’t think education should be in charge of that, but I think 

there’s opportunities for synergy there. So having people who make their living studying teaching 

and learning, having those people work with other people who make their living teaching about 

medical practice or inter-professional education and inter-professional practice. So it’s more of a 

collaborative opportunity there rather than a purely leadership role.  

 

Underscoring the significance of education more broadly, the external respondent added that, “It 

would be great if [all university students] had access to courses in education.” 

 

Local Community Engagement 
As part of his Music practice and also a reaching out to the local community, EDCP’s Scott Goble 

served as Artistic Director and Conductor of the Jubilate! Chamber Choir in Vancouver. This community 

choir included a large number of his UBC graduate students in Music Education as singers and 

assistant conductors, and he worked with them in an instructional capacity. He began working with 

this choir in 2003 because UBC had not included a choral ensemble as a part of his position, although 

he had been led to believe that such an ensemble would become a part of his position when he was 

hired in 2000. 

 

Another community outreach is through the Orchard Garden. This educational initiative acknowledges 

that the UBC-V campus is located on Musqueam land and honours this consciousness as inhabitants 

of the land in which we dwell and work. Newly located at Totem Park, the Orchard Garden is a ¼ 

acre organic market garden and outdoor classroom providing collaborative, hands-on, immersive, and 

experimental learning opportunities for UBCV students, faculty and staff as well as current VSB 

teachers and their students. The aim is to cultivate knowledge and confidence in the practice of urban 
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organic food production while at the same time enhancing the process of teacher education. The 

Orchard Garden began as a directed studies project in 2005 and continues to be student-initiated and 

student-led collaboration through the Faculty of Land and Food Systems and the Faculty of 

Education. This site was named “The Orchard Garden”, to commemorate the former orchard and its 

remaining apple trees that once spanned the campus from the current site to the Faculty of Education. 
The work is interdisciplinary at every level, partnering with the UBC Farm, the Agora Café, the Think 

& Eat Green @ School project, and the School of Architecture and Landscape Architecture. The EDCP 

members involved are also in direct partnership with the ecological communities that share this site: 

the bees, sparrows, spiders, nematodes, earthworms, hawks, sun, wind and rain that make this 

growing possible. Through the practice of sustainable, respectful, creative food production, the 

department members and their colleagues explore integrated, place-based, and ethical ways of 

learning across the curriculum via the garden. 
 

Engagement with School Communities 
One of the external respondents saw EDCP’s engagement with school communities as central to the 

Faculty’s work as a teacher education institution: 

 

Curriculum and Pedagogy represents, for me, the most interactive group with the school setting, 

with the K-through-12 curriculum, and with trying to make things—trying to understand what 

happens in classrooms in BC. I see that department as highly interactive with the K-through-12 

sector supporting—and so I think a huge contribution has been to continue that engagement and 

relationship, particularly and especially in the secondary—with the secondary expertise that exists 

in the department. I also would say that Curriculum and Pedagogy has a strong—and has had a 

strong role to play in teacher education here, and continues to have that, and I think that’s been a 

leading role. 

 
Let’s Talk Science is another program that is forging connections between science and science education 

research and the broader community of science and mathematics teachers. This project’s outreach 

activities help raise the profile of our Department in the community. It is a collaborative project that 

helps create a vibrant community of science educational researchers and contributes to raising the 

visibility of our Faculty on campus, nationally and internationally.  

The engagement with school communities is viewed by some departmental and faculty members as 

essential to the work and purpose of the department. Referring to the influence of research on 

communities an external respondent observed,  

This really is helping schools. This is helping educators. This is—and while that’s not all of what we 

do, I think that it’s important for people to be able to connect to the research we do. And I think in 

EDCP, there are some really good examples of that, internationally as well as for Canada and BC. 

 

The need to continue with this practice was underscored by one faculty member:  

We have a lot of talk within the Faculty of Education about going beyond schools, and schools aren’t 

that important, and look at the whole child and look at all the influences, and lots of influences on 

children and lots of things shape them that aren’t schools. But schools are in trouble, and we have 

huge resources here. And I have a tremendous commitment to improving what happens in schools. 

And I think that that should be a much more centrally articulated mandate for certainly this 
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department and the Faculty of Education, and that we should not entertain intellectual fun and 

games that can’t in some way be brought back to that central mission.  

Another respondent went on to observe that the emphasis on school partnerships should be cascaded 

into other departments in the faculty:  

Being connected to the K-through-12 system, I would wish that EDCP could speak clearly to the other 

departments about the necessity of remembering the 40,000 teachers that are out here and, in addition, 

remembering the commitment to post-secondary. And I don’t want to lose that, but I feel like 

sometimes that our faculty loses sight of this huge experience that’s going on for the 600,000 children 

and 40,000 teachers that are working in the K-through-12 sector, and the people in EDCP get that. 

They get that. They can understand what it means to be a student in Kitimat or Kelowna, or in Surrey 

or some other place. 

 

Engagement with school communities is thus a big feature of EDCP’s community engagement. So is 

its commitment to rurality. 

 

Rural Education Program 
Rural Education came out of Linda Farr-Darling’s work in the West Kootenay Teacher Education 

Program, who originally was teaching in the program. The Department of Curriculum and Pedagogy 

supported her initiative of a rural education program outreach by providing the space for faculty to be 

involved in rural settings. This led to the first Eleanor Rix Professor of Rural Education—Teacher 

Education, which Linda currently holds. The Professorship supports a variety of teaching and research 

projects. Some challenges of teaching in such contexts are well documented (e.g., lack of access to 

certain resources) but we know less about the attitudes and expectations of teachers who work in 

small schools and communities that are far from urban centres. A fuller understanding of teachers’ 

beliefs and their experiences of rural life and work could contribute considerably to the development 

of teacher education programs that build on the strengths of these small and scattered communities 

and attempt to respond to their educational needs. Knowledge about current school and district 

initiatives related to Ministry goals of “personalizing learning” would also help universities and 

policy makers to consider ways in which education in general, and teacher education in particular, 

could contribute to the sustainability of rural communities. This specific program is putting more 

attention on issues of rural education, and in particular the preparation, recruitment and retention of 

teachers for rural settings.  

 

Virtual Community Engagement 
Sandrine Han, a recent EDCP appointment in Art Education, is the founder and president of 

International Art Education Association (InAEA) in virtual worlds. The association has monthly 

meetings to engage art educators from around the world in Second Life. Dr. Han is a Councilor of 

Cross Cultural Asian Art Education Association, as well as the web-master of the InSEA (International 

Society for Education through Art) advocacy blog. She also serves as the Social Network coordinator 

and UBC Representative on the British Columbia Art Teachers' Association (BCATA). In addition, the 

Project VIC that she is working on provides free and safe educational service to all educators around 

the world.  

 

Politically, it can sometimes be regarded as problematic if a Faculty of Education and a Department of 
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Curriculum and Pedagogy together are not seen by the broader public (taxpayers, for example) to 

be providing really sound research-based ideas that are also connected to communities, specifically to 

school communities. EDCP members understand this responsibility to engage with their various 

communities and do it very well. 

Engagement with the Indigenous Community  
Members of the Department of Curriculum and Pedagogy have demonstrated commitment to 

engaging in Indigenous communities. Referring to a research project an external respondent asserted, 

 

I think that was a very good example of working very respectfully with Aboriginal community 

members, on an area that has been of concern for the community, and that’s Math for Aboriginal 

learners project in the Haida Gwaii school district and other areas. And I think, you know, what 

Cynthia Nicol contributed there was not only meaningful, relevant research, but also the ability to 

kind of have good community engagement, working with elders and other community members, 

such as artists from the community. 

 

In addition to past and current engagements one respondent suggested that Indigenous education and 

community engagement are now becoming more central to the work of the department.  

In our department, we have to bring Indigenous education in, in a stronger way, because it’s not in. 

It’s in, but not in a strong way. We have to bring environmental education in, in a strong way, and 

given the same space as the other disciplines. But for us to not work in a disciplinary way, but for us 

to work to bring the indigeneity together with all those areas that have been pushed aside like Home 

Economics, we could start there, with the ones that have been pushed aside like physical education, 

home economics, technology education, and bring in environment education, and Indigenous 

education.  

 

The sentiment of bringing curriculum areas such as Indigenous Education, Home Economics, 

Technology Education, Physical Education, along with initiatives in Environmental Education and 

Sustainability Education, into the foreground of departmental activity is something that needs to be 

attended to. But that opens up the question of resources. We believe EDCP has been historically 

under-resourced and such inequities need to be rectified. But if additional resources cannot be 

provided, it raises the question of priorities if, in a time of shrinking budgets, the department is 

possibly asked to do more with less. 

Historical Thinking Project 
From 2006 to March 2014, EDCP was home to The Historical Thinking Project (HTP), a history education 

reform project with national scope and international impact. HTP provided a conception of history 

curriculum based on students’ progressing in the sophistication and complexity of their historical 

thinking across the years. It was responsible for developing a network of history educators and 

administrators across Canada, with annual meetings of 60-70 participants representing all provincial 

ministries of education except Quebec. It mobilized the best of international research on history 

education to inform comprehensive remaking of history and social studies curricula in Ontario and 

British Columbia, and specific school courses in most other provinces. The new Australian National 

Curriculum cites the HTP as a key foundation for its recent roll out. Every major textbook publisher in 

Canada has used the Project’s ideas to structure their new textbooks. 
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F. Purpose and Value of the Department, Infrastructure and 
Facilities 

Purpose of the Department 
The department’s mission statement indicates that, “Our mission is to provide local, national, and 

international leadership in discipline-based and interdisciplinary approaches to teaching situations.” 

The purpose of the department is primarily for “The advancement of our understanding of 

curriculum and pedagogy through research, teaching, and service.” While much of the departmental 

work lies in its contributions to teacher education, there is also a more recent emphasis on curriculum 

theory. One respondent suggested that this development needed to be given more emphasis in the 

future: 

 

[I would like to see] recognition of “curriculum studies/theorizing” as an area of study in and of 

itself; this could be enhanced by the establishment of a “curriculum theory” group much in the 

same way as Science Educators or Math Educators exist currently. This may be a difficult group to 

assemble for a myriad of reasons but without deliberations I’m not sure if we can succeed in 

building a strong and viable curriculum theory specialization that will stand the test of time. 

 

Value of the Department 
The value of the department rests in its world-renowned contributions to curriculum theory and 

praxis, and to initial and continuing teacher education. A faculty member external to the department 

noted:  

 

Curriculum and Pedagogy represents the most interactive group with the school setting, with the 

K-thru’-12 curriculum, and with trying to understand what happens in classrooms in BC. I see that 

department as highly interactive with the K-thru’-12 sector supporting–a huge contribution has 

been to continue that engagement and relationship, particularly–with the secondary expertise that 

exists in the department. I also would say that Curriculum and Pedagogy–has had a strong role to 

play in teacher education here . . . that’s been a leading role. 

 

The nature of the department is such that does and can make contributions to a wide range of 

programs, communities, and scholarship broadly conceived. 

 

Infrastructure 
Unsurprisingly, the department is influenced by the faculty and university infrastructure that can 

both enable and hinder its work. One respondent entered into an ongoing debate over infrastructure, 

suggesting that, while the Faculty is too large to be non-departmentalized, the actual structure of the 

Department of Curriculum and Pedagogy needs to be revisited: 

 

Given the number of faculty members in [the Faculty of] Education, the departmental structure 

makes administrative sense. But it makes little intellectual sense. Not sure with what to replace it, 

but just getting rid of it might be a first step. Temporary research or teaching-focused 

organizational structures would make more intellectual sense. 

 

Others, however, commented on the ways in which the Faculty’s structures actually become 
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impediments to effective work and efficient functioning. One respondent suggested that the staff and 

faculty members in the department are oversubscribed due to a myriad of factors.  

Our pie keeps expanding, you know, but it’s hard to do that when there are so many other things, 

more immediate things. And it’s hard to get that flow to have a couple of days where you actually 

just think about intellectual matters. There are just so many interruptions all the time.  

In addition a head of another academic unit observed,  

We’re becoming more and more bureaucratized. More and more structured. And on some levels 

that can be good because maybe processes are becoming clearer or people who are not in 

administration maybe know more about what's going on in it. But this trend does add to our lives 

tremendously, because it means more and more people are involved, and more and more 

committees. And the email deluge is enormous! I actually am very concerned about that. I know 

that my day is like, you know, I've been in senior administration now 15 years and I can remember 

times when it was different, I don't ever remember having to spend several days a week just doing 

emails. 

 

Workload is an ongoing concern in the department. It was suggested that the 40-40-20 workload 

model for tenured faculty ought to be more flexible but equitable: 

But somehow, it’s always about finding the balance. And it’s not just me because there are 

demands all the time, doing this or doing that within the department. It just seems to be because 

you are that, you kind of get drawn into all these other things . . . And they’re immensely time-

consuming. And so I think for people to have the time to do their research, which is why they came 

in the first place, that would be lovely. Some people don’t seem to want to do it.  They don’t seem 

inclined to get to research—so why not work around that, then? Maybe they want to teach more. 

Why not let them teach more if that makes them happier, and that frees up time for those who do 

want to do the 40% research. 

  

Departmental members also expressed concerns about equity across the faculty. The concerns address 

the historical, inequitable distribution of FTE resources across departments: 

Educational Studies get—the faculty members get credit, partial credits for graduate students. So 

after a time, they add up, right, to a course. We don’t get that. And it’s a real inequity, you know, 

across the faculty. I don’t quite understand why one department gets that and another doesn’t.  

 

Despite the fact that the university has moved away from what was termed, the historical budget 

model, the distribution of FTE resources still follows historical patterns, a situation that has not been 

addressed. This is a clear case of inequity where the “domestic laborers” of teacher education in EDCP 

essentially subsidize the operations of the historically favored and so-called “graduate departments” 

when EDCP is as engaged in graduate work as much as any other unit in the Faculty, which is why 

the financial data show EDCP as the most efficiently run department in the Faculty. 

Further concern was expressed regarding a Faculty-wide initiative to reduce the sessional economy by 

hiring lecturers instead of permitting the department to hire more tenure-track faculty members: 

The lecturer position was a good idea in theory but not in practice. These faculty members have 
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unmanageable teaching loads. One answer is to hire more tenure track professors and Instructors 

in areas where needed to ensure there are sufficient professors to supervise graduate students, 

conduct research in the area, and teach courses. EDCP lacks faculty with expertise in the 

elementary years. 

 

The theme of making further resources and support available for the work and workers of the 

department was underscored:  

 

I think we [in EDCP] need more infrastructure support. We need IT support, for example. We 

really do. We’ve got less than we’ve ever had, and—you have to get a ticket. It’s too time-

consuming, so we just put up with whatever the problem is, or maybe people are paying for 

people to come to their homes to do that. I know I’ve done that.  

 

Members also highlighted the need for a part-time grants facilitator.  

 

I think that would pay for itself in the end. I mean, for the department. Yes, we have it at the 

faculty level. And certainly I, for one, take advantage of the university level one, the faculty level 

one. But to have one in the department—even half time—somebody you could bounce ideas off of 

or do the sorts of things that Robert Olaj [at the Faculty level] does, giving feedback and that sort of 

thing. I think that we’d bring in more money, which would pay for that person. I think that would 

be, a win-win. I think it would be cost-neutral.  

 

In the Faculty of Education, departments do not have their own budget. The one exception to this is 

the School of Kinesiology. This state of affairs then means that, in university terms, the units do not 

function fully as departments, unlike the rest of the university, but appear to be puppet-units of the 

Dean. This is not to take away from the need for interdepartmental cooperation and collaborative 

forms of inquiry that EDCP endorses wholeheartedly; rather, it is to decry an unfortunate state of 

affairs that is impairing EDCP’s ability to do its important work. This state of affairs also generates 

many questions regarding the equitable distribution of funds. The recent tenure track hires in the 

department have been minimal despite numerous retirements and the important contributions to 

initial and graduate teacher education that the unit makes. This budgetary allocation also limits the 

department’s ability to develop innovative initiatives that develop an alternative social justice 

perspective to internationalization. As one respondent put it:  

 

It appears that many of the international partnerships are created with increased incoming money 

as the motivating factor. I understand the need for cost recovery but local, national, and 

international initiatives that contribute to society in humanitarian ways are also essential. 

 

Facilities 
Overall, the facilities in the department are adequate. The EDCP laboratories that support science, 

technology, mathematics, and art are essential to the effectiveness of the teacher education program, 

particularly at the secondary level. Most of staff and faculty have windowed offices and classrooms 

are equipped with the essential materials and equipment required for learning. The centres, however, 

are also equipped with communal spaces, which allow for research collaboration and identity 

formation. In reference to the physical space of the centre a department member indicated,  

I have just felt very—supremely supported, both in having this physical area, which is so 
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spectacular, and being able—I mean, a lot of the support that we’ve had for having a secretary here 

is—has come from—it either comes from the research chair or it comes from grant supports and 

contribution supports from the Department of Canadian Heritage . . . That would be good to have 

for every faculty member, obviously. And not every faculty member so much as every program 

area within the department. It provides a space for graduate students to all be together, for us to 

have easy access to graduate students and back and forth for them to us, as well as the sessional 

instructors who are within this program area. So—and it makes for a kind of community that 

would be hard to—much harder to make work without—this kind of area. So that’s what the CRC 

has done.  

 
There is an undergraduate student lounge located in the basement of the Neville Scarfe building. 

While this provides a space for students to gather, there is a sense that spaces for faculty members and 

students to come together are also essential. One external head observed,  

The new faculty club—was in fact a place where you could meet colleagues on a regular basis 

because down in the basement, there was a cafeteria that had very large table. And one would go 

through and pick up a lunch and go to a table, and on any given day, you would meet colleagues 

from then Curriculum Studies, as it was called . . . it was really a great way to meet colleagues. But 

that doesn’t occur anymore.  

 

Open spaces for conversations to occur are primarily limited to corridors making interdisciplinary 

and interdepartmental collaborations a challenge. 
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G. Faculty, Staff and Leadership Team Contributions 

Faculty Member Contributions 
The remarkable contributions of faculty members in the department have been delineated in detail in 

the teaching and scholarly contribution sections of this report and thus will not be reiterated here. 

However, further reference to members’ curriculum vitae expounds an active, diverse, and vibrant 

faculty community. Graduate students are appreciative of a supportive culture as one expressed, “I 

have very much enjoyed meeting and interacting with other students and with faculty and staff 

members. I also appreciate the help the departmental staff and academic advisors have provided.” 

Another student commented, 

 

Though I recognize that a new student also means income, I have always felt the encouragement to 

be sincere and the enthusiasm authentic. At all times I have found my conversations with faculty 

(and staff) to be exceptionally supportive with respect to the pursuance of further study. 

 

Yet in order to sustain the vitality of faculty members it is necessary to "ensure that discipline 

specialization areas remain intact in the B.Ed. program by keeping our discipline areas strong and 

staffed with additional tenure track faculty." 

 

Staff Contributions 
The departmental staff members perform a wide range of services and act in a variety of roles, which 

are appreciated by students, faculty members, and the leadership team. Indeed they have been coined 

a “dream team” who provide “excellent, consistent, good-spirited support.” One faculty member 

noted,  

The staff is wonderful . . . and I appreciate them every day with everything they do. So, I would like 

to acknowledge that as an Acting Head and as a department member, I have been looked after by 

them . . . for my whole time here. 

The staff members themselves underscored an “increase in responsibilities and complexity of work 

duties” and that there are “less staff” to do what is required even though they work “as a community 

and try to help each other out as much as possible, but the stresses, commitments and specialization of 

each position often makes this difficult.” For example some of their observations emphasize: 

 

[The staff] community has never grown to support increasing workloads.  

Increases in graduate student applications have affected workloads.  

An increasingly global student population also requires more detailed support and direction.  

Constant introduction of new technologies and systems puts staff under additional stresses to 

learn, integrate, and support these new requirements.  

The decentralization of many large units (HR, finance, enrollment services, work orders 

through PeopleSoft, FGPS) has resulted in more complex responsibilities for staff, along 

with the pressures to then learn and integrate new systems into the department.  

The centralization of CMS has changed a long-standing support system and the transition has 

created a steep learning curve.  

The recent layoff [in other units] of predominantly older staff members with many years of 

service has created insecurity among staff.  
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In order for the programs to be successful, the labs need to be appropriately equipped, 

maintained and supported.  

 

The balance of workload and resources to staff has had adverse effects. For example, “12 years ago 

there were 3.5 FTE research technicians supporting the labs, currently there are only two FTE” despite 

the growth in programs, students, and faculty members that the staff support. Additionally, the “loss 

of funding for lab maintenance” has put into question the “quality of the facilities [because they] is a 

key component in the learning process.” Moreover, they added, 

 

The new program scheduling has resulted in extremely busy periods in some labs in the second 

term, making support for the labs challenging. Concurrent sessions of some classes result in 

insufficient supplies and equipment being available to the students. The stresses on instructors 

[who are] trying to compress curriculum content into a considerably smaller time frame has also 

been of great concern. 

 

This curriculum compression has been of concern to the staff members who support them. Faculty 

members also intimated there are insufficient staff to perform basic duties: 

 

As a teacher, you normally just go down to a photocopier and do it yourself, so that’s usually 

what I end up doing and I have to pay more money for it, and then having to charge students 

money on top of that for photo-copying . . . they’re paying fourteen thousand dollars in tuition. 

So these are the small things—and I feel really petty bringing them up, but—I have to manage all 

the money, I have to pay the bills. And when you have two hundred students . . . it seems like 

you need a manager or . . . a course assistant to help with all of those things that people could 

turn to, to deal with those matters. 

The need for more support staff was a common concern for faculty members: 

One thing that I would have loved to have more support with is administrative and technical 

work. Things like grant management, submissions of all the receipts, managing student 

appointments are very time consuming and we do not have enough support for them. When 

teaching science, I would have loved to have more support in the labs. Bob is doing lots of work 

and he needs support in terms of PERMANENT technical staff in the labs. Relying on students 

who do not know much about the equipment we have is not enough. All these things take too 

much time. If we had staff to help with creating Common CV and other things like that this would 

leave us more time to do research.  

 

I think we need more staff support. My concern is the lack of technical support in the science labs. 

We have so much expensive equipment that somebody has to take care of continuously. Not 

having permanent staff doing it means that we do not use effectively what we have. Bob is doing 

everything at the Department – from helping us with computers to troubleshooting continuously, 

but I would have loved to have a permanent full time staff member in charge of the labs who will 

be working “under” Bob’s supervision. 

  

One faculty member noted that, “support staff members dedicated to subject areas are sorely needed” 

and another suggested that the department,  
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Assign staff to provide dedicated administrative support to programs in the various subject fields . 

. . so faculty members can devote their time to research and teaching (as is done as a matter of 

course at other research intensive universities worldwide). Far too much administrative work is 

required of EDCP faculty members, owing to the unusual organization and policies of the 

university, faculty, and department and other factors.  

 

Notwithstanding the volume and complexity of the work, the ways in which staff members undertake 

their performance is exceptional in the view of the departmental faculty members: 

The support staff . . . do amazing work up there . . . they are so overloaded. And when I’m in 

UAC, someone will say, well, we’ll get Bob to do that, or we’ll get Saroj to do that, and I’m 

thinking . . . really, Saroj? Why would you even think that? She’s so overloaded. Never 

complains. Unbelievably excellent at her job . . . I wouldn’t be here if it weren’t for Saroj, put it 

that way. So . . . we need to support those people in . . . better ways . . . Everyone sings their 

praises because they know . . . we couldn’t move without them, but what can we do to support 

them better?   

Their dedication is also emphasized as a key feature of their exceptionality. “The staff members are 

exceptional individuals. Not only do they attend to the functions of the department efficiently, they do 

so with a high level of dedication and genuine care for others.” Even without full awareness of all of 

the duties staff perform, one member disclosed, “I know less about the staff workload but I do see 

them to be highly dedicated and working long hours to attend to the work of the department. There 

may be a need for some assistance in this area as well.” It can be surmised that, "Staff are invaluable 

but they are overworked. Somehow this support needs to be increased." 

 
The Leadership Team 
Members of the department spoke to the strength of the leadership team particularly since the arrival 

of Peter Grimmett as Head. One faculty member indicated,  

 

A greater spirit of collegiality has developed since Peter Grimmett became EDCP Head, owing 

largely to his extraordinary efforts to establish equity, honesty, and a positive spirit in the 

department. His leadership has marked a great step forward for EDCP. 

 

A longstanding member of the department who indicated, “In terms of our department, I think we’ve 

come a long way since Peter Grimmett took over as Head” corroborated this sentiment. Members of 

the department emphasized ways in which the leadership has transformed the departmental climate.  

 

The Department is becoming more transparent, the Departmental meetings become less tense and 

most of the faculty members treat on another with respect. There will always be people who don’t 

do that, but I am not sure how the Head of the Department can deal with it better than Peter already 

tries to deal with it now. 

 

Another added, “Everything changed with the arrival of Peter Grimmett, who has somehow managed 

to create a department in spirit where before it was one only in organizational designation.” 

 

 Not only was a spirit of collegiality underscored but also an overall sense of fairness has been 

fostered: 
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The Department Head and Deputy Head are extremely supportive of all faculty. In the past, 

sessional instructors and Instructors have not been considered an integral part of the department. 

They were hired to do work that ‘real’ faculty did not want. This has changed under our current 

administration. 

 

The increased notion of fairness is coupled with a transparent approach, as one respondent expressed, 

“I appreciate the transparency that Peter has, and I think that any point in time he’s, you know, even 

around budget and things that are faculty issues, he’s as forthcoming as he can [be]”. Through the 

process of discovery it was revealed that in going forward the department members could provide 

and clarify their expectations of the leadership team in order to further strengthen the collegial 

relationships that exist. However, the support departmental members experience from the leadership 

team (inclusive of area coordinators) is clearly evident: “I see my department head and deputy head 

as being very supportive, understanding my role [and] my area coordinator as understanding it.” 

 

Much of the content with the current leadership team can be attributed to the increased intellectual 

stimulation and scholarly focus within the department: “We have a Head and Deputy Head who 

understand the significance of research and stimulate scholarship and collaboration through 

initiatives such as the research café and the EDCP lecture series.” The opportunities to engage in 

intellectual and philosophical conversations through these forums, has shifted the departmental 

temperament from functional to fluent. While there are challenges in furthering scholarly engagement 

due in part to the multi- and inter-disciplinary nature of the department, the move towards an 

academic departmental character is appreciated:  

I testified to the magnitude of progress made since Peter Grimmett’s arrival. There IS more 

intellectual and slightly less organizational engagement; the interpersonal climate of the department 

is no longer acrimonious. More intellectual engagement is ‘essential to departmental growth’.  

In moving forward as a department it will be critical to sustain this scholarly focus and leadership 

style. 

The strength of the leadership team has contributed to a highly productive as well as gratified 

department:  

 

As a member of the department my experience with the leadership has been extraordinary. Great 

leaders are difficult to find but EDCP currently has a team that is visionary, fair, and knowledgeable. 

Having come from a range of other academic settings I consider it a privilege to work with this team. 

 

The test of leadership is not to put greatness into humanity, but to elicit it, 

for the greatness is already there. 

James Buchanan 
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H. Department as an Organizational Unit 

Throughout the conduct of the review process, considerable reference was made to the increased 

harmonious nature of the department with the current leadership team. “We’ve gotten to a better 

place in terms of collegial relations than we have for a while. There were some very well intended 

initiatives toward building community.” Despite the disciplinary, interdisciplinary, and 

multidisciplinary differences that characterize the department, there is a pervading tone of collegiality 

that now appears to exist. One member noted,  

If you can bring two or three people together from very different disciplinary areas into a seminar 

series around a theme, I think those ways get at people’s interests in one place. The kinds of 

research sharing days that are done at the Faculty level could also be replicated at the department 

level. 

An external respondent also commented on the disciplinary and paradigmatic differences in the 

department, revealing:  

Many of these colleagues have disciplinary foci, different from mine and they often have ways of 

pursuing their research and writing that are different from mine. But we support one another . . . I 

think it’s all about people, and I think that whatever the department heads and the dean and the 

associate deans can do to promote possibilities for people, kindred spirits say, to work together, 

whatever the leaders of the Faculty can do to promote that kind of working together, that’s the most 

important thing the faculty members need. Because if you think about the successes of the faculty, 

how those successes have frequently unfolded, without necessarily a whole lot of hierarchical 

support or machination or leadership, but have actually emerged from the grass roots. Have 

emerged because of one, two, three, individual colleagues getting together and pursuing their work. 

The department has an Undergraduate Advisory Committee (UAC) that has representation from each 

disciplinary area. This group is essential to communication about the teacher education program.  

UAC runs really well by the way. I mean, that’s something where I think that Penny has done a 

phenomenal job with that committee. We get together and we discuss—and I think it’s really nice to 

have a space where you can be critical and not worry. 

The UAC also allows for members from different fields to come together and deepen understanding 

of the commonalities and distinctions between and across the disciplines. 

Departmental identity and focus is another area of potential growth identified by members. There is, 

to some degree, interest among faculty members in having a common purpose and that curriculum is 

central to such a notion. “That may be one of the things that we have in common, that interest in 

seeing how curriculum actually becomes a kind of dynamic, ongoing engagement with the work.” In 

order for this to transpire, however, a number of suggestions were offered.  

I think we need to talk honestly by talking about what’s the purpose of education. What’s the 

purpose in this right now in this particular context that we’re in ecologically, socially . . . can we 

rethink the purpose of education right now? Think about your children. Think about your 

grandchildren, right? Think seven generations. What’s the purpose? We’re the department of 

curriculum and pedagogy. Where else to think it? 
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Merit, rank, and notions of equity are matters requiring ongoing communication and attention:  

  

As a faculty member I’d like to see us a little bit more up to date on budget issues, and I think Peter 

tries to do that for the department, but we’re not getting that bigger picture in faculty meetings, or 

whatever. So, I think we need, you know, everybody’s—it’d be just nice if we know because 

decisions are made according to the economics so much that it’d be nice for us to know a little bit 

more. 

  

The guidelines for merit consideration at the departmental level are based on the university’s 40-40-20 

teaching, research, service model, yet some individuals provide more service to the university and 

broader community, others more research or graduate supervision, and others more teaching. Finding 

ways to recognize the various forms of service is a constant dilemma.  

  

We’re put on committees. We know that some committees are a lot bigger than others, and you see 

the same people on a lot of those that are the bigger jobs. So, what kind of rotation could be possible 

so that we can see equity in terms of service and in terms of things like graduate student supervision 

because there are times when graduate students don’t want to go to certain people because they’re 

not so helpful, and those people can just continue doing their articles and [obtaining] merit. And so 

there’s a lot of inequity as you might think of people that do things differently, more service, more 

work with graduate students. It doesn’t come up in merit where the counting goes for articles. 

  

The rank system embedded in academia was identified as divisive and counterproductive to the work 

of the department. One faculty member declaimed that there must be, 

  

a systemic change in this place that has to start now. That everybody is equal, teaching versus 

research.  We’re all contributors to the same place . . . everybody is as valued as everybody else, from 

the lowest to the highest . . . I think that has to start now because let’s face it, if we don’t start now 

it’s going to get worse, this divide. 

  

Hence, on the question of merit, there are diverse views as to what needs to be considered. However, 

two senior members reiterated the meaning of merit pay and suggested that a clear statement about 

this would be helpful. That is, that merit pay is about achievement. It is when there is evidence of 

achievement that one becomes meritorious. Thus, any reconsideration of the grounds on which merit 

is assessed would have to be framed around what constitutes evidence of meritorious achievement. 

This is an important consideration as the department attempts to find ways of broadening the 

parameters in which such meritorious achievement is recognized. 

  

Inadequate time to talk with colleagues and peers was also identified as a matter of concern. A 

compressed teacher education program leaves little room for inquiry among students and faculty:  

  

There’s the SoTL group on top of that, the Scholarships of Teaching and Learning, but what I really 

dislike is that the SoTL group doesn’t have a designated time to meet . . . Ideally, I would love to 

connect with my peers and talk, I’d like for a time, such as Thursday afternoons would be 

designated. Or . . . at some point there’d be a time that would be carved out and no classes 

scheduled at that time so that we could actually meet. Because I teach so much, especially in the 

fall, I wasn’t able to attend any of the SoTL meetings, and so I really felt disconnected and I really 

didn’t get the opportunity to converse and share ideas. 
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Most of the teaching in the department rests with lecturers, sessionals, instructors and seconded 

teachers. Increased tenure track positions will not only serve to balance this economy but also will 

provide leadership in the learning areas, thereby augmenting the student experience. Moreover, many 

departmental members have noted that the teaching workloads for these positions are unreasonable.  

  

I would say that people who are hired into positions that are lecturers or secondments—the hours 

are way too much, and I think it’s, it’s not even possible to think about what, what these hours or 

what people are supposed to do.  

  

Whereas this is a Faculty policy matter, the teaching and workloads appear not to be equitable across 

the units and therefore it may fall upon the department to address this imbalance both with the Dean 

and internally in the negotiation of workloads with individual members. 

  

While the teaching loads in the department are extraordinarily heavy, particularly for instructors, 

lecturers and seconded adjuncts, the view that comes through is that the department promotes an 

inclusive and supportive approach with these essential faculty members. An external respondent 

contended,  

I love how EDCP grooms its adjuncts so we have a really healthy group of adjunct seconded 

teachers. And those who are affiliated with EDCP have really good mentoring, they’re well taken 

care of, they have office space. That’s a small thing but it’s meaningful.  They’re made to feel part of 

the department. I really admire that and I wish that happened everywhere. 

Within the department it was noted,  

I’ve really enjoyed being in the department, and I feel very supported whenever an issue came up. I 

had some issues with some students, some I think mentally ill students, and I was supported by 

my—by the Head and by my supervisor.  

A seconded adjunct indicated, “I know people here, they are very supportive of whatever I do—

whatever good things I do they will support me and they know the value of that.  I really, really 

appreciate that part” which was corroborated by a sessional instructor who stated, “I think that we are 

included”. 

Hence, it is possible to conclude that the department has become an inclusive and supportive 

community but one that still needs to address questions of equity around workload and merit 

consideration. 

 
Preliminary Department Action Plan 

  
We have learned a great deal through the departmental review process and several ideas have been 

generated as future initiatives to strengthen the unit’s work and its collaborative spirit.  

  

1. Proposed Initiative—Revisit the Mission of the Department and clarify scholarly, curricular, pedagogical, 
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and community engagement priorities.  One respondent put it this way: 

I think we have to have an honest retreat. Like, maybe two-day as a start, as a beginning. And it 

has to be very relaxed. I think it has to be there without a big agenda. The agenda needs to come 

from the bottom up. It has to be an emerging agenda, where we have some shape, we say, you 

know, maybe we’ll talk about this and this and—but we have the space to say—after the morning 

session, we’d say, you know, we’re thinking we would do this and this, but after talking this 

morning, let’s talk about—can we reshape the rest of what we’re going to do? You know what I 

mean? Like that emerging . . . We need to talk about it as a department. It needs to be, I think—just 

re-vision ourselves. Just re-vision ourselves as this different entity that’s going to work in a 

different way, that’s about interdisciplinary, that’s about, you know, intercultural. It’s about 

bringing in the holistic with the embodied and the spiritual and all of that . . . It’s not just a place of 

mind. We’re a place of heart and body and spirit. 

Action—Revisit the purpose and mission of the department through open and rigorous dialogue (a 

two-day retreat after the external team’s visit has been suggested as a means to provide the setting 

for such discourse) to deliberate on the direction and priorities of the Department for the next five 

years. For example, the Head has proposed a focus on Indigenous Education, Internationalization, 

Community Engagement, Sustainability, and Teacher Education. We need to debate these priorities 

and also the details of how we move forward as an academic unit with the particular priorities we 

collectively choose. 

  

2. Proposed Initiative—Create spaces whereby the diverse nature of the department and its members are 

celebrated. 

  

Action—The video project represents a powerful representation of our capabilities and capacities as a 

department. Faculty members have been invited to make a 5-7 minute video about their research 

pursuits. The videos are to be posted on the department web site as a way of using our window on the 

world to display our intellectual richness and depth both for recruiting purposes and for international 

visibility. This project is well underway. It serves as an example of how an idea that was spawned out 

the departmental review process can be implemented before the conclusion of the review. 

  

Action—Design nameplates for placement on office doors to increase visibility. 

  

3. Proposed Initiative—Reconsider whether or not the department needs a workload policy of its own for 

faculty, students and staff. The proposed initiative is written in this way because at the January 2014 

department meeting, a motion to establish a departmental workload policy was withdrawn on 

account of the members present making a compelling argument that the Faculty policy served the 

department very well. Why, then, is this issue being raised again? Because some members still regard 

the need for a workload policy as a matter of equity. Moreover, one respondent felt that an explicit 

workload policy would help students deal with some of the pressures that they face: 

This is not an easy department. It’s not an easy place for students to get their degree because . . . we 

have our standards. They need to work very hard . . . most of the students do and they [have] a lot 

of pressures. They study very, very hard, they’ve hardly got time to sleep. 

When questioned on this, the Head noted that his preference would be to honor the decision made by 
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the Department in January 2014 but added that he is always open to a reconsideration of any decision 

at any time. He also suggested that this initiative include a focus on improving completion rates at the 

doctoral level, on effecting a more equitable distribution of graduate student supervision 

responsibilities, and on attempting to redress the low graduate assistantship funding in EDCP, which 

he interpreted as the concerns underlying the comment about students and workload policy. 

  

Action—Formulate an ad-hoc policy committee to come up with ways of addressing issues in faculty 

workload, doctoral completion rates, graduate student supervision distribution, and low GA funding, 

and set aside departmental meeting time for the policy to be reviewed, discussed, and approved. 

  

4. Proposed Initiative—Foster relationships with other units (in particular teacher education, Indigenous 

education, graduate education, Kinesiology) and other Faculties, nurture connections with local, national, and 

international communities, engagement with one another (scholarly, intellectually, collaboratively). As one 

respondent put it: 

  

Place-based education overlaps with a number of initiatives in environmental work and with the 

UBC Farm. There are lots of different ways of bringing faculty members together. The Orchard 

Garden, for example, all of these kinds of things, bring people together in very organic ways. And 

the department really exists to be able to support those partnerships and collegial relationships that 

emerge quite naturally. 

  

This focus on working together organically essentially arose from faculty members’ recollection of the 

department’s recent history. Members had talked about the need for early detection of potential 

conflicts in order to prevent their escalation. They had also noted that the current Head was well on 

top of these matters. For example, he has committed to intervene quickly if inflammatory emails or 

anything not representative of respectful and joyous quarrelling are issued. Further, he monitors the 

department and its day-to-day operations closely to ensure that any minor quibbles do not escalate 

into stressful situations that make collegiality difficult. Hence, there is a strong commitment in the 

department not to go to the dark places it has once experienced. The Head is unusually forceful on 

this issue: he will not permit any negative actions to take away from the current intellectual vibrancy 

the department is beginning to enjoy.  

  

Intellectual vibrancy is something that some faculty members noted was missing when the 

department was characterized formerly by non-collegial tendencies. The thriving seminar series 

where faculty colleagues and graduate students with differing scholarly perspectives and views 

engage in discussion over substantive matters of importance has gone a long way to bringing 

department members together in a way that focuses them on what a department should be about and 

also on cultivating a stimulating community that is both scholarly and respectful. It is a tradition that 

must continue. 

  

Action—Celebrate collaborations as well as awards and funding received. Increase the visibility of 

personnel and collaborative work through the website, including videos of seminars, and through an 

electronic bulletin board installed at the reception of EDCP.  

  

5. Proposed Initiative—Sustain and increase graduate students’ intellectual excitement and expectations. 
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Action—Celebrate graduate student work on the website and the electronic bulletin board. Whereas 

there are several informal reading and writing groups already occurring, the department could 

provide further forums whereby graduate students can engage in scholarly exchanges such as the 

seminar series and a graduate student research café. It should also be noted that the first annual EDCP 

graduate student conference was held in April 2014 and the plan is to host and organize this 

conference every year. 

  

6. Proposed Initiative—The department should further international partnerships based upon the strengths of 

faculty members and prioritized departmental foci. As one respondent noted,  

  

We can do this by continuing what we are doing right now and maybe creating more connections . . . 

internationally. Because I have some connections with Taiwan or China, so I have some time, then I 

would be very happy to spend some time to make some connections there and maybe have some 

programs there or bring some students here . . . The Asian market has become bigger right now and 

they are willing to get out and see and learn. However, there may be cultural differences so they 

might hesitate, maybe there are language problems so they might hesitate to do this . . . I’ve got a 

little bit of language advantage, so I think the department can use this, use my advantage as the 

advantage of the department to bringing in some more students or professors—here in EDCP. 

  

Action—Discuss as a department what the international and community priorities are and devise a 

plan whereby faculty and students can work on those initiatives according to passions and strengths. 

Link this plan to the existing international work that is currently ongoing. 

  

7. Proposed Initiative—Ensure service workloads are equitable. As one respondent emphatically stated: 

“The department should provide some sort of credit for curriculum area chairs beyond the very 

limited amount of GRA support, which was provided this year. This position is a lot of work and is 

very under-appreciated.” 

  

Action—Discuss as a department the expectations and resources available for service roles. Look to 

resources within the faculty and request and access them whenever possible.  

  

  

While some initiatives and suggestions are possible and even desirable, care must be taken not to add 

to the labor-intensive work of an already oversubscribed department. Therefore, those initiatives and 

recommendations that alleviate workload and create spaces for department members to nurture their 

work experience and scholarly engagement need to be a priority. Despite the lack of time and 

resources in the department there is an expressed desire to connect with one another. One member 

shared:  

  

It would be good to have a closer alliance between the people in this department who are committed 

to teacher education and to mentoring graduate students with those who understand and are 

committed to the potentially deep alliance with people in the disciplinary fields in the other 

Faculties.  

  

Put differently, the department still has to work out ways of connecting the discipline-based work in 
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the curriculum areas with multi-disciplinary and inter-disciplinary work that goes on in curriculum, 

pedagogical, and Indigenous education. One of the ways to attempt this would be to offer a new 

organization which would both cover the “service” coordination work in the various curriculum areas 

and bring greater coordination to how the department functions as a unit. The chart below illustrates 

this possibility: 

 

 
 

This new organizational chart recognizes the contribution by the department to the recently 

inaugurated Faculty of Education’s Scholarship of Teaching and Learning (SOTL) Leadership 

program. It also takes the leadership team and places the coordination of three distinct sets of 

curriculum areas in their charge. The Graduate Adviser (Anne Phelan) would coordinate Curriculum 

Studies, Indigenous Education, and Social Studies (in brown). The Deputy-Head (Samson Nashon) 

would coordinate the so-called STEM curriculum areas, that is those areas in Science, Technology and 

Mathematics (in purple). And the Undergraduate Advisor (Donal O’Donoghue) would coordinate the 

Visual and Performing Arts curriculum areas (in red). Such an arrangement would bring greater 

cohesion to the department but would it bridge the divide between disciplinary and inter-disciplinary 

work? That is something that the Department must debate, and the Head issued the commitment that 

this recommended change in governance structure would not go ahead until the department meeting had had the 

opportunity to discuss the matter and vote on it. While acknowledging that it is always possible that this 

could lead to greater division between disciplinary and inter-disciplinary areas, the Head responded 

that he had very carefully chosen the leadership team on the basis of scholars who, like himself, had 

both disciplinary and inter-disciplinary commitments. In other words, the leadership team now in 

place does not consider the department’s disciplinary-interdisciplinary conundrum in a bifurcated 

manner but sees it rather as a both-and. That is to suggest the expectation that scholars who 

emphasize disciplinary work need to embrace interdisciplinary possibilities and scholars who pride 

themselves on their inter-disciplinary work cannot hide their disciplinary base. If the department can 

come together in general agreement on this expectation, then we will be potentially able to fulfill our 

earnest desire to quarrel joyously about ideas that matter, regardless of from whence they emerge, 

because we are intellectuals whose work is to engage in respectful dialogue and disputation over 

ideas. 
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I. Appendices 

Appendix A: The Departmental Self-Study Review Process 
 

The self-analysis segment of the departmental review process took place over the course of six months 

beginning in January 2014. All members of the department (staff, faculty, sessionals, graduate 

students) were invited to respond to an open-ended questionnaire and share their experiences and 

perspectives. The CVs of faculty members and departmental data were also gathered at this time. 

Departmental meetings were held to contribute to the content of the report. These consisted of whole 

group discussions, small working groups, and a town hall style forum at the midpoint of the review. 

 

In addition to these forms of information gathering, the departmental review committee determined 

that follow-up interviews would provide further insight into the accomplishments, functioning, and 

needs of the department. All members were invited to participate in an interview but steps were also 

taken to seek a diverse representation of viewpoints. Thus, the perspectives of staff, seconded 

teachers, sessionals, graduate students, lecturers, instructors, centre directors, visiting professors, 

discipline area coordinators, former heads, assistant, associate, and full professors are represented in 

the interview data. The following departmental members were interviewed: 

 

Ann Anderson 

Debbie Jeroff 

Douglas Adler 

Holly Keon 

Jennifer Johnson 

Lisa Loutzenheiser 

Joy Butler 

Karen Meyer 

Kirsty Robbins 

Linda Farr Darling 

Pat O'Riley 

Penney Clark 

Peter Seixas 

Sandra Scott 

Sandrine Han 

Bill Pinar 

Cynthia Nicol 

Donal O’Donoghue 

Anne Phelan 

Scott Goble 

Tony Clarke 

Stephen Petrina 

Bill Doll 

Rita Irwin (In her capacity as associate dean of teacher education) 
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The need for external viewpoints also emerged in the committee deliberations. Hence the following 

heads of units, directors, associate deans, and the dean were interviewed: 

 

Beth Haverkamp 

Robert Olaj 

Brigitte Gemme  

Bill Borgen 

Wendy Carr 

Blye Frank 

Bob Sparks 

Carl Leggo 

Jo-Ann Archibald 

Lee Gunderson 

Mark Edwards 
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Appendix B: Graduate Student Questionnaire 
 

Life of the Department (mission, organization, relationships, etc.) 
 
Please describe your experience as a graduate student member of the department. 
 
In what ways have you engaged with the work of the department and its members? 
 
What potential departmental changes do you think would better serve graduate students? 

 

Research / scholarship 
 
What particular aspects of the department support you in your academic goals?  
 
In what ways do the courses of study enrich your scholarship? 
 
What potential departmental changes might support your research and scholarship further? 

 

Educational Practice (teaching, supervision, advising, etc.) 
 
Describe your learning experiences in the department. 
 
What practices do you find most useful to your learning? 
 
In what ways do your instructors/supervisors assist you to learn? 

 

Service and Community Engagement 
 
In what ways does/might the department enable you to engage in the community? 
 
In what ways do you envisage the department might engage further with community initiatives? 

 

General questions  

 
In what ways does collaboration occur within the department and/or your particular field of study? 
 
What suggestions would you give that might improve your graduate student experience? 
 
In what ways (if any) are you supported financially in your program? 
 
In what ways has the department progressed or changed during your tenure? In your view what is 
essential to departmental growth? 
 
What question has not been asked that you would like to respond to? 

 

Comments 
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Appendix C: EDCP Staff Questionnaire 
 

Life of the Department (mission, organization, relationships, etc.) 
 
Please describe your experience as a member of the department. 
 
In what ways have you engaged with the work of the department and its members? 
 
In what ways are you offered support when needed? 
 
What departmental changes do you think would better serve you and other staff members? 

 

Personal and Professional Development 
 
Describe the opportunities for professional development within the department/faculty. 
 
What particular aspects of the department support you in your work?  
 
What potential departmental changes might support your work and collegial interactions further? 

 

Service and Community Engagement 
 
What are your primary contributions to the department and community? 
 
In what ways do you envisage the department might engage further with community initiatives? 

 

General questions  

 
In what ways does collaboration occur among staff and other members within the department? 
 
What suggestions would you give that might improve your work experience? 
 
In what ways has the department progressed or changed during your tenure? In your view what is 
essential to departmental growth? 
 
What question has not been asked that you would like to respond to? 
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Appendix D: EDCP Faculty Questionnaire 
 

Life of the Department 
 
Please describe your work experience as a member of the department: 
 
What do you see to be the mission of the department? 
 
In what ways have you engaged with the work of the department and its members? 
 
What departmental and/or faculty changes do you think would enhance your work life?  

 

Departmental Organization / Structure / Running of Programs 
 
In what ways do the departmental/faculty organization assist and/or hinder its work? 
 
In what ways does/might equitable distribution of the work and resources of the department occur? 
 
What resources exist or are required to enhance the functioning of the department? 

 
Research / Scholarship 
 
What particular aspects of the department support your research and scholarship?  
 
In what ways do your colleagues enrich your scholarship? 
 
In what ways does your research/scholarship contribute to local, national, and international arenas? 
 
What future strategic initiatives (not currently in place) should the department be embarking upon to 
ensure future scholarly vitality and significance? 

 

Teaching and Learning 
 
What particular contributions do you make to teaching and learning in the department? 
 
In what ways is your teaching and learning supported by the department? 
 
In what ways might the department support your learning and teaching further? 

 

Service and Community Engagement 
 
What are your key service contributions to the department/faculty/university/community? 
 
In what ways do you envisage the department might engage further with community initiatives? 

 

General Questions 
 
What is your particular and unique contribution to the department? 
In what ways does collaboration occur within the department and your particular field of study? 
 
What suggestions would you give that might improve your experience within the 
department/faculty/university? 
 

 
 

142 



In what ways has the department progressed or changed during your tenure? In your view what is 
essential to departmental growth? 
 
What question has not been asked that you would like to respond to? 

 

Comments 
  

 
 

143 



Appendix E: EDCP Student Enrolment Numbers (2009-2013) 
 
 

2009 - Subject Area 

Elementary 

12 Month 2 Year 

Middle 

Years Secondary Diploma MA MEd MMEd PhD 

Art Education  269 72 20 30 6 3 13     

Business Education       20           

Computing Studies        4           

Curriculum Studies          3 21 47   70 

Home Economics        19 44   1     

Indigenous Education                   

Math Education  306 74 29 33 2 7 28     

Museum Education                    

Music Education  277 68   8   3 10     

Physical Education  303 68   20     28     

Science Education  303 74 17 61   6 4     

Social Studies Education 266 74 10 99 1 3 2     

Technology Education        15   2       

 

 

2010 - Subject Area 

Elementary 

12 Month 2 Year 

Middle 

Years Secondary Diploma MA MEd MMEd PhD 

Art Education  248 73 21 28 8 2 12     

Business Education       17           

Computing Studies        4           

Curriculum Studies          6 19 61   76 

Home Economics        22 64         

Indigenous Education                   

Math Education  284 74 34 27 4 10 33     

Museum Education                    

Music Education  270 66 16 22   3 12     

Physical Education  282 66   16 1 1 27     

Science Education  279 74 19 58 4 4 4     

Social Studies Education 246 74 22 96   2 2     

Technology Education        14   3 23     

 

 

2011 - Subject Area 

Elementary 

12 Month 2 Year 

Middle 

Years Secondary Diploma MA MEd MMEd PhD 

Art Education  224 38 17 18 2 5 11     

Business Education       11           

Computing Studies        1           

Curriculum Studies          6 17 50   74 

Home Economics        15 53   21     

Indigenous Education                   
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Math Education  299 38 29 23 4 8 8     

Museum Education                    

Music Education  237 39   10   3 19     

Physical Education  261 38   16   2 1     

Science Education  260 38 17 53   3 1     

Social Studies Education 228 38 20 69   2 2     

Technology Education        20   2 22     

 

 

2012 - Subject Area 

Elementary 

12 Month Secondary Diploma MA MEd MMEd PhD 

Art Education  224 16 6 8 8     

Business Education   11           

Computing Studies    3           

Curriculum Studies      16 20 39   74 

Home Economics    16 60   21     

Indigenous Education               

Math Education  246 23 1 5 10     

Museum Education            18   

Music Education  243 17   5 23     

Physical Education  245 13   2 18     

Science Education  242 55 2 2 3     

Social Studies Education 239 56   3 3     

Technology Education    16   2 20     

 

 

2013 - Subject Area Elementary Secondary Diploma MA MEd MMEd PhD 

Art Education  259 26 5 9 14     

Business Education   15           

Computing Studies    2           

Curriculum Studies      15 22 52   77 

Home Economics    28 43 1 39     

Indigenous Education               

Math Education  259 23   6 8     

Museum Education            15   

Music Education  259 26   6 20     

Physical Education  255 15 1 2 18     

Science Education  256 58 1 4 6     

Social Studies Education 251 57   2 3     

Technology Education    12   2 20     
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Appendix F: EDCP PhD Program Visioning 
 
 

 
World Café 

January 20, 2012  
DRAFT Report 

 
 

Prepared by Julia Ostertag  
with the EDCP Peer Advising Team 

 
 
 

March 27, 2012 
  

 
 

146 



Executive Summary 
 

As a living document, this executive summary emerges from a World Café visioning session and 

suggests areas for action in changing EDCP’s doctoral program to address student concerns. Further 

consultation with students & faculty members is required to implement broader changes; however, a 

number of actions are already underway to address particular recommendations. 

 

A.   The doctoral program’s current identity minimizes the significance of pedagogical practices and 

theories 

Recommendation #1: Change the name of the doctoral program to 

Curriculum & Pedagogy 

Recommendation #2: Create a more porous PhD program by creating  

connections within the broader Faculty of Education community 

 

B.  Students desire stronger scholarly integration between curriculum & pedagogy in core courses 

Recommendation #3: Frame core doctoral courses around scholarly and 

professional approaches to curriculum & pedagogy through, for instance, the 

study and practice of currere, a more nurturing teaching style, and co- 

teaching  
Recommendation #4: Create 603, a student-led doctoral seminar course, to 

parallel the period when students write comprehensive exams, prepare their 

proposals, commence their research 

Recommendation #5: Increase accessibility by posting methodology 

courses being offered throughout the FoE in advance and in a way that 

provides oversight between the various departments (Action: GCAC) 

 

C:  When entering the program, students feel alienated and disconnected from the EDCP community 

Recommendation #6: Create a full-day orientation for graduate students, 

and potentially extend this orientation for the entire first week of classes 

(Action: Quality of Life Committee & Peer Advising Team) 

Recommendation #7: Encourage all Faculty members to attend graduate 

student orientation 

 

D:  Students desire stronger relationships with faculty members, better mentoring, and collaborative 

work with peers  

Recommendation #8: Create clusters of research groups in the department/faculty 

 

E:  Doctoral students seek to contribute to meaningful discussions around issues affecting them  

Recommendation #9: Hold yearly mini-retreats for doctoral students 

 

Overview of Event: Description of World Café session on Friday, January 20, 2012 
 

 Around 30 PhD students attended the world café on a rainy Friday evening from 3-5:30pm. 

Students from all years of the program were present, including one recent graduate. Julia facilitated 
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the session, along with Taraneh Efan from Whole Picture Thinking. Taraneh also recorded the 

discussions graphically on a large sheet of white paper. Light refreshments were available throughout 

the session, and many participants arrived early to chat and eat. The tables in room 2414 were set up 

‘café style’ with candles, tablecloths, interesting objects (shells and stones), paper, markers, and 

crayons. 

 Julia welcomed all the participants, introduced the peer advising team, and explained the 

purpose of the world café. The emphasis was on thinking positively and constructively about our 

personal experiences in the EDCP PhD program, and envisioning how we can draw on these 

experiences to build our scholarly community. Julia read out loud a very general list of issues that 

students might want to consider in their discussions (everything ranging from how many courses, to 

supervision, to space design, to the name of the program, to international student experiences, and 

funding). Julia positioned this discussion within increasing efforts to revision and strengthen PhD 

programs throughout North America (see: The formation of scholars: Rethinking doctoral education for the 

twentieth-first century). Taraneh then described in more detail how a world café works, what is world 

café etiquette, what is graphic recording and how it contributes to world café-style sessions, and gave 

an overview of the three guiding questions for the afternoon. A peer advisor sat at each table to act as 

a note-taker and record all the conversations. 

 Taraneh explained to students how they would sit at different tables for each of the three 

questions, and how where they would introduce each other and listen to the note-taker’s review of 

discussion to date before beginning the new question. Approximately 20-30 minutes were given for 

each question, though it was difficult to stop discussions and move onto the new question. 

The three guiding questions were: 

 

x What could a good PhD program also be? 
x What’s taking shape in the conversation so far? What’s missing? 
x What have we learned that we can take forward to create change? 

 
During discussions, Taraneh circulated between tables to gather ideas as they emerged and begin 

creating the graphic recording. After the third question, the note-takers from each table provided a 

brief summary of all the questions for the whole group. Some open discussion ensued, and then 

Taraneh presented her graphic recording, asking for clarification and feedback to complete the 

drawing. Finally, Julia concluded the session with some final thoughts and thanked everyone for 

attending.  

 

Recommendations 
In many ways, the world café was a necessary first step for PhD students to identify issues but it was 

not long enough for us to explore detailed solutions to these issues. However, based on the key 

themes that emerged during the visioning session and our understanding of the program, the Peer 

Advising Team has developed recommendations in the following areas: 

1. Name change and program identity strengthened: PhD in Curriculum & Pedagogy 

2. Scholarly integration of C&P in course structure 

3. Student orientation & community 

4. Stronger relationships with faculty members: Research groups 

5. Yearly visioning sessions 
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As will become evident throughout the report, many of these areas are closely related and 

overlapping. Graduate students were invited to review an early version of this Report and provide 

comments and feedback.  

 

1. Program identity & name 
We recommend that the name of the PhD program change to Curriculum & Pedagogy (from 

Curriculum Studies). Much of our discussion focused on the ways in 

which doctoral courses were being taught, and by bringing the word 

pedagogy into the program name, we hope to see a greater emphasis 

placed on the practices (and places) of teaching and learning. This will 

emphasize the importance of doctoral students’ professional 

development in becoming post-secondary educators, as well as 

curriculum theorists and researchers in our disciplinary areas. 
 

We also recommend that the PhD program’s identity become more 
closely connected with the broader Faculty of Education community. 

For instance, recognizing the teacher education program as a “living laboratory” would allow doctoral 

students to explore, in a spirit of co-discovery, ways in which curriculum & pedagogy inform our 

practices and understanding of education, beyond K-12 and school-based education. This could 

involve 601 & 602 course projects, research methodology courses, class visits, shared orientation 

activities in September, mentored teaching experiences (GTAs), etc. Stronger connections with teacher 

education could benefit both teacher education students and doctoral students (and also MA/MEd 

students if a similar structure is adopted for those programs). Graduate students can act as “bridges” 

between academic theorizing around education and more practice-oriented approaches in teacher 

education, creating opportunities for integrating research and teaching. 

 

2. Scholarly integration of C&P in course structure 
Students describe confronting an 

enormous chasm between their previous 

lives and their introduction to the PhD 

program through 601. Taraneh’s 

drawing illustrates this as a huge 

“crack” between previous experiences 

and the doctoral program. 

Overwhelmingly, students were critical 

of both 601 & 602. Some expressed that 

they enjoyed the courses, that they 

needed to be pushed, and that the hardships were worth it in the end. Nevertheless, it seems clear that 

a more effective approach to teaching the core courses in the doctoral program is required. This 

would include an experience of scholarly and professional nurturing and meaningful 

apprenticeship/mentorship in the practices of curriculum and pedagogy. While students recognize the 

need for cognitive dissonance and intellectual stimulation, no student should feel traumatized or 

oppressed by his or her education, yet as student comments indicate, this is part of their experiences 
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of their doctoral seminars. Students identify systemic problems in the core PhD courses, including 

being taught from a dominant perspective, excessive reading load, aggressive teaching, and so on. 

 

Overall, students largely appreciated the theoretical concepts covered in the courses, though some 

wanted more curriculum theory, Canadian curriculum history, and, since few students have 

backgrounds in philosophy, better introductions to philosophical concepts.  

 

However, it was the pedagogy that informs and was enacted in these courses that received the most 

sustained and near-unanimous criticism. In re-orientating the identity of the program to a PhD in 

Curriculum & Pedagogy, the practices of teaching and learning that are explored theoretically must 

also be reflected in the compulsory doctoral seminars.  At present, scholarship on pedagogy is not 

represented in any meaningful way in the core doctoral program.  

 

The inherent interdisciplinarity of our department and the PhD program is our greatest strength, yet it 

is also a weakness if students are left feeling isolated and disconnected from each other and from the 

content of the courses. If we don’t acknowledge this interdisciplinarity, as well as the vast subjective 

experiences each graduate student brings to the department, we lose profound opportunities for 

learning. Therefore, we recommend framing the core doctoral courses around scholarly and 
professional approaches to curriculum & pedagogy, which explicitly bring the subjective and 

autobiographical in learning to the fore as, for example, in the study and practice of currere. This 

approach allows for professors and students to “learn from the other” and explore how curriculum & 

pedagogy can be approached from different horizons of understanding (e.g., feminist, Marxist, 

postcolonial), without feeling excessively alienated from the program. 

 

For instance, Madeleine Grumet’s approach to teaching the 2010 summer scholar course, EDCP 585 

The possibilities of pedagogy, could be exemplary in thinking about what a currere-based PhD program 

looks like: Start with narratives from our teaching/learning experience, weave pedagogy, curriculum 

theory, philosophy, performance, personal experience, fictional novels, breathing exercises, 

movement, outdoor activities, art, textiles, multi-media explorations, peer review, etc. into the journey 

from 601, 602, to the proposed 603. This approach will also address concerns that 601 & 602 are taught 

from predominantly white Canadian and U.S. perspectives, which makes it especially difficult for 

international students to connect with the theories and share their own knowledge. 

 

While students feel isolated even during their first two years in courses, this feeling is exacerbated 

after courses end and students begin comprehensive exams, research, and writing their dissertations. 

There are few opportunities for shared learning experiences, which is why we recommend the 
creation of 603, a doctoral course largely led by the graduate students to bridge the transition from 

course-work to independent research and writing during comprehensive exams, developing the 

research proposal, and potentially also writing the dissertation. Many students expressed 

disappointment that they no longer had contact with their cohorts after 602 ended; this additional 

course will provide a frame to continue meeting within a scholarly community of peers with guidance 

from faculty members. 

 

In addition to changes to the core doctoral courses, students also expressed the need to know which 

courses are being offered when, in particular for methodology courses. We recommend that 
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methodology courses being offered throughout the FoE be posted in advance and in a way that 
provides oversight between the various departments. [Apparently the GCAC is developing this 

resource already] 

 

3. Student orientation & building community 
The issue of students’ isolation affects international as well as 

Canadian students, many of who come to UBC from other 

regions and provinces take, on average, seven years to complete 

the program. While restructuring 601, 602, and creating 603 will 

address some of these issues, we recommend creating a full-
day orientation for graduate students, and potentially 
extended this orientation for the entire first week of classes. 
Already, the Peer Advising Team and the Quality of Life 

committee are working on changing the orientation to provide a warmer invitation and more 

thorough orientation to the program and the Faculty of Education. One key step will be to separate 

the orientation day from the SSHRC workshop, since this pairing instills an emphasis on frantically 

seeking funding instead of meeting a warm and inviting scholarly community. Furthermore, we 
recommend that all Faculty members be engaged in this orientation, which also addresses the issue 

of doctoral students’ feeling distant and alienated from faculty members. 

 

Holding orientation events during the first week of classes, including during 601, will delay the 

sudden transition to purely theoretical discussion, and allow students to have opportunities to: 

x discover the library, 

x meet professors, 

x attend funding workshops, 

x be mentored by upper-year graduate students, 

x answer pressing questions (particularly for international students, who are particularly 

overwhelmed during these early weeks), 

x discover employment opportunities (GRA, GTA, etc.), 

x meet the Teacher Education students and broader FoE community, 

x participate in social events, and  

x build personal connections with their cohort and other graduate students, as well as 

faculty members and staff. 

 

4. Stronger relationships with faculty members 
Many students were interested in seeing 601 & 602 

co-taught by various faculty members in order to 

learn more about the research areas of faculty 

members. Students also talked about their concerns 

that faculty members are simply too busy to attend to graduate students in a meaningful and 

sustained way. Many students were also concerned that the lives of faculty members appear so busy 

and stressed, that it forces us to seriously question ever wanting to become a professor. As these 

various comments suggest, students long to be closer with faculty members, yet feel that there are 

various barriers preventing these relationships from growing. Students also clearly identified the need 
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to meet with other students that have similar research interests and work collaboratively with their 

peers in a mentorship kind of relationship. Understanding FoGS regulations and procedures would be 

beneficial for both faculty & students. 

 

Our recommendation is to create clusters of research groups within the department (and potentially 

more broadly within the Faculty) led by faculty members or co-chaired by one faculty member and 

one graduate student. All students would be strongly encouraged to join a research group, and 

groups would ensure a welcoming environment for diverse students. All groups would be posted on 

the EDCP website with a brief description and contact information. Students would present their 

research ideas in these groups, engage in theoretical reading and discussion, experiment with 

pedagogical practices, etc. The structure of the groups could be that a faculty member and student co-

chair the group for one year/one semester, and that these responsibilities then rotate to new co-chairs. 

Clusters could be around technology, place studies, Indigenous epistemologies, queer theory, art 

education, research methodologies, teacher education, etc. These themes can change yearly but some 

may remain in place for many years. An outcome might be that each group publishes an article 

collaboratively or presents together at a conference. While more discussion is required to develop 

these research clusters, potential models to build upon are the seminars hosted by CREATE, teacher 

education, Pinar, and EDCP. In the past, doctoral students also presented their research to the 

department prior to defending their dissertation.  

 

5. Yearly visioning sessions 
At the end of the world café, Julia asked participants for a show of hands to find out how many 

students would like to have yearly visioning sessions. The response was a resounding, “Yes!” 

Therefore, we recommend yearly mini-retreats for doctoral students to talk about the program and 

create ideas for change (similar visioning sessions should also be held for MA and MEd students). 

Students noted throughout the event that they felt that a more “student-centred” or democratic 

approach to determining the workings of the program was required, and that more opportunities for 

students to advocate for changes to the department were needed. Holding yearly visioning sessions 

addresses a number of students’ concerns: 

x Build community, share experiences, reduce isolation 

x Strategize to make changes, advocate for our program 

x Learn different communication approaches (e.g., World Café & graphic recording) 

One student’s email to Julia following the event summarizes students’ overall response: 

 

 

 

 

 

 

 

 

While this world café was solely for and by students, we worried a bit that it set up a potentially 

antagonistic relationship with the faculty members by leaving ‘them’ out of the conversation. And yet, 

the sense that we got was that students needed this opportunity to come together, talk openly, and, 

Dear Julia and the Advising Team, 

THANK YOU for an amazing World Café. It was my first experience and I must say it 

has been so convivial, enriching, productive and you did it in style! A wonderful 

university moment shared with friends, classmates and peers. 

Thank you again. 
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yes, complain a bit, but – at the end of the day – we felt very strongly that all the elements to 

improving the doctoral program are already within EDCP’s incredible faculty, staff, and students.  

 

Further actions: 

 

- Present Report to GAC, March 29, 2012 

- Request GAC to comment on report and make recommendations for actions 

- Include World Café Report and GAC comments in EDCP department retreat in May 2012 

- Submit report to EDCP department meeting to be included in the minutes 

- Include report in EDCP peer advising year-end report, for future peer advisors to build upon 

 

  

 
 

153 



Appendix G: Curriculum Vitae of Ching-Chiu Lin 

In addition to being a Post-Doctoral Fellow in EDCP, Ching-Chiu Lin is also a Social Sciences and 

Humanities Research Council of Canada (SSHRC) funded scholar.  She has three projects: 

Start year Title Amount Investigators 

2014 Becoming socially-engaged: Artists and 

educators working together to rethink 

teacher education 

$391,168 Peter Gouzouasis, Rita 

Irwin, George Belliveau, 

Carl Leggo, Sandrine Han 

2012 Youth Arts Practice as the Production of 

Knowledge for Community Development 

$73257 Ching-Chiu Lin 

2012 Citizens of Tomorrow: Investigating the 

Impact of Community Media Arts Practice 

on Marginalized Urban Youth 

$215340 Kit Grauer, Ching-Chiu 

Lin  

 
Ching-Chiu Lin also has numerous publications: 

 
Book Chapters  
Lin, C-C.  & Polaniecki, S. (2014). Dialogue and collaboration in art classroom research. In M.L. Buffington and S. 

McKay (Eds.) Practice theory: Seeing the power of teacher researchers (pp. 164 – 167). Reston, VA: National Art 

Education Association. 

Lin, C-C. (2014). Youth interests and digital media: 4-H podcasting program in an urban middle school. In B. 

Bruce & A. Bishop (Eds.) Youth Community Informatics: Using new media for community building and personal 

growth. New York: Teachers College Press.  

Lin, C-C. & Bruce, B. (2012). Holistic teaching of art with technology: Practical models and enlarged theory. In 

Ed. L. Campbell & S. Simmons (Eds.) The heart of art education: Holistic approaches to creativity, integration, and 

transformation (pp. 54 – 63). Reston, VA: National Art Education Association. 

Lin, C-C. (2009). Beyond visual literacy competencies: Teaching and learning art with technology in the global 

age. In E. Delacruz, A. Arnold, A. Kuo and M. Parsons (Eds.), Globalization, art, and education, (pp. 198 – 204). 

Reston, VA: National Art Education Association. 

Journal Articles 

Lin, C-C. & Bruce, B. (2013). Engaged youth in underserved communities through digital-mediated arts learning 

experiences for community inquiry. Studies in Art Education, 54(4), 335-348.  

Lin, C-C., Grauer, K & Castro, J.C. (2012). Encounters with difference: Community-based new media programs 

and practices. Studies in Art Education. 52(2), 139-152.  

Lin, C-C., Grauer, K & Castro, J.C. (2011). A learning ecology perspective: School systems sustaining art teaching 

with technology". Art Education, 64(4), 12-17.  

Lin, C-C., Castro, J.C., Sinner, A. & Grauer, K. (2011). Toward a dialogue between new media arts programs in 

and out of Schools. Canadian Art Teachers, 9(2), 24 - 37.  

Lin, C-C., Grauer, K. & Castro, J. C. (2011). “There is nothing else to do but make films:” Urban youth 

participation at a film and television school. International Journal of Education & the Arts, 12(SI 1.8). Retrieved 

[date] from http://www.ijea.org/v12si1/.  

Bruce, B., & Lin, C-C. (2009). Voices of youth: Podcasting as a means for inquiry-based community engagement. 

E-learning and Digital Media, 6(2), 230-241.  
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Lin, C-C. & Kushner, S. (2009). From media consumption to media production: Applications of YouTube™ in an 

eighth-grade video documentary project. Journal of Visual Literacy, 28(1), 92-107.  

Conference Presentations 

When Conference Title Role Co-presenters 

Sept 2013 3rd International Visual 

Methods Conference 

(Wellington, NZ) 

Engaging Urban Youth through 

image-based research methods in 

community media arts programs 

Presenter Kit Grauer 

June 2013 Canadian Society for the 

Study of Education 

(CSSE) (Victoria, Canada) 

Native Youth Program: exploring 

museum spaces for learning 

Presenter Francine 

Cunningham   

June 2013 Canadian Society for the 

Study of Education 

(CSSE) (Victoria, Canada) 

Youth and Community Development 

through Creative Practice  

Presenter  

May 2013 Canadian Society for 

Education through Art 

(CSEA) (Montreal, 

Canada) 

Citizens of Tomorrow: Connecting 

and Engaging Urban Youth through 

Media Arts 

Presenter Kit Grauer 

April 2103 American Education 

Research Association 

(AERA) (San Francisco, 

USA) 

Digital narratives of First Nations 

Youth in the Symposium of Youth, 

New Media Arts, and Learning in the 

Arts 

Presenter  

October 

2012 

Canadian Society for 

Education through Art 

(CSEA) (Edmonton, USA) 

City in Mind: using media arts for 

youth development and community 

action 

Presenter  

April 2012 American Education 

Research Association 

(AERA) (Vancouver, 

Canada) 

Learning in Places: profiles of 

community based new media arts 

practices 

Presenter Kit Grauer,  

Juan Carlos 

Castro 

March 2012 National Art Education 

Association (NAEA) 

(New York, USA 

Youth and Community Development 

through Creative Practice  

Presenter  

March 2012 National Art Education 

Association (NAEA) 

(New York, USA) 

Community New Media Arts in 

Dialogue and Action 

Presenter Kit Grauer 

June 2011 Canadian Society for the 

Study of Education 

(CSSE) (Fredericton, 

Canada) 

Creative Production, Youth 

Engagement, and Community-Based 

Media Arts Programs 

Presenter Kit Grauer 
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Appendix H: Senate Approved EDCP Undergraduate Courses 
 

EDCP 150 (6) General Science for Elementary Classrooms 

EDCP 301 (2) Art - Elementary: Curriculum and Pedagogy 

EDCP 302 (3-5) Art - Secondary: Curriculum and Pedagogy 

EDCP 303 (6) Ceramic Design and Pedagogical Approaches: Art Education 

EDCP 304 (6) Textile Design and Pedagogical Approaches: Art Education 

EDCP 305 (3) Digital Media in Arts Education: Introduction 

EDCP 306 (3) Digital Media in Arts Education: Advanced 

EDCP 308 (2) Music - Elementary: Curriculum and Pedagogy 

EDCP 309 (3) Instrumental Pedagogy: Elementary 

EDCP 311 (3-5) Music - Secondary: Curriculum and Pedagogy 

EDCP 312 (4/6) Instrumental Pedagogy: Secondary 

EDCP 313 (4/6) Choral Pedagogy: Secondary 

EDCP 314 (3) Instrumental Jazz Pedagogy: Secondary 

EDCP 315 (3) Choral Jazz Pedagogy 

EDCP 316 (3) Contemporary Methods of Instruction in Ear Training, Music Reading, and Musicianship I 

EDCP 317 (3) Contemporary Methods of Instruction in Ear Training, Music Reading, and Musicianship II 

EDCP 318 (3) Canadian Music in the Classroom: Elementary/Secondary 

EDCP 319 (3) The Musical: Organization and Production 

EDCP 320 (2) Physical Education - Elementary: Curriculum and Pedagogy 

EDCP 322 (3-5) Physical Education - Secondary: Curriculum and Pedagogy 

EDCP 323 (3) Outdoor Environmental Education: Curriculum and Pedagogy 

EDCP 325 (3) Approaches to Health Education 

EDCP 326 (3) Health Education: Curriculum and Pedagogy 

EDCP 327 (3/6) Special Topics in Health Education 

EDCP 328 (3) Environmental Education 

EDCP 329 (3) Agriculture in the Curriculum.  

EDCP 331 (2) Social Studies - Elementary: Curriculum and Pedagogy 

EDCP 332 (3-5) Social Studies - Secondary: Curriculum and Pedagogy 

EDCP 333 (3) Contemporary Issues in Social Studies: Secondary 

EDCP 334 (3) Canadian Studies: Curriculum and Pedagogy 

EDCP 335 (3) Law-Related Education: Curriculum and Pedagogy 

EDCP 340 (2) Mathematics - Elementary and Middle Years: Curriculum and Pedagogy 

EDCP 341 (3) Mathematics across the Curriculum: Curriculum and Pedagogy 

EDCP 342 (3-5) Mathematics - Secondary: Curriculum and Pedagogy 
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EDCP 343 (3) Mathematics Education: Problem Solving 

EDCP 344 (3) Mathematics Education: Geometry and Measurement 

EDCP 349 (2) Science - Elementary: Curriculum and Pedagogy 

EDCP 350 (3) Biological Sciences - Elementary: Curriculum and Pedagogy 

EDCP 351 (3) Physical Sciences - Elementary: Curriculum and Pedagogy. 

EDCP 352 (2-5) General Science - Secondary: Curriculum and Pedagogy 

EDCP 353 (2/3) Agricultural Sciences - Secondary: Curriculum and Pedagogy 

EDCP 354 (2/3) Biological Sciences - Secondary: Curriculum and Pedagogy 

EDCP 355 (2/3) Chemistry - Secondary: Curriculum and Pedagogy 

EDCP 356 (2/3) Earth and Space Science - Secondary: Curriculum and Pedagogy 

EDCP 357 (2/3) Physics - Secondary: Curriculum and Pedagogy 

EDCP 358 (3-5) Applied Studies in Mathematics, Science and Technology I: Secondary: Curriculum and 

Pedagogy 

EDCP 360 (1) Elementary and Middle Years: Curriculum and Pedagogy 

EDCP 362 (3-12) Curriculum Design and Evaluation: Practical and Theoretical Issues 

EDCP 363 (3) Interdisciplinarity in Curriculum and Pedagogy 

EDCP 370 (3) Integrating ICT Across the Curriculum: Elementary and Middle Years 

EDCP 371 (3) Integrating Design and Technology Across the Curriculum: Elementary and Middle Years 

EDCP 372 (3) Integrating Business Applications across the Curriculum: Elementary and Middle Years 

EDCP 373 (3-5) Information and Communication Technologies I - Secondary: Curriculum and Pedagogy 

EDCP 374 (3-5) Design and Technology I - Secondary: Curriculum and Pedagogy 

EDCP 375 (3-5) Business Education I - Secondary: Curriculum and Pedagogy 

EDCP 376 (3) Information and Communication Technologies II - Secondary: Curriculum and Pedagogy 

EDCP 377 (3) Design and Technology II - Secondary: Curriculum and Pedagogy 

EDCP 378 (3) Business Education II - Secondary: Curriculum and Pedagogy 

EDCP 390 (3) Home Economics - Elementary and Middle Years: Curriculum and Pedagogy 

EDCP 391 (3-5) Home Economics I - Secondary: Curriculum and Pedagogy 

EDCP 392 (3) Assessment and Evaluation in Textile Studies: Home Economics 

EDCP 400 (2-6) Studies in an Art Education Studio Area 

EDCP 401 (3) Visual Arts for Classroom Practice: Two-Dimensional Practices and Processes 

EDCP 402 (3) Visual Arts for Classroom Practice: Printmaking Practices and Processes 

EDCP 403 (3) Visual Arts for Classroom Practice: Three-Dimensional Practices and Processes 

EDCP 404 (3) Visual Arts for Classroom Practice: Textile Design 

EDCP 405 (3) Visual Arts for Classroom Practice: New Media and Digital Processes 

EDCP 406 (3) Visual Arts for Classroom Practice: Photography 

EDCP 407 (3) Art Education Curriculum and Pedagogy: Theory and Practice 

EDCP 408 (3) Art, Education and Cultural Diversity 
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EDCP 409 (3) Art Education Theory and Research 

EDCP 410 (3) Music and Movement - Elementary: Curriculum and Pedagogy 

EDCP 411 (3) Music - Elementary: Advanced Curriculum and Pedagogy 

EDCP 412 (3) Conducting and Rehearsal Techniques for Teachers 

EDCP 413 (3) Digital Media for Music Education 

EDCP 414 (3) Elementary Choral Music 

EDCP 415 (3) Music Education for Children with Exceptional Needs 

EDCP 416 (3) Music Education: Orff Basics 

EDCP 417 (3) Music Education: Orff Level I 

EDCP 418 (3) Music Education: Orff Level II 

EDCP 419 (3) Music Education: Orff Level III 

EDCP 420 (3) Advanced Physical Education: Elementary 

EDCP 423 (3) Advanced Methodology in Outdoor Environmental Education 

EDCP 430 (3/6) Social Studies - Elementary: Advanced Curriculum and Pedagogy 

EDCP 431 (3) Special Study in Social Studies: History 

EDCP 432 (3) Special Study in Social Studies: Geography 

EDCP 433 (3/6) Current Practices in Values Education 

EDCP 440 (3) Topics in the Curriculum and Pedagogy in Mathematics: Secondary 

EDCP 441 (3/6) Assessment in Mathematics Education 

EDCP 442 (3) Mathematics History for Teachers 

EDCP 446 (3) Forest Education 

EDCP 447 (3) Technology-Based Science Education 

EDCP 448 (3) Conceptions of the Natural World: Implications for Science Education 

EDCP 449 (3) Teaching Earth and Space Science Beyond the Textbook 

EDCP 450 (3) Teaching Life Science Beyond the Textbook 

EDCP 451 (3) Teaching Physical Science Beyond the Textbook 

EDCP 452 (3) Science, Technology, and Society 

EDCP 453 (3) Biology for Teaching: Topics and Pedagogical Approaches - Secondary 

EDCP 454 (3) Chemistry for Teaching: Topics and Pedagogical Approaches - Secondary 

EDCP 455 (3) Earth and Space Science for Teaching: Topics and Pedagogical Approaches - Secondary 

EDCP 456 (3) Botany for Teaching: Topics and Pedagogical Approaches - Secondary 

EDCP 457 (3) Zoology for Teaching: Topics and Pedagogical Approaches - Secondary 

EDCP 458 (3) Applied Studies in Mathematics, Science, and Technology II - Secondary: Curriculum and 

Pedagogy 

EDCP 460 (3-6) Recent Developments in Elementary Curriculum and Pedagogy 

EDCP 462 (3) Perspectives in Curriculum Theory 

EDCP 467 (3/6) Special Topics in Curriculum and Pedagogy 
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EDCP 468 (3-9) Directed Study in Curriculum and Pedagogy 

EDCP 470 (3) ICT Practices in Education 

EDCP 471 (3/12) Technological Practices in Education: Technical Problems 

EDCP 472 (3) Business Practices in Education 

EDCP 473 (3) Digital Media in ICT Education: Ethical Uses 

EDCP 474 (3) Digital Media in ICT Education: Design and Pedagogy 

EDCP 475 (3) Digital Media in ICT Education: Development and Assessment 

EDCP 480 (3) Visual Culture Across the Curriculum 

EDCP 481 (3) Media Studies Across the Curriculum 

EDCP 491 (3) Home Economics II - Secondary: Curriculum and Pedagogy 

EDCP 492 (3) Special Study in Home Economics: Textile Studies 

EDCP 493 (3) Special Study in Home Economics: Foods Studies 

EDCP 494 (3) Special Study in Home Economics: Family Studies 

EDCP 495 (3-12) Special Topics in Home Economics Education 

EDCP 496 (3) Global Education and Curriculum 

EDCP 497 (3) Career Education and Curriculum 

EDCP 498 (3) Curriculum Inquiry in Home Economics Education 
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Appendix I: Senate Approved EDCP Graduate Courses 
 

EDCP 501 (3) Master's Seminar 

EDCP 504 (3-12) Review of Research in Art Education: Theory and Practice 

EDCP 505 (3) Review of Research in Music Education: Theory and Practice 

EDCP 508 (3/12) Review of Research in Curriculum and Pedagogy 

EDCP 510 (3) Video Ethnography in Education Research: Culture, Technology, and Interpretation 

EDCP 512 (3/6) Education Action Research 

EDCP 513 (3) Case-Study Research and Cross-Case Analysis 

EDCP 514 (3) Arts-Based Educational Research: A/r/tography 

EDCP 515 (3) Education and Complexity Theory 

EDCP 520 (3) Perspectives, Practice, and Curriculum Issues in Contemporary Art Education 

EDCP 521 (3) Historical and Social Foundations of Art Education 

EDCP 522 (3) Psychological Foundations of Art Education 

EDCP 523 (3/6) Seminar in Art Education 

EDCP 525 (3/6) Special Colloquia in Music Education 

EDCP 526 (3/6) Theory and Principles of Music Education 

EDCP 530 (3) Curriculum Innovations in Physical Education 

EDCP 531 (3) Health Promotion, Wellness and Lifeskills in Outdoor Settings 

EDCP 532 (3) Theories and Dimensions of Place-Based Education: Ecohumanist, Critical, and Indigenous Lenses 

EDCP 534 (3) Seminar in School Health Education 

EDCP 535 (3) Research in School Health Education 

EDCP 536 (3) Curriculum and Pedagogy in Home Economics 

EDCP 537 (3) Foundations of Home Economics Education 

EDCP 538 (3) Theory and Research in Environmental Education 

EDCP 541 (3) Problems in Historical Understanding 

EDCP 550 (3) Mathematics Education: Origins and Issues 

EDCP 551 (3) Mathematics Education: Current Issues 

EDCP 552 (3) Mathematics Education: Early Years 

EDCP 553 (3) Mathematics Education: Beyond the Early Years 

EDCP 555 (3) Critical Analysis of Curriculum in Science Education 

EDCP 556 (3) Theory and Research in the Social Context of School Science 

EDCP 557 (3) Issues in the Teaching and Learning of the Sciences 

EDCP 558 (3) Science Learning in Informal Environments 

EDCP 559 (3) Research in the Teaching and Learning of the Sciences 

EDCP 560 (3) Scholarship of Curriculum Practice in Higher Education 
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EDCP 561 (3) Scholarship of Teaching and Learning in Higher Education 

EDCP 562 (3) Curriculum Issues and Theories 

EDCP 563 (3) Curriculum Evaluation 

EDCP 564 (3) Texts, Politics, and Ideologies of Curriculum Development 

EDCP 565 (3) Teaching in Museums 

EDCP 566 (3) Curriculum Change, Planning, and Implementation 

EDCP 567 (3) Curriculum Issues and Theories in Museums 

EDCP 568 (3) Curricula in their Historical Context 

EDCP 569 (3) Schooling in Comparative Perspective: North American and International Interpretations 

EDCP 570 (3) Seminar in the Teaching of Information and Communication Technologies 

EDCP 571 (3) History of Media and Technology in Education 

EDCP 580 (3/12) Problems in Education 

EDCP 581 (3-12) Laboratory or Studio Practicum 

EDCP 585 (3-6) Special Course in Curriculum and Pedagogy 

EDCP 590 (3) Graduating Paper 

EDCP 598 (3/12) Field Experiences 

EDCP 599 (6-12) Master's Thesis 

EDCP 601 (3/6) Doctoral Seminar in Curriculum and Pedagogy: History and Theory 

EDCP 602 (3/6) Doctoral Seminar in Curriculum and Pedagogy: Conceptualizing Research 

EDCP 605 (3-12) Doctoral Seminar in Art Education 

EDCP 606 (3/12) Doctoral Seminar in Music Education 

EDCP 699 (0) Doctoral Dissertation 

 

 
 

161 


	The Head’s Overview
	A. Department Overview
	B. Personnel and Organization
	C. Teaching and Learning Programs
	D. Scholarship and Research Engagement
	E. Community Engagement
	F. Purpose and Value of the Department, Infrastructure and Facilities
	G. Faculty, Staff and Leadership Team Contributions
	H. Department as an Organizational Unit
	I. Appendices
	Appendix A: The Departmental Self-Study Review Process
	Appendix B: Graduate Student Questionnaire
	Appendix C: EDCP Staff Questionnaire
	Appendix D: EDCP Faculty Questionnaire
	Appendix E: EDCP Student Enrolment Numbers (2009-2013)
	Appendix F: EDCP PhD Program Visioning
	Appendix G: Curriculum Vitae of Ching-Chiu Lin
	Appendix H: Senate Approved EDCP Undergraduate Courses
	Appendix I: Senate Approved EDCP Graduate Courses


